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Abstract

Classroom interaction is an important aspect inettgung the learners’ knowledge
and communicative competence, which helps them aomuate effectively without
obstacles. The purpose of this study is to invagtighe crucial role of interaction in
enhancing the learners * communicative compete@€g),(and its role in providing
them with the ability to express their needs.Oweaech starts with the literature
review that sheds the light on the most importancepts that are related to our
research. In the practical part, the researches o questionnaires, so that this
work contains quantitative and qualitative methotlse teachers’ questionnaire is
intended to investigate the teachers’ opinionshanrble of interaction in inhancing
the learners’CC . The learners questionnaire isnoiéd to investigate whether the
learners are able to communicate and make conwgrsatith others through
interaction .The results demonstrate that classraasraction is helpful for the
learners to become more competent communicatord tla@y can develop their
knowledge . interaction can be used as means toouapCC via the encouragement
of collaborative work. Finally this study aims abposing some suggestions for both

teachers and learners on how can interaction devte®learners’CC.

Key words : Communicative competence, Interaction, Commuiuna
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General Introduction

Teaching english as a foreign language has witdess@y changes over
times, Applied linguists desined new approachesmaethods regularly. Every
approach or method differed from the previous dim@se approches were not
enough for the learners to communicate effectivetia others, and they only
provided them with vocabulary and grammar ruless Téd researchers to look for
other methods that can be helpful to their learf@mmunicate and express their
needs. A new approach was brought to the fielédalbmmunicative language
teaching, this approach was effective for the leegho communicate and interact

with others as it carried in its principles a neamcept « communication ».

Linguists considered classroom interacti®@amimportant concept in
language teaching. It is the core of communicaiiobroader definition, interaction
has to do with collaborative transformation of isleaoughts, and feelings between
people. Theorists of communicative competence focuthe term interaction
especially when using the language in various castéhey believe that the

developement of learners CC relies on the effedtiteraction in classroom.

When linguists and teachers started to censite language as means of
communication, than the emphasis turned on devadagbie learners’communicative
competence. However it seems that this could nacbemplished without exploring
the role of classroom interaction. This pushedraontivated the researcher to clarify

and show the role of interaction in enhancing gserers’'CC.

Actually, teachers encourage classroom intena according to the method
and approach that they adopt in teaching. Teaeheosopt for grammar translation
method,for instance, the emphasizes on the linguste rather than encouraging
communication in classroom, so they neglect the obinteraction in developing the
learners’CC.

In second language aquisition, the role tdrewction is the interest of many
researchers and teachers who believe that it faluaghe improvement of CC.
Therefore, this research explores the functiomt&raction in enhancing the EFL

learners’communicative competence. Our researcktigns are :

* How can interaction influece the learners’commutimeacompetence ?



* can interaction be used as means to improve #nedes’communicative

competence ?
So as to answer these questions the researchehkgpes that :

» Through interaction the learners can probably becomre competent
communicators develop their skills and knowledge.
* Interaction can be used via the encouragementofdhaborative work in

classrooms.

This research is devided into three chapiére first chapter gives an
overview about the literature review. In this cleghe researcher introduces the
main terms as the communicative competence witmdadel, and interaction with its
patterns and aspects by giving their definitiong explaining them, then it explains
the role of classroom interaction in developingléeners’CCThe second chapter is
devoted to the practical part of this researctegicribes the sample of both the
learners and the teachers that we worked withcthHected data tools, and finally the
analyse the collected data. The third chapter dsthe results and findings of this
research with some seggestions and recommendétiobsth teachers and learners
on how to improve CC through interaction.



Chapter One

Theliteraturereview



1.1 Introduction

Teaching and learning are two interrelated procgsgkich are important for the
development of societies. The educational systent theough various changes in which
instructors had to convey new techniques to tHasstooms, and decide on various
approaches keeping in mind the main goal to engeubath educating and learning forms.
Which help in building the learners'’knowledge cang®y vocabulary and sentence structure

which helps them to communicate successfully inaitt outside the classroom

It is argued that classroom interaction is an @ssdactor which contribute in the
development of communicative competence, instraateed to encourage participation and
interaction in the classroom.This chapter discuisesiterature review in which the
fundamental concepts are characterized, incluthegverview of language teaching
approaches and methods, the communicative cometamntits model, and interaction with

its aspects and patterns.
1.2 An overview of language teaching approaches and methods

Encouraging a language has seen endless changesoard over time.Before the
twenteenth century, language was educated byinglizvo kinds of methodologies;
mastering the dialect utilize, and enable thenxtorene it by showing them the syntax
rules.This drove specialists to infer that theseaviedirect ways to achieve the dialect
meaning they were instructing, which additionaltgwe them to bring numerous

methodologies and techniques into the field ofléimguage teaching.
1.2.1 Grammar translation method

The grammar translation method showed up in the atahe nineteenth century, in
which the emphasis was on instructing syntax thaeiase the students’ information of the
code of their own language. The attention was atingrin which the objective of taking in a
remote dialect was based on understanding litexaiiwvas fundamentally on understanding
writing, this implies their local dialect was theedium of instruction (Freeman, 2000). Thus
Brown (2000) clarified that the grammar translatnphasis was on sentence structure

controls as methods for interpreting from the otiyeclanguage to the local one.

Murcia(1979) called attention to the significatitibutes of the GTM .for them GTM
was characterized by instructing with the utilinatof first language in which a choice of

vocabulary was as separated words , and the comngendlismissed. Besides meaning and



form were instructed through penetrating while nosideration was given to speaking skill.
The GTM was criticized as being less effective ngithe communication of the objective
language (Brown, 2000).

1.2.2 Thedirect method

Since the students were not ready to discuss ssfatlgsvith their interlocutors.This
paved the way to the appearance of the direct rdaethehich students are not permitted to
interpret from the objective dialect to the natilralect. In addition the meaning was
conveyed in the objective dialect being taught tiyzing visual guides( Driller, 1978),also
educators move in the class to make things cleaugfh realia, concerning sentence structure
the instructor gives them the principles and they$y apply them ,the educator must be
capable in the target language(Mauria, 2014). Tikewise give much essential to the
written work ability which must be improved, thegpg away from the utilization of the local
dialect to explain things to their students andtakiss are adjusted by students themselves .In
fact the objective behind utilizing the DM is tcsesd the student with communicating and to

be good thinkers in the native language ( Freer2dd0).
1.2.3 The audiolingual approach

Another approach rose which was the audiolingupt@gch .Some linguists and one
of them called Howatt (2004) contend that the mafanovement was important for the
presence of the audiolingual approach in the urstatés and the oral situational approach in
England this approach was predominant in the ursitattts during the late 1940s. The
adherents of this approach see that in order thelexercise, educators should begin with
creating situations which lead to the interactietneen learners,the abilities that have a
tendency to improve are first listening and talkasgprimitive step then reading and writing.
They give much attention to vocabulary, and furti@e they look for successful strategies
to prevent their learners from mistakes .the cdipalbif the instructors should just be on the
vocabulary and structure ,the tasks and matenialgr@ortant during the lecture ( Murcia,
2014). An Other standard of this approach is thateducator must control the student
advance in the language being instructed, attlastieason for this approach is to assist the

students with communicating .( Freeman, 2000 ).



