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Abstract 

Enhancing the effectiveness of EFL teachers’ discourse arrangements within EFL context is a 

straight forward path overlapped with several challenging tasks.  In the TEFL field, some EFL 

teachers may have particular confusions in following the appropriate transaction that would 

help them in their EFL assignments within EFL classes.   The research’s objectives fall at 

building a compatible EFL discourse model that can fit any EFL context within any EFL 

classroom.  The current academic research paper includes a theoretical part in which the 

researcher presents the interactional, the conversational, the functional, and the socio-cultural 

works to discourse analysis.  It includes particular ESL discourse models that have the use of 

Speech-Act’s Illocutionary-Acts, the use of Speech-Act-Classifications, the use of 

Conversational-Analysis, the use of the Teachers-pupil-Talk ESL discourse model, and the 

use of Politeness Strategies.  Moreover; in the analytical part, only one questionnaire has been 

divided into three parts and was accessed randomly by EFL teachers’ response in the 

department of English at the University of Abdelhamid-Ibn-Badis for the academic year 

2016-2017 to accomplish the research’s objectives.  Consequently, in the result and 

discussion part, several conclusions and recommendations have been drawn as final salvations 

to the discourse standing problems for enhancing the effectiveness of EFL teachers’ discourse 

arrangements within EFL contexts. 
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General Introduction 

This part of the research paper aims at proposing a general introduction regarding the 

research topic.  Basically, it comprises research background, the observation, the objective, the 

significance of the research, research questions, research hypotheses, the research methodology, 

and the structure of the studǇ.  CoŶseƋueŶtlǇ, eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse 

arrangements has been well introduced and well systematized in this research part. 

1 Research Background: 

IŶ applied liŶguistiĐs field, EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts as a global lingua franca have 

received fewer attentions within EFL contexts.  Recently, discourse analysts analyse spoken data 

fƌoŵ ĐoŶǀeƌsatioŶs to high iŶstitutioŶalized foƌŵs of talk iŶ ŵost populaƌ TEFL͛s aĐadeŵiĐ 

institutions.  These analyses; however, might possiďlǇ ƌeŵaiŶ as ĐƌuĐial salǀatioŶs iŶ the TEFL field͛s 

improvements.  It is based multiple theories and supplied with skillful methodologies through spoken 

interactions within EFL classes.  In essence, this research work includes most common EFL teacheƌs͛ 

discourse models within EFL contexts and its analysis to achieve numerous effective and proficient 

goals.  

2 The Observation: 

   The researcher observation effectively contributes to the research topic of enhancing EFL 

teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithin EFL contexts.  As an illustration; when being studying 

English in EFL classes, the researcher has noticed a lack of communication between EFL teachers and 

EFL students.  Additionally, he discovered confusing explanations to some EFL courses which often 

make EFL learners demotivated.   By all means, EFL classes have witnessed soundless participation in 

strange ways and out of usual. 

3 The Objective of the Study: 

This ƌeseaƌĐh ǁoƌk suďtƌaĐts to paƌtiĐulaƌ aŶalǇsis aďout EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts 

within EFL contexts.  The research passes through several phases to reveal on discourse outcomes in 

teaching EFL including the interactional, the conversational, the functional, and the socio-cultural 

discourse perceptions that can provide qualified analysis aďout EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts 

within EFL contexts.  Essentially, teaching EFL has to be more professional at scheming spoken 

Ŷoƌŵs.  AŶd to iŶĐƌease EFL teaĐheƌs͛ ĐoŵŵuŶiĐatiǀe ĐoŵpeteŶĐe that ĐaŶ fit aŶǇ EFL teaĐhiŶg 

assignment, the following main objectives are proposed as guidelines inenhancing theEffectiveness 

of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts: 



 

 
1 To improve the TEFL field through the Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts and Speech-Act-

Classifications within EFL contexts.  

2 To Help EFL teachers arrange effective speech patterns in their conversations within EFL 

contexts. 