1.2.4 post reform development

In the 1886,some researchers, for example, SWe&tietor W and Passy P set up
an association which called the global phonetio@asion .around then the direct method
was well known in European schools .The primaryoof that group was the development
of the universal phonetic letters in order .Thdsengticians gave more vitality to the logical
mix to the language teaching and outlined a fewdsieds,and they are represented as
follow:The focus was on the development of the gmolenguage and it is more imperative
which means it should be instructed from the bagigpmmoreover it was preferable for the
students to understand phonetics. The educatofs tmge prepared in phonetics field and
they additionally need to prepare their studergseigsential phonetic keeping in mind the
goal to have the capacity of being fluent and aegaisuccessful discourse habits. In addition
to that these phoneticians concentrated on shotluegnportance of pronounciation which
was somehow ignored in the others approaches plarii the grammar translation
method.(Murcia, 2014)

1.2.5 Theoral situational approach

It showed up in England and it was dominant dutireg1950s.the focus on this
approach was on the speaking skill, at that pdiotvéng reading and writing happen after
the speaking skill. Educators do not utilize thealdanguage to clarify things, the new items
are utilized and instructed by the circumstanceawbrding to the situations.(Murcia, 2014).

1.2.6 Communicative language teaching

The CLT (communicative language teaching) or int@oword the communicative
approach is an approach of language educatinghvghiowed up in England in the late
1960s. Since around then instructors saw that#uiional teaching methods was
insufficient to influence students to use the lagpisuccessfully, and failed in the schooling
system and they noticed that they learnt only hmeoimpose and join words and sentences
together inside the classroom , however when iteautside the classroom they were not

ready to a handle a short discussion (FreemanQ)200

This drove researchers to search for another appnohich was CLT that can be
characterized as educating the language for conwatiomn, which intends to influence the

students to utilize the dialect outside adequadaly express their needs easily.



Freeman guaranteed that the CLT seeks to understarmmmunicative approach
perspectives by concentrating on the developmeobdwimunicative competence in the
language teaching process. Additionally He asséh&idthe language objective of the
educators who use CLT is to help students to utaleiseach other by showing them the
sentences coherence, cohesion, and the word fand@ine role of the instructor in this
approach is that they are simply guiders and mmnaad they attempt to make circumstances
which support the communication and participatioelasses. By contrast, the students role is
dominant, they are capable in building their owrtipalar learning and they are active in

understanding the others. (Freeman , 2000).
1.3 Defining communicative competence

Hymes (1967.1972) criticized Chomsky's idea ofliistic competence which center
around mastering only the sentence structure dantrdouilding language.The criticism led
to the presence of another concept in the 1960shwhithe communicative competence. This
concept is defined as the capacity to comprehedderak down the messages in a particular
circumstances, in other words, it is the capaatgdin both learning and the use of language
in a particular setting.

Hymes contended that CC illuminate the qualificati@tween semantic ability and
CC which means the difference between the langtragees and the knowledge that can be
useful for the individual to communicate adequat@yown, 2000.) Canal and Swain 1983
guaranteed that the CC is the conscious and thensnmus knowledge and abilities that are

required for a man to speak with others utilizing language ( Djigunovic, 2007 ).

Joan Kelly Hall defined the term communicative cetepce as the knowledge and
the capacity to comprehend and utilize the linguisharacteristics basically and efficient in a
particular circumstance and setting. As indicatgdHipmes the individual capacity is not an

inborn quality, he get it through experiences, pica¢c and learning (Hall, 2002).



1.4 .Canal and swain model

Hall guaranteed that Canal and Swairewee principal linguists who begin with
Hymes idea of communicative competence and broaighbdel for a moment language
educational modules plan in the 1980. They intredoar different components that help in
the construction and the development of communieatompetence and divided them into
two subcategories. The organizational knowledgeckvhiclude both grammatical and
discourse competence, and pragmatic knowledge vitatiide both sociolinguistic and
strategic competence. The first represent the igtiguside and the second explain the

function of communication (Hall, 2002).
1.4.1 Grammatical competence

the grammatical competence is the knowledge of lexical items and of rules of morphology,
syntax, sentence grammar, semantics and phonology

(brown, 2000, p247).

Which means that the grammatical competence ikrtbe/ledge of the linguistic rules
andnorms that represent the language. Accordicgrial and Swain grammatical competence
is the capability in acing the linguistic code bétanguage which contain vocabulary ,
morphology and semantic. This help the individeatdmprehend, and to be capable in

expressing thoughts and comprehend atterancesu(ijgc, 2007).
1.4.2. Discour se competence

The discourse competence is the supplement ofrdmergatical competence, and it is
defined as the capacity to combine sentences sphas/e important expressions which can

help in communication (Brown, 2000)

Canal and Swain argued that discourse competerodiggire out how to be handy in
combining words and sentences in intelligible wagpthieve a good level in the written and
spoken texts. They additionally claimed that the tenity can be acknowledged by taking
into consideration the use of pronouns, synonymd canjunctions. and coherence in
meaning like repetition and consistency. This mearsow the relation between expressions

and atterances.(Djigunovic 2007).



1.4.3. Sociolinguistic competence
In Savignon 1983 possess words:

sociolinguistic competence requires an understanding of the social context in which language
is used :the role of the participants ,the information of the interaction .only in a full context of
this kind can judgment be made on the appropriateness of a particular utterances

(Brown, 2000, p247)

For Savignon the sociolinguistic competence iski@mvledge of society, culture and
where the language is used, moreover it is thé&wabil know and understand the other’s
messages.and the communication between them irtieuar setting .in other expression it is
the information of the principles of the language(orown, 2000).

1.4.4 Strategic competence

Canal and Swain asserted that strategic compeigtive strategies that can be used to
manage and handle a successful communication avemitrthe breakdown .or it is the
capability that empower the individual to managekrnowledge and to communicate
although the adjustments that happened in regsigistyle (Brown, 2000).

Strategic competence is the components that helmthividual in the objective
setting, which means presenting the activitiesaraluation which contribute in recognizing
the language context of the communicative langwadngjéy (Djigunovic, 2007).

Classroom interaction has a significancténdevelopement of the learners
communicative competence,and it helps them to camate with others effectively,
because sharing ideas and information betweennsédes help them to know different

opinions and perspectives in a givin context.
1.5 Classroom interaction

Classroom interaction has a big role forlé@@ners to aquire and understand the second
language. Since it helps them to develop their kadge and to be skillfull which facilitates
communication in the classroom. Classroom intevads the collaboration between the
learners and the teachers in order to create dysatmosphere, which can be helpfull for
the learners to improve their skills and practloe language successfully. For Allwright

(1984), the teacher should reduce their talkinggtand encourage their learners to participate

8



in the classroom and give them the opportunityxigress their needs which leads them to get
intouch with their classmates. Moreover classrootaraction is based on the
learners’cooperation and it has a relationship s&bond languge aquisition, which creates an

atmosphere that helps to SLA and involves learimecemmunication in classroom.
1.6.Defining interaction

According to Wagner (1994interaction occurs when two participants reflectertain
topic or events. The successful learning and tegataly to a large extent on the appealing of
interaction in the classroom. In other words, iat&ion is the relation between two persons or
more which create debates between the learnehg icddassroom. Additionally, it helps them
to build their own knowledge which facilitate thenemunication between them .Interaction
can not be realized from one side, there must lexeanange of messages on order to reach

the main goal which is communication .

Allright and Baily (1991) declares that irgtetion is something that happens in
collaboration between learners in the classroonereds the responsibility of the teacher is

to organize the conversation between his learners.
1.7 Aspects of classroom interaction

There are two main aspects for classroom intemactiegotiation of meaning and
feedback. If these aspects are available in tresi@am we can realized a successful learning
and teaching process through interaction, becausgaction is based on the negotiation of

meaning when the teacher need to encourage thelsahrough positive feedback .
1.7.1 Negotiation of meaning

Negotiation of meaning is considered as a centtfor the learners engagement in
the second language learning tasks, because # pd&ee when the learner try to make a
successful interaction in the classroom and tocamosinterpretation or misunderstanding
that may influence the effectiveness of communace(iEllis and Barkhuizen , 2005). It is
also argued that negotiation of meaning is thecbalement in discourse structure since it

keeps the conversation ongoing (ibid).

The learners should explain thingdiekly for each other in the class in order to
encourage the learners engagement and interaBtinf. the learner failed on making things

clear to his classmate there will be lack of int&om .



Mackey (2007) highlighted three impmitt processes named’ repetition’,
‘segmentation’ and ‘rewarding’that can be usednhascing the learners’ interaction
,motivation and understanding different meanittgsadded the notion of time as an

important factor that help learners analyzing idead grasping meanings.

Repetition is needed when the intedlocdo not get the exact meaning of the speaker
speech. Segmentation is a process of dividingch@seinto a more understandable segments.
The way to achieve this is by minding the raise faticbf the voice. The last process is
rewarding, the idea behind it is to encourage ¢laerlers via the use of multiple strategies

such as adding marks, praising and appreciatingghecess.(ibid)
1.7.2 Theoral feedback

Oral feedback is the process of correcting thenla'mistakes and errors orally.
During interaction, oral feedback attract the leastattention which considered as an
important factor in learning if it is a positiveeigback. Teachers use different strategies when
correcting their learners’mistakes, learners atsoattract each others’attention to the mistake
which create a cooperative atmosphere in EFL @asss. Which means that feedback occurs

from both teachers and learners (Mackey, 2007).

According to Mackey (2007) there ave types of feedback explicit and implicit
feedback.The explicit feedback is defined as threection of errors overtly which means go
directly to the error and correct it. This povidearners with the correct linguistic form of
their errors. While the implicit feedback is whée teachers ask their learners to repeat their
ideas in other words or ask them to reformulate 8eech using other utterances. Many
researchers declared that explicit feedback iseratiective than the implicit one ,because
the former attract the learners attention diretdlthe errors they should avoid. However the
implicit feedback considered as an indirect feedlb@o sum up the oral feedback is very
important in the learning and teaching processibse learners will know a lot about their
classmates; however, teachers should know wheh@ndo react to the students errors.

1.8 Interaction patterns

In classroom, interaction can occur in differentimers or more precisely “patterns
of interaction”. Among them there is learner-learinéeraction and teacher-learner

interaction.
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1.8.1 Teacher-learner interaction

Teacher-learner interaction is the relationshipvieen the teachemd group of
learners. In this type of interaction the teacHaypa significant role which represented in
motivating his learners and try to create situatiaat lead them to interact by asking
guestions, accepting their ideas, giving positeedback, and involving them in the
lectures(Coulthard 1977). This relation benefitthieachers and learners, for the learners,it
helps them to express their ideas in front of thkeissmates. And for teachers, it will be easy
for to explain and clarify things which facilitatiee teaching process. In order to make
learners interact positively teachers should siiyppiie language that they use in their
explanation, they should prepare their lessonsiaind their speeches because they are
considered as a resource for their learners, andshould pay attention to their

pronunciation during the explanation. (Harmer, 2009
1.8.2 Learner-learner interaction

It is widely recognized that learner-learner intéi@n is really effective type for the
enhancement of learners abilities. It occurs betvike learner and his classmate in
classroom. In this respect, Johnson (1995) sthedhe existence of this type among the
learners is considered as a positive part of theleg process in which learners can develop
their knowledge and capacities that make them ractige during the lectures. Similarly
Paula(2002) highlighted that interaction between leasnerclassroom is appreciated and
(required, since interaction between classmatepramnote the learners’ capacities. Besides
that, learner-learner interaction is really impotte the sense that it enables learners to share

their ideas and enhance their communicative adsliti
1.9 Interaction through group work

Group and pair work are considered as means togisocommunication in the
language classes, because it gives a rise to atimaEncouraging students to read texts
together creates an interactive atmosphere inl#ssroom. Brown (1994) defined group
work as a group of students who have differentitédsland share certain tasks or ideas in a
specific context. The learners in this case wiltkvm collaboration with each other in order

to reach their goals, and built their own knowlkedg

Nunan (1991), suggested that devetpthe speaking skill in a foreign language

occurs through the learners engagement, interaatidrgroup work. In addition to that,
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Harmer (1991) considered that group work is mofecéi/e than pair and individual work ,
because it increase the possibility of discussiociasses. Also group work is helpful for the
learners who feel afraid to say something in frfrtheir classmates or teachers, they will
find it easier to express themselves in front efghoup or their peers.The teachers also can
benefit from group work, they will reduce theirlialg time, correction and control.UR,Penny
(1981) declared that the teachers can assessdivelimls through their mistakes.They help
them when needs be, and they will focus more orstingents who have a weak level in the

language .
1.10 Conclusion

Teachers should provide their learners with newhoet and approaches in order to
facilitate the teaching and the learning proceaselsto make learners motivated. Interaction
is considered as an important thing in any EFLstla@em, because through interaction
learners will communicate and share their ideazkwvban be helpful in their CC
development.This chapter discusses the main conaeptding definitions of CC with its
model, interaction with its aspects and patternd,an overview of the different methods and
approaches of the language teaching.We concludeliaipter by the interaction through

group work.
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Chapter Two Methodology and data analysis