3 To uŶǀeil ĐoŵŵuŶiĐatiǀe fuŶĐtioŶs to EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts. 

4 To supply EFL teachers use both Politeness Strategies in EFL contexts and to help them construct 

a socio-cultural EFL classroom. 

4 The Significance of the Research: 

This academic research paper highlights enhancing theeffeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse 

aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts.  EFL Đlasses as soĐial ĐoŵŵuŶities ƌefleĐt EFL teaĐheƌs͛ disĐouƌse 

arrangements and its functions beyond communication.  So, this research paper exposes the 

importance of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts that ĐaŶ iŵpƌoǀe teaĐhiŶg EFL ǁithiŶ EFL 

contexts.  

5 Research Questions: 

In this academic research paper, different research questions are proposed in questioning 

aďout eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌangements.  Some doubtful 

problems rely on main question that is: 

IŶ the TEFL field, hoǁ ĐaŶ EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts iŵpƌoǀe teaĐhiŶg EFL ĐoŶteǆts 

while being in EFL classes? 

And it relies on two main sub-questions: 

1. What are the most common ESL discourse models that can contribute to enhancing the 

effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts? 

2. Hoǁ ĐaŶ “LT aŶd CLT ĐoŶtƌiďute to eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse 

arrangements within EFL contexts? 

 

And they rely on several sub-questions: 

1. To what extent can the Speech-AĐt theoƌǇ iŵpƌoǀe the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse 

arrangements within EFL contexts? (The Interactional Perceptions). 

2. How can Conversational-Analysis contribute to enhancing the effeĐtiǀeŶess of EFL teaĐheƌs͛ 

discourse arrangements within EFL contexts? (The Conversational-Analysis). 

3. How can the Teacher-Pupil-Talk ESL discourse model help EFL teachers arrange successful 

discourses within EFL classes? (The Functional Approach). 



 

 
4. Hoǁ ĐaŶ PoliteŶess “tƌategies iŵpƌoǀe the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts 

within EFL contexts? (The Socio-Cultural Perception). 

5.  In SLT, how can EFL teachers structure effective speech patterns using Speech-AĐt͛s 

Illocutionary-Acts, using Speech-Act-Classifications, and using Conversational-Analysis within EFL 

contexts?  (Academic Perceptions). 

6. How can the Teacher-Pupil-Talk ESL discourse model and Politeness strategies improve the 

effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts through CLT and within EFL contexts? 

(Academic Perceptions). 

Thus, this academic research paper has been effectively oriented in accordance to fixed 

aĐadeŵiĐ ƌeseaƌĐh ƋuestioŶs that ĐaŶ seƌǀe eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ 

discourse arrangements within EFL contexts. 

6 Research Hypotheses: 

To answer the above-mentioned questions, two hypotheses are being proposed.  The current 

ƌeseaƌĐh hǇpotheses Đoŵe as folloǁ.  Fiƌst, applǇiŶg “peeĐh aĐts͛ IlloĐutioŶaƌǇ-acts, Speech-Act-

Classifications, and Conversational-AŶalǇsis to EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts thƌough “LT ĐaŶ 

eŶhaŶĐe the EffeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts.  “eĐoŶd, 

implementing the ESL discourse model of the Teacher-Pupil-Talk and politeness strategies within EFL 

teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts through CLT ĐaŶ eŶhaŶĐe the effeĐtiǀeŶess of EFL teaĐheƌs͛ 

discourse arrangements within EFL contexts.  Henceforth, this research paper is no longer away from 

eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ discourse arrangements within EFL contexts. 

7 The Research Methodology: 

RegardiŶg data ĐolleĐtioŶ, the ĐurreŶt researĐh paper of eŶhaŶĐiŶg EFL teaĐhers’ disĐourse 

arrangements has adopted only one questionnaire for EFL teachers in the department of English at 

the University of Abdelhamid-Ibn-Badis.  In this academic research paper, EFL teachers at this 

departŵeŶt haǀe ǁorked iŶ aĐadeŵiĐ UŶiǀersity’s serǀiĐes for ŵore thaŶ four years.  HeŶĐe, this 

research work requires their expertise and their competencies to reflect it.  