2.1. Introduction

In the first chapter, the researcher proviiésrent definitions of the concept
communicative competence and its models, he alsews the different approaches and
methods related to the language teaching;Thermeberibes the different patterns of
interaction and their role in enhancing learner§’. Chis chapter is devoted to the practical
side of the present study. It tackles the purpdski® study ,the description of research tools

,and the participants of the research.
2.2. The Purpose of Study

The purpose behind the present study is tavkmbether classroom interaction has a
role in enhancing the learners’ communicative caepee , it aims also at investigating the
crucial role of the patterns of interaction inadhgllearner-teacher interaction and learner-

learner interaction in developing both the learniemswledge and skills of communication.
2.3. The Description of Population

The participants involved in this study arectesas and learners at the university of

Abdelhamid Ibn Badis in Mostaganem, the departroéanglish.
2.3.1 Teachers

The teachers who answered these questiotieaieers in the departement of English
at the university of Mostaganem .They were seveathers ,among them five were females
and two males. The researcher chose them rendmufuse this research is concered with

different specialties. They all have experiencenofe than five years.
2.3.2 Learners

The selection of the sample of the learners wasdas the questionnaire done by the
researcher ,The questionnaire was devoted to LdeSts at Abdelhamid Ibn Badis university
of Mostaganem .They were almost (350) studentsdeehinto eight groups ,The researcher

chose fifty students from the whole number asnapda ,they were also males and females.
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2.4. The description of the research data tools

In this research, two questionnaires wergydesl. The first was adressed to the
teachers and it consists of fourteen questions.s€hend one was given to L3 learners and it
contains thirteen questions. It is important toenibiat multiple types of questions are offered,
among them open-ended, close-ended and multipieehquestions. This research is
guantitative because it contains statistics andgm¢ages, and qualitative because it deals

with suggestions to enhance CC through classrotemaiction.
2.5.Analysis of data tools
2.5.1 Teacher’s questionnaire

Question 1: Degree (s) held

Option Number Percentages%
BA (License) 00 00.00%

MA (Magister) 05 71.42%

PHD (Doctorate) 02 28.57%

Total 07 100%

Table 2.1:Teacher’s degree

The aim behind this question is to seeeafuhiversity requires high degrees to teach.The
results show that there are five (5) teachers witieans 71,42% who hold the master and the

magiter degree, and two (2) teachers which meaji28who hold PHD degree.

Question2: How many years have you been teaching glish at the University?

60,00%

50,00%

40,00%

30,00% L.
m Série 1

20,00%

10,00%

1 10vyears 11 _20years 21_30 years

0,00%

Figure 2.1:Teachers’ experience in teaching .
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In this question the researcher aims at knowitige teachers are experienced or they
are beginners. The results shows that most okthehers have the experience from 1 to 10
years, whereas some of them have the experientelftato 20 and 21to 30 years.

Part two: Detailed information

Question3 : which method and approach you adopt iteaching ?

71,42%

14,28% 14,28%
0,00% 0,00% 0,00% - -_
< > > > e’ &
6\6\% é@o ¢° ,-&\o“‘ O,@\ <
® N > g & S
& X, N {& > S\
& & N & v
) v o R

Figure 2.2:Teching methods and approaches.

This particular question aims at discovetimg method and the approach that suite the
teachers in the teaching process. According teghehers answers there are five (5)teachers
which means 71,42% adopt the comunucative langigghing method. One (1) teacher
which means 14,28% adopt the oral situational agaggr@nd 14,28% adopt all these methods
and approaches; However there are no teachers ldibpthe direct method and the audio-

lingual approach.

Question 4: Why do you opt for this approach?

Provide
the learner
with
necessary
grammar.

t helps
learners
communic
ate
effectivel...

Figure 2.3:teachers reasons behind following thispgroach.
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The fourth question aims at knowing thesagabehid choosing that method or
approach in the teaching process. We notice tleatnidgority of the teachers which means
71% opt for that approach, because it helps theées communicate effectively. Whereas

29% saw that it provide the learners with necesgeagnmar rules.

Question 5: Do you give your learners the opportuity to share their

communicative needs?

B Always M Sometimes Often ™ Never

0%

Figure 2.4:Learners opportunities on sharing theircommunicative needs

the aim behind asking this question is to discovieether the teachers encourage their
learners to participate and share their needsassoboms or not. The findings shows that
57,14% of the teachers always give their learrfexpportunity to share their
communicative needs, and 28,57% of teachers anegdfe them that chance, while 14,28%
of informants sad that they somrtimes give thieidents the chance to express their

communicative needs.
Question 6: According to you, what is meant by commmicative competence?

This question is put in order to know the differdeffinitions of the term CC

according to the teachers. four(4) teachers amgrsg{en defined it as follow:

» The CC is defined as the ability to communicateexily and convey a correct
message.
* The ability to comminicate effectively by masteriting

linguistic(grammatical),discourse and sociolingagisbmpetences.
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Question7: Do you think that communicative competece is important in language

* The ability to communicate fluently in a given cexit

Methodology and data analysis

» The learners being able to express themselve®fomunicative purposes.

teaching?

Option Number Percentages%
Yes 07 100%

No 00 00.00%

Total 7 100%

Table 2.2 Teachers opinions on the important of C@ language teaching

This question is asked to know the significaotcthe CC in the language teaching,
and to explore the teacher’s point of view conaggrthe importance of that concept. Trough
the answers we notice that all the teacherswhicdns@00% of population agree that the
communicative competence is important in the lagguaachig .

Question8: Do you try to improve your learners commnicative competence?

HmYes HNo

0%

Figure 2.5:Teachers efforts in improving their leaners CC

The question number eight aims to explore whethetdéachers work on developing
their learners CC. And the way they use it in otdamprove it; Moreover what are the
activities that they use to make rheir learnersiggpate. Acording to the teachers answers
they all try to improve their learners CC .
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If yes, how can you do so ?

Option Number Percentages%
Collaborative work 01 14.28%

Pair work 00 00.00%
Individual activities 00 00.00%

All of them 06 85.71%

Total 07 100%

Table.2.3 Teachers’ opinions concerning the studesinterest.

The data shows that the majority of the teachef18% answer that the learners prefer
to work by using all these types of work. While deacher answer that they prefer to work in
collaboration.

Question 9: Do you encourage your learners to padipate during the teaching process ?

M Yes ®MNo

0%

Figure 2.6:Teachers’ efforts to encourage their laaers participation.

This question is designed in order to know if thachers suggest lessons and tasks,
that encourage their learners to participate aadestheir needs during the teaching
process.According the diagram, all the teacher&worimproving their learners participation
and involvement.
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Question 10: Do you think that interaction improvethe learner's communicative

competence?

H Yes
® No

Maybe

Figure 2.7:Teachers’ decisions about the role of taraction in improving the learners cc.

The aim behind this question is to investigatertile of interaction in developing the
learners cc, and building their knowledge. The mgjoof teachers 100% answer that

interaction has a crucial role in improving therfes&rs communicative competence.

Question 11: Do all your learners participate in tle classroom activities?

Option number Percentages%
Yes 00 00.00%

No 07 100%

Total 07 100%

Table 2.4 Students’ interaction in classrooms

Tis question is asked in order to know whethemtiagority of the the learners
participate and interact with their classmatefhiadlassroom. The results shows that all the
learners 100% participate and express their neétidoath the teachers and classmates.
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If no, is it because:

Methodology and data analysis

28,57%

Crowded classes

71,42%

0,00%

Different abilities

Lack of motivation

Figure 2.8:Teachers’ decision obout the lack of thiearners participation

This question is openened in a sense that anatheons are given to the teachers who

answer with no. According to the figure the majpot teachers 71,42% answer that the

learners do not participate because of the diffeabitities. 28,57% of them answer that the

crowded classes is another reason that lead tedhaers lack of participation.

Question 12: Do you have passive learners in theaskroom?

Option Number Percentages%
Yes 07 100%

No 00 00.00%

Total 07 100%

Table 2.5 The existence of passive learners in céasoms.

The question number twelve is designed in ordéntaw if the learners are motivated

in the classrooms. The data shows that 100% dktehers replies that passive learners do

exist in their classrooms .
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If yes, what do you do to make them interact?

B Design groups and pairs B Choose interesting topic

Additional marks m All of them

0%

Figure 2.9: Teachers’ decision to increase their &ners interaction

This question is related to the previous one, éngbnse that it contains certain
procedures that make the passive learners intéuaictg the lesson. 43% of teachers suggest
the use of all mentioned procedures, while oth8s Bighlight the choose of interesting
topics. The rest 28% prefer designing groups amg paorks as a way that puch those passive

learners to interact.
Question 13: Any further comments and suggestions?
Some teachers suggest as follow:

» | prefer going straight to the student and push/iném

» | directly ask them questions, | do not wait foerinto have courage to interact in
class.

* We as a teachers should vary the activities anldarg to build of confedince and
trust in oral classes.

* The teacher should direct a needs analysis fitehdov his/her students’needs

interests and abilities . This will help the leansto reach their objectives.
2.5.2 Learners’ questionnaire

Question 1: How is your level in English?
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Option Number Percentages%
Under average 00 00.00%
Close to average 10 20%

Good 29 58%

Very good 11 22%

Total 50 100%

Table 2.6 Students’ levels in English

The purpose behind asking this question is to kiimnstudents levels in english, and
whether they are progressing in the language amuisirhe results show that 58% of
students answer that they have a good level ingnd2% of them have a very good level.

While 20% answer that they are close to the average

Question 2: Do you interact and share your ideas ithe classroom?

HYes mNo

Figure 2.10:Students’ interaction in classrooms

The researcher select this question for the sakemking whether the students are involved
and interacted in classrooms. the majority of apydation, 76% answers that they interact
and share their ideas in classroom, while 24% riaythey do not share their ideas with

their classmates.
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Question 3: How often do you participate in the clasroom?

Option Number Percentages%
Always 13 26%
Sometimes 27 54%

Rarely 08 16%

Never 02 04%

Total 50 100%

Table 2.7 Students’ participation in classrooms

In this question the researcher wonders to knoleethe students are active, like to
participate; Or they are passive, do not like tarstiheir ideas. According to their answers
54% responds that they sometimes participate, 268&al participate. While 16% of them
reply that they rarely participate and share tlikas ,moreover 04% answers that they never

talk and ask questions in the learning process.

Question 4: Are you allowed to express your ideasudng the lesson?

B Yes ®No

Figure 2.11:Students participation during the lesso

The aim behind asking this question is to whethertéachers give their learners the
opportunity to express their needs. The anwsensgshimat the vast majority, 92% answer that
they are allowed to express their needs and asitiqus, while 08% responds that they do
not have that chance.

Question 5: during the lecture, do you prefer?
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38%

32%

28%

2%
I

Group work Individual work Pair work All of them

Figure 2.12 Students’ preferences concerning thepes of work

The fifth question aims at investigating the natfréhe learners and their interests,
whether they like to work in collaboration or indiually. According to the figure above 38%
prefer to work in groups, 32% like to work in pai28% are motivated when they work

individually,while some of the students which me@8%b6 prefer all these types in the
learning process.

Question 6: How do you prefer to be in the classron?

M Talk and ask question W Silent prefer listening

Figure 2.13: Students’ involvement in classrooms.

The purpose behind this question is to krnfawa students are involved in the
classroom participation or they prefer to receheihformation without negotiation. 31
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students (62%) responds that they prefer to tatkask questions,whilel9 students ( 38%)
feel confortable when they listen to the teachg@ianation.

Question 7: How does the teacher behave when youpegss your ideas and suggestions?

B Accept M Refuse

0%

Figure 2.14: teachers’ acceptance of students’ ideand suggestions

This question is designed to know the teacherdigatoward the students opinions,
whether they are interested in their points of Weamd encourage them to express their
needs.The statistics shows that all the particpa@0% answer that the teachers always

accept their ideas and suggestions, while no oseerthat they refuse their ideas .

Question 8: During the lecture do you prefer?

Listening to the teacher  Interact with your Both
explanation classmates

Figure 2.15:Students’ way of learning
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The researcher put this question to kmtwether the learners prefer to hear from the
teachers and receive the information as it ishey &are extrovers prefer to be intouched with
the others. the diagram shows that the majority @@%ér to interact with their classmates.
wheras 16% of the population trust on the teaekptanation, while 02% like both listening
to the teacher explanation and interacting witlssiaates.

The question is open ended in the sense thattilents who choose the answer (b)

are requested to give the reasons. some of theweaas follow:

» | like to share my ideas with my classmates in ptdexchange ideas.
» Claasmates information are more interesting.

» | prefer to be in touched with my classmates.