This ƌeseaƌĐh papeƌ eǆposes eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse 

arrangements.  In this academic research paper, the selected participants are EFL teachers in the 

department of English at the University of Abdelhamid-Ibn-Badis., Mostaganem in Algeria.  

CoŶseƋueŶtlǇ, those paƌtiĐipaŶts aƌe eǆpeĐted to ĐoŶtƌiďute effeĐtiǀelǇ iŶ the ƌeseaƌĐh͛s assigŶŵeŶt. 



 

 

8 The Structure of the Study: 

The recent research work is fundamentally divided into three chapters.  Chapter one has 

associated vital analysis, influences and perceptions introduced as academic analysis about ESL 

teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ E“L ĐoŶteǆts.  Whereas Chapter Two has devoted analysis 

about the above-mentioned questionnaire, this questionnaire has been investigated in the 

department of English at the University of Abdelhamid-Ibn-Badis in Mostaganem with the intention 

of eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts as the 

first chapter describes.  Finally, Chapter Three has adopted the discussion of findings to the research 

and has provided some recommendations to particular hinders about enhancing the effectiveness of 

EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts iŶ teaĐhiŶg EFL iŶ the depaƌtŵeŶt of EŶglish at the University 

of Abdelhamid-Ibn-Badis in Mostaganem. 
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Chapter One: literature Review 

1.1 Introduction: 

‘eĐeŶtlǇ, eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL 

contexts has received less attention in the TEFL field.  keeping opening discourse with each other and 

keeping opening it with more theory-oriented colleagues is suffiĐieŶtlǇ ƌeasoŶaďle foƌ people ͚doiŶg͛ 

applied linguistics (Halliday, 1978 as cited in McCarthy, 1991: 1-33).  Additionally, the availability of 

adequate data makes the implementation of some theories in the TEFL field and within EFL contexts 

more important, where range quantities of discourse are enabled, accessible, and when it provides 

deeper insights into how language functions in diverse contexts related to applied linguistics.  On the 

oŶe haŶd, this Đhapteƌ iŶĐludes fouƌ ŵaiŶ E“L teaĐheƌs͛ disĐouƌse ŵodels that can contribute to their 

language teaching developments; on the other hand; however, it has brought new insights into how 

these ESL discourse models are applied in SLT and CLT language teaching approaches.  Hence; In the 

TEFL field, how can EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts iŵpƌoǀe teaĐhiŶg EFL ĐoŶteǆts ǁhile ďeiŶg 

in EFL classes? 

1.2 Discourse Theories: 

EFL teaĐheƌs͛ disĐouƌse ŵodels ĐaŶ eŶhaŶĐe the effeĐtiǀeŶess of theiƌ disĐouƌse aƌƌaŶgeŵeŶts 

ǁithiŶ EFL ĐoŶteǆts.  IŶ this paƌt, soŵe E“L teaĐheƌs͛ disĐouƌse peƌĐeptioŶs aƌe pƌoposed ǁith its 

analysis and its models within EFL contexts.  To make it adapted with the TEFL field and to make it 

more feasible in this research paper, the researcher has adopted four main ESL discourse models 

within the interactional, the conversational, the functional, and the socio-cultural work to discourse 

analysis.  Hence, what are the most common ESL discourse models that can contribute to enhancing 

the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts? 

1.2.1 Speech-Act’s Illocutionary-Acts and Speech-Act-Classifications to 

Discourse Analysis within EFL Contexts: (the Interactional 

Perception) 

In the meantime, there is a frequent wisdom to tie Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts and Speech-

Act-ClassifiĐatioŶs to the TEFL field to aŶalǇse EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts iŶ EFL Đlasses.  