Question 9: What are the types of activities that mtivate you to interact during the

lecture?

B Communicative activities B Grammar activities Both

Figure 2.16:Students’ interest concerning the typesf activities

In this question the researcher wantxfdore whether the learners prefer the
grammar activities or the communicative ones. Tés majority 74% of the sample prefer
the communicative activities, while 22% like gramraativities; Moreover 04% prefer both
of them.

Question 10: According to you, what is communicatie competence?

This question aims to know if the learners are fammwith the term CC and if they

may give the exact definition for this concept. ®oof the students answer as follow:
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» Communicative competence is the ability to usddahguage in different
communucative situations.

» The ability to interact and share one’s ideas gagthout any obstacles.

* The ability to talk and interact with others.

» The skill that help you to communicate successfwil others in a several context.

« Communicative competence is to be able to express gpinion and interact with

others.

Question 11: How do you feel when the teacher pushgou to participate during the

lecture?

Option Number Percentages
Satisfied 35 70%
Unsatisfied 15 30%

Total 50 100%

Table 2.8 Students’ feeling toward speaking english

The question number eleven aims to khnow the stadezactions and feelings when
the teacher ask them to speak in front of thesstteates. The table above shows that 35
students which means 70% feel satisfied and ntetivahen the teachers push them to talk
:'While 15 students 30% feel unsatisfied and afveieén they are obliged to talk in front of

thrir friends.
Question 12: According to you, what is interaction?

The researcher ask this question in order to kridkeistudents have an idea about the

term interaction.The students answers are preseastémllow:

» Interaction is to speak, to be active in the classr and to face your fear.

* It means to speak and suggest your ideas withother

* To exchange ideas, deals with others and give gpumion.

* Interaction is sharing ideas with your classmates@mmunicate with them.

* Itis the way one exchange ideas and informatidah amother one oe group of people

in a given context.
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Question 13: would you add other comments on how wevelop communicative

competence?

This question is opened for the learners in ord@xpress any further comments that
might help in the developement of CC or the mehasdan be used to enhance the learners

CC.The students present these suggestions :

* Motivation is one key to push students to commuei@athout inhibition and it create
a secured atmosphere which encourage classrooradtita.

* To develope cc the learner shoud work on improvilsgspeaking and listening skills.

* CC can be developed by organizing social activaegroup projects and home
works.

» It can be developed by working on groups and weidéos.
2.6. Conclusion

Classroom interaction in EFL classrooms plays aifiggint role in the developement
of CC in the teaching and the learning procesgeNelops the learners’ communication skills
and enriches their vocabulary. Since encouragiadetharners’involvement and motivating
them to share their ideas and information is hdlljidu them to face real life problems,
communicate effectively, and construct their owowledge. This chapter involved the data
analysis and of both teachers’questionnaire thenéxs’ questionaire, in order to investigate
if the they consider classroom interaction as ans¢a develop communicative competence.
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Chapter Three Discusion of findings and recommendains

3.1 Introduction

This chapter is devoted to the interpretatind discussion of the results obtained
from teachers’ and learners’ questionnaires. Ireotd test the validity of the
hypotheses, moreover; some suggestion and recodatiens concerning inhancing
learners CC through interaction are going to beemted .

3.2 Interpretation of results

After a deep analysis of both questionnaires sépdisa,the teacher questionnaire is
analysed first following with the learners questiaie, the following interpretations

are suggested.
3.2.1 Interpretation of teachers’ questionnaire

The results of the first part shows that the mgjasf teachers have different
experiences as EFL teachers as most of them hedtbemieagister degree. This
allows the researcher to consider various viewswhald be of a great significance

for the current study.

The second part in the teachers’ questioanalrich is the most important part in
our research contains detailed information. Thestjoe related to the approaches and
methods in teaching received the same answer fnermajority of teachers who
admitted that communicative language teachingastbst dominant method in
teaching. According to the teachers CLT is helpfudommunicating effectively.

This means that communication is encouraged. Thexgethe teachers believe on the

value of communication in teaching.

What has been noticed from the teachers nsgsato the question about giving
the opportunity to the learners to share their comoative needs shows that the
majority of teachers give their learners the chanaxpress their weaknesses while

communicating.

The teachers showed a significant familiaiatyard the term communicative
competence. In addition, educators have consicefatdwledge about this concept.
Moreover, all the teachers share strong agreemmetiteoeffectiveness of the CC in
foreign language teaching language teaching. Fadr season they consider the

improvement of the learners’CC as one of the pnngarals in the EFL context. Most
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importantly, instructors stressed the use of déffiéiactivities for the purpose of
enhancing the learners’ communicative abilities agnhese acticities collaborative
work, pair work and individual work. This meansitteachers consider those
activities necessary in promoting the learners'ddledge and communicative

competence.

According to the results, teachers’ answbmiathe encouragement of the
learners participation in classroom show that alhem work on making their
learners participate and express their needs dthimtectures. This means that
teachers consider the participation as an impoféaor in the developement of the
learners’CC which can be helpfull for them whileroaunicating with teachers and

classmates as well.

All the teachers believe in the significamténteraction in improving the
learners’ CC, and try to create situations to nthk& learners interact in classrooms.
This means that they consider it as one of the sid&t can influence positively the
learners communicative skills and develope theavdedge and communicative

capacities.

A deep clarification of the results indic#tteat some learners do participate
during the learning process; wheras others doherestheir ideas with their
classmates. This shows that either the teachemstmotivate them to participate or
there are different abilities in the classroomtringtors answer that some of the
learners do not participate during the lectureabee of the different abilities which
means that some of the learners have a good lduehvelp them to share and give
opinions in any context while others have a likiwledge and do not step for the
risks and feel afraid in expressing themselves.

When the results from the teachers’questoe were analysed all the teachers
indicate that their are passive learners in tHassrooms, who are not effective and
always like to be silent during the lectures . Ehiessults signify that in any
classroom there are passive learners who prefectve the information as it is
whithout asking questions or trying to share knalgkewith their classmates which

create problems while communicating.
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From the findings obtained, the researchaclkmed that most of the teachers
suggest that learners may interact in group wemmki, choose interesting topics. This
may be due to the fact that learners in these tgpastivities feel more confortable
to give their opinions and receive the others’ poirviews. Moreover they learn
better from each other. In addition to that thay manage their speaking time, take

turns, and they will learn how to be confident aelg on their capacities.

All the teachers state other suggestionsaantl make the learners interact
during the teaching procees. One of them see tlsdtipg them to speak is
important.This means that the teacher should nidtfarathe learners to interact they
should give them stimulus in order to get respansegover they should be flexible,
vary their activities, and change the types oilvdies when necessary. In addition to
that, they should work on the developement of tleairners analysis in order to know
their needs, interests, and abilities. This wilphie learners construct their

knowledge and reach their objectives .
3.2.2 Interpretation of learners’questionnaire

The results of the first question show thatmajority of the learners have a good
level in english. This means that they like to gtedglish, and they feel interested in
aquiring it. Moreover, they consider studying eslglas an important task. When it
comes to their interaction in the classroom, thetmaaswered that they interact and
share their ideas during the lecture, which melasthey feel motivated in studying
the english language, and they work hard to cregiesitive atmosphere in the

classrooms.

The majority of students answer that theyigigate during the lecture. This
indicates that the teachers work on making thaimlers participate, and they try to
give them interesting topics that encourage thesh#we their ideas. In addition to
that the researcher has found that the majoritgtuadents reported that they are
allowed to express their ideas during the lessbis heans that teachers do not

prevent them to give their opinions and solve prois.

From the results obtained the researcherddbat learners prefer group and pair
work. This indicates that they like to work in @bration, and to be intouch with

their teachers and classmates. They prefer to exjied share their opinions in front
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of their classmates. In addition to that, the mgjaf student answer that they like to
talk and ask questionsduring the lecture. This mdlaat they prefer to be active and

involved in the classroom.

After a deep clarification on the resultse thsearcher found that all the students
answer that the teachers accept their answersedravé positively. Which indicates
that the teachers always try to encourage thenarticgpate and they motivate them
by giving them them positive feedback. Moreovee tifiajority answered that they
prefer to interact with their classmates which nsethat they understand better when
interacting with their peers.

The majority of learners admitted that thegfer the communicative activities
rather than the grammar activities. This explalvad they believe in the importance of
communication in developing their knowledge, thisp&now that the grammar is

not enouph for them to interact and communicatecéffely.

The findings show that the majority of thearners are fammiliar with the term
communicative competence; whereas some of themotlbave an idea about the

definition of CC. This indicate that this term igilwknown according to the learners.

It was revealed that learners feel satisfiben the teacher pushes them to
participate. This means that the learners do kettb be silent, they always wait for
their teachers to stumilate them. In order to gingar point of views and to contribute

on the lecture.

From the data analysis the researcher fouaicklhe majoriry of the learners are
aware of the concept interaction. This means tethers do their best to present new
things, define new concepts, and they work on agred their learners khnowledge;
Moreover the learners also work hard to built tloewn knowledge, and to understand

the new terms.

Concerning the learners comments on how veldpe the communicative
competence.the majority admited that the CC castelveloped through motivation,
developing speaking and listening skills, orgargzygnoup work, giving them home
work, and watching videos. This indicates thattdeeher has a segnificant role in the

development of their learners CC by motivating thgiving them advice, helping
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and guiding them. These can help positively inding the learners’ knowledge

subsequently they will communicate effevtively witthers.
3.2.3 Interpretation of the main results

After the analysis of the findings of botle tieachers and the learners
guestionnaire, the researcher has collected an@mbdata about the role of
classroom interaction in enhancing the EFL learoensmunicative competence and
how it can develope their knowledge which allowsnthto communicate effectively
with others, In this section, the researcher dsesishe main results that were

gothered from all the research instruments.

The major findings that can be taken fromhldeichers and learners questionnare

are presented and explained as follows:

Both the teachers and the learners agreleoimiportance of classroom
interaction in developing the learners CC. They iadimat participating and sharing
their ideas with others can help them learn newd&/aio be intouch with others, to
exchange ideas, and fight their fears. This mdaeusthe learners will learn how to
handle conversations, and express their needs whilchnhance their knowledge.

All these can also help them aquire the targetdagg, and communicate effectively

with peaple from different backgrounds.

The results show that both teachers andéearagree that communicative
activities are better than grammar activities, lseahe latter activities will provide
the learners only with vocabulary and grammar rulbih are not suffucient for the
learners to communicate. While the communicatitevidies according to them
improve their awareness and knowledge which leathtto better understand and

interact functinally.

Both teachers and learners encourage ipaticn and involvement in
classroom; because for them it is important tonbmich with others to get
information and enhance knowledge, this will mdie learners more competent

communicators and develope their skills and knogaed

According to teachers and learners answégsaction can be used as means to
improve CC through the encouragement of collabegatiork in classroom. This
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means that organizing groups and pairs will infeesrpositively the learners’
performance and solving problem skills, sharingagland it may develop their
speaking skill, the learners will be able to spiaéntly in front of their teachers and

classmates, which means that our hypotheses adeaval confirmed.
3.3 Limitations of the study

The researcher face some problems with titweas not sufficient todo the
necessary readings and bring rich information wiseh be beneficial to his research.
In addition to that, the teachers and the learwere not coaporative with him, they
took a long time to answer the questionnaire priybladcause of their business.
Moreover the researcher has not experienced spehofyresearch during his studies

which created many obstacles when collecting data.
3.4 Seggestions and recommendations

In order to help the students develop t@€rand communicate effectively
with others, the researcher is suggests some gahstlutions for both teachers and
learners on how can interaction develop the learkeowledge, and how teachers can

deal with their learners to make them interact @mmunicate succesfully.
3.4.1 Sggestions for learners

Learners should have the courage to express tpigiilons and they should
consider the classroom as a confortable place iohathey should speak, and express
their ideas freely. Because interaction with peer®achers will enhance their

knowledge.

Students should also know the significance ofsttaem interaction in order to
interact effectively with others, which leads tastuct their own communicative
competence, and understand others. Moreover tlmydhearn how to solve
problems, listen to each other, and they shoulggonsible of the improvement of

their own knowledge.

Students need to use the target language as reeaxglain and express ideas,
which will be beneficial for them to adopt the nmguage, and facilitate the
learning process. Moreover they should interachash as possible in order to

benefit from both peers’correction and teacherdlfeek. They shoud also know the
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importance of group work and classroom discussidrmish is the opportunity to
practice the four skills together, which leadshe tevelopement of CC and also

effective communication.

Students need to be self confident and trust teaming capacities. This will
encourage them to interact during the lesson awelole their kowledge in grammar,
vocabulary, and communication. In addition to thiigy should give presentations
and work on the developememt of their reading anting skills. which will be

helpful for them to adopt with their teachers alassmates.
3.4.2 Suggestions for teachers

Teachers have different roles in the developemktttedr learners’ CC. They
need to create a confortable atmosphere in whigyhshould guide and monitor
when needed. Moreover they should listen to therswar their questions, and
encourage students who need extra help. They aksi to correct their mistakes
appropriately, and give them a positive feedbadkckvwill encourage them to do

better in classrooms.