EFL teaĐheƌs͛ disĐouƌse grew to be the center attention of any EFL context. In addition to that; and 

when covering positive analysis of spoken norms, the debate of Searle et al. (1992)is considered as a 

reactive move to a certain extension, for it can lead EFL teachers to generate effective discourse in 

any EFL context (Vanderveken, 1992, as cited in Moeschler, 2001).  The aiŵ is to iŵpƌoǀe teaĐheƌs͛ 

discourse arrangements through the use of Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts and the use of Speech-



 

 
Act-Classifications within EFL contexts.  Hence, to what extent can Illocutionary-Acts and Speech-Act-

ClassifiĐatioŶs iŵpƌoǀe the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL 

context? 

Applying Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts andSpeech-Act-Classifications in the TEFL field can 

iŵpƌoǀe eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts iŶ ŵaŶǇ EFL ĐoŶteǆts.  

On the one hand, and according to many philosophers, Speech-Acts are not isolated moves within 

communication, they emerge in universal items of communication, and they are described as 

conversations or discourses (Vanderveken, 1994: 53, as cited in Moeschler, 2001). For him, some 

Speech-Acts are performed by particular speakers to other speakers within the same conversation, 

while having the same intentions for pursuing successful forms of discourse identified as 

Illocutionary-Acts, and in which every Illocutionary-Act consists of both of Illocutionary-Force (F) and 

Propositional-Content (P). Illocutionary-Forces can have an act of asserting, an act of promising, an 

act of excommunicating, and an act of exclaiming, an act of inquiring, or an act of ordering.  While 

the Propositional-Content holds on the intention of the speaker; an example in EFL classes could be 

(1) ͚You ǁill leaǀe the ƌooŵ͛ and (2) ͚Leaǀe the ƌooŵ!͛ have the similar Propositional-Content which 

is ͚Ǉou ǁill leaǀe the ƌooŵ͛; characteristically, (1) has the Illocutionary-Force of a prediction and (2) 

has the Illocutionary-Force of an order (John Searle and Daniel Vanderveken, 1985, as cited in Oishi, 

2006: 1-14).On the other hand; however; Searle (1985) argued that a question as a reply can create 

additional Illocutionary points which can be any type of Speech-Act-Classifications.  He proposed 

different classifications of Speech-Acts that can happen in a language community; such as, a 

commissive Speech-Act, a declarative Speech-Act, a directive Speech-Act: to direct the speaker to do 

something, an expressive Speech-Act: in which the speaker can express feelings or attitudes about 

something, and a representative Speech-Act: to describe a state or an event in the real world.  In 

addition to that teacher uses of these Speech-Act-Classifications make it feasible in EFL contexts.  

Thus, making (F) and (P) flexible at processing effective types of discourse is accounted as an 

iŶŶoǀatiǀe eǆteŶsioŶ of EFL teaĐheƌs͛ aƌƌaŶgeŵeŶt to effeĐtiǀe disĐouƌse iŶ EFL ĐoŶteǆts; ǁhile, 

Speech-Act-Classifications extended the ultimate use of (F) and (P) to help EFL teachers generate 

effective spoken norms while facing EFL learners, in any situation, and within any context. 

In essence, the Speech-AĐt theoƌǇ eǆteŶded the iŵpƌoǀeŵeŶts of EFL teaĐheƌs͛ disĐouƌse 

arrangements through setting new insights into the TEFL field.  Further importance is set to the use 

of Illocutionary-Acts and Speech-Act-Classifications which unveiled communicative functions of 

teaĐheƌ͛s spokeŶ Ŷoƌŵs iŶ EFL Đlasses.  As a ƌesult to that, the keǇ to iŵpƌoǀe the effeĐtiǀeŶess of EFL 

teachers discourse arrangements within EFL contexts is to make appropriate uses of Illocutionary-



 

 
Acts in accordance to any Speech-Act-Classification that can fit the target teaching EFL assignment in 

a given EFL context. 