EFL Teachers should be proffecient in the teachnogess, and they should
master the most important knowledgeable that gadlieelanguage. They also should
know how to deal with their students, because #reyconsidered as models for their
students. Teachers need to reinforce their leatoespgeak and interact in classroom,
because it will increase their productive behasoioreover, they need to give
positive reinforcement by giving a positive feedb&xthe students who answer a
guestion correctely in order to encourage the padsarners. This will develop the
learners’knowledge, habituate them to communidetd,free to express ideas, and

give opinions.

Teachers should vary their tasks by preparingiéies that appeal to the
learners’level. This will increase the learnerstggpation and interaction in
classroom, and create a competitive atmospheragitive lecture, which also leads to

the developement of they learners’ communicativemetence.

Teachers also need to evaluate and assess tmeiels in order to know
whether they are progressing in the learning psydée language acquisistion, and

the effective communication skills. They shouldadsmcourage their learners by
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giving them bonus points in order to motivate thterparticipate and take risks
during the lecture frequent. This will improve thenderstanding capacities and make

them active in the classroom.

Teachers should create situations which make ldainers interact with
others inside and outside the classrooms. Theyraed to push them to participate
and give information even if they are wrong idemlsich may increase their oral

proffeciency.
3.5 Conclusion

In this chapter, the researcher presented thepmatiations of both the teachers
and learners’ questionnaires in order to test tedidity, the interpretation of the
main results, then limitation of the study, andaeme suggestions and
recommendations about the strategies that cantihelgevelopement of the EFL
learners’ communicative competence through the wagement of classroom

interaction.
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General conclusion

Develolping the learners communicative corapet through interaction is the
main concern of some teachers, since they congideran important means for an
effective and successfull communication.Therefbeedim of this study is to
investigate the role of classroom interaction iharcing the EFL learners
communicative. It also aims to discover how caeriattion influence the learner’ CC

and how can it be used as means to improve the CC.

This work attemped to answer the researcktoues and examine if his
hypothesis are valid or not. The hypotheses sudigastearners may become more
competent comunicators and they can develop thiis and knowledge through
interaction, which can be used as means to impGdverobably via the

encouragement of collaborative and group work .

In order to to examine these hypothesestabearcher devides his work into
three chapters.The first chapter deals with tleedtture review in which the
researcher presented an overview of language tepeapproaches and methods,
define the main concepts related to communicatrepetence and interaction, and

it tackles canal and swain model.

The second chapter is devoted to the magbart , the researcher started from
explaining the purpose of study, the descriptiopagulation, the research data tool,

and the analysis of data gathered from both teadrad learners questionnaires.

The third chapter was devoted to the disomsand interpretation of the findings.
Moreover the researcher provided some suggestimhsegommendation on the role
of classroom interaction in improving the learn€G:The results explained that our

hypotheses were valid and trusted.
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Appendices

Appendix (A):
TEACHERS’ QUESTIONAIRE
Dear teachers,

This questionnaire is intended to investigheecrucial role of interaction in enhancing
the EFL learner's communicative competence, yolp iseappreciated if you could answer

these questions for the sake of gathering infolrnati

PART ONE: Background information

1- : Degree (s) held |:|

a- BA (License).
b- MA (MASTER/Magister).|:|
c- PHD (Doctorate). |:|

2- How many years have you been teaching English até¢huniversity?

PART TWO: Detailed information

1- Which method and approach you adopt in teaching?
a- Grammar Translation Method. [ ]

b- Direct method. [ ]
c- Audio-lingual approach. ]
d- Oral situational approach. ]

e- Communicative language teaching___]

f- All of them [ ]

(@)1 g 1=] T

2- Why do you opt for this approach? Because
a- It helps learners communicate effectively. |:|

b- Provide the learner with necessary grammar rules. |
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3-

4-

5-

6-

Do you give your learners the opportunity to shareheir communicative needs?

Always [ ] Sometimé¢s | Often[ ] Never |

According to you what is meant by communicative copetence?

Do you think that communicative competence is impdant in language teaching?

Yes [] No [ ]

Do you try to improve your learners communicative ompetence?

Yes [ ] No [ ]

If yes, how can you do so?

Collaborative work.[ ]

Pair work. [ ]

Individual activities.D

All of them [ ]

Do you encourage your learners to participate durig the teaching process?

Yes [ ] No [ ]

Do you think that interaction improves the learnerscommunicative competence?

Yes [ No[ ] Maybe [ ]

Do all your learners participate in the classroom ativities?

[ ] [ ] a1



Yes No
If no, is it because:

a- Crowded classes. [ |
b- Different abilites. [ ]
c- Lack of motivation. [ ]

(@1 [T T

10-Do you have passive learners in the classroom?

Yes [ ] Np_]

If yes, what do you do to make them interact:

a- Design groups and pairs.[ |
b- Choose interesting topics, |
c- Additional marks. [ ]

d- All [ ]

O eI MBANS ..o e e e e e e e e e e e,

11- Any further comments or suggestions:
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Appendix (B):
Learners’Questionnaire.
Dear Students,

This questionnaire is intended to invesBghe role of interaction in enhancing the EFL
learner’'s communicative competence. Since inteyagt one of the means that help the
learners to communicate and develop their commtimeeaompetence, you are kindly
requested to tick (X) the choice that represents goswer and to give full answer(s) where

necessary.

1- How is your level in English?

Under averagg | close toage] | good ] Very good [ ]

2- Do you interact and share your ideas in the classomn?

Yes [ ] No[ ]

3

How often do you participate in the classroom?

Always [ ] Sometime§ | Rarely [ ] Neve[ ]

»

Are you allowed to express your ideas during the $son?

Yes [ ] No [ ]

5

During the lecture, do you prefer:

a- Group work. [ ]
b- Individual wok. [ ]
c- Pair work. [ ]

d- All of them |:’

JUSHITY YOUN @NSWET ... ettt et et et e e e e e e e e e e e eeeteeaeaennennas



6-

How do you prefer to be in the classroom?

Talk and ask questions | silent prefer listening ]

7-

O-

How does the teacher behave when you express yodeas and suggestions?

Accept [ | Refuse ]

During the lecture, do you prefer?
a- Listening to the teacher explanation. |
b- Interact with your classmates. [ ]

c- Both |:|
If you choose the answer” b” please say Why...........ooouiit v e

What are the types of activities that motivate youo interact during the lecture?
a- Communicative activities.[ ]
b- Grammatical activities. [ |

c- Both |:|

10-According to you what is communicative competence?

11-How do you feel when the teacher pushes you to parpate during the lecture?

Satisfied [ ] unsatisfied [ ]

12-According to you what is interaction?

13-Would you add other comments on how to develop commicative competence?
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