1.2.2 The Sequence of Conversational-Analysis Indoor EFL Contexts: (the 

Conversational-Analysis) 

The sequence of Conversational-Analysis revealed on functional properties that associate 

Speech-AĐts as uŶits of ŵeaŶiŶg iŶ EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ aŶǇ EFL ĐoŶteǆt.  Foƌ 

Jacques Moeschler (1982), the evaluation of communicative unit relies on the degree of its 

appƌopƌiateŶess; ĐhieflǇ, he ĐoŶfiƌŵed tǁo tǇpes of speeĐh effeĐtiǀeŶess͛s degƌee: CoŶteǆtual 

Appropriateness and Co textual Appropriateness.  The objective falls at helping EFL teachers arrange 

effective speech patterns in their conversations within EFL contexts.  Consequently, how can 

Conversational-AŶalǇsis seƋueŶĐes ĐoŶtƌiďute to eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ 

discourse arrangements within EFL contexts?  

On the one hand, the Co textual Appropriateness type relies on certain conditions that can be 

generally described as seƋueŶĐiŶg ĐoŶstƌaiŶts iŶ EFL teaĐheƌs͛ disĐouƌse aŶd ǁithiŶ EFL ĐoŶteǆts.  Foƌ 

Anscombre and Ducrot (1983), conditions of Co textual Appropriateness require reactive moves in 

the speakeƌ͛s disĐouƌse; as aŶ illustration, the Thematic-Condition (TC) refers to the theme of talk, 

the Condition-of-Propositional-Content (CPC) relates the initiative move with an implication, with a 

contradiction, or with a paraphrase, the Illocutionary-Condition (IC) contains an Illocutionary-Force; 

And, the Condition-of-Argumentative-Orientation (CAO) that share arguments which are conditions 

that the teacher uses in classroom Speech-Talk.  A comparative relation ties these conditions of 

satisfaction to Co textual Appropriateness in which the more conditions the reactive move satisfies; 

the Co textually appropriate it is.  Their example was as follows:   

 

….A CaŶ you giǀe ŵe the tiŵe? 

B1 I have a serious headache. –TC. 

B2 the postman has just passed. +TC, -CPC. 

B3 is it not already ten o͛clock? +TC, +CPC, -IC. 

Bϰ it is Ŷot yet teŶ o͛clock. +TC, +CPC, +IC, -CAO. 

Bϱ it͛s teŶ o͛clock. +TC, +CPC, +IC, +CAO[…] 

(Anscombre, Jean-Claude, and Oswald Ducrot, 1983, as cited in Moeschler, 2001:10). 



 

 
For them, a coherent discourse requires +TC, +CPC, +IC to be coherent; whereas, a cohesive 

disĐouƌse satisfies oŶlǇ +TC, +CPC.  CleaƌlǇ, Co teǆtual AppƌopƌiateŶess͛ ĐoŶstƌaiŶts help EFL teaĐheƌs 

uttering coherent effective discourses in EFL contexts. 

On the other hand; however, the Contextual Appropriateness type satisfies Initiative-Moves 

ƌatheƌ thaŶ ƌeaĐtiǀe oŶes iŶ teaĐheƌ͛s aƌƌaŶgeŵeŶts to effeĐtiǀe disĐouƌses ǁithiŶ EFL contexts.  

According to Moeschler (1982), sequencing and interpretations in conversational sequencing are 

closely related, and the dialogical sequencing results the interpretation of a move in which it was 

raised from.  His example in shaping this notion was as follow: 

………A Peteƌ is a fƌieŶd ǁhoŵ oŶe caŶ couŶt oŶ. 

B1 by the way, what are you doing tonight? -TC 

B2 would you call that a friend? +TC, -CPC 

B3 Do you forget he voted against your project? +TC, +CPC, -IC 

B4 He never inspired my confidence. +TC, +CPC, +IC, -CAO 

B5 I think so too. +TC, +CPC, +IC, +CAO […] 

(Anscombre, Jean-Claude, and Oswald Ducrot, 1983, as cited in Moeschler, 2001: 11-12). 

He affirmed that ͚The ŵoƌe seƋueŶciŶg coŶstƌaiŶts the ƌeactiǀe ŵoǀe satisfies, the ŵoƌe the iŶitiatiǀe 

move is contextually appƌopƌiate͛(Moeschler, 1982, P: 11).  In the analysis of conversational 

sequences and interpretations; he clarified that the degree of Co textual Appropriateness of the 

reactive move determines the degree of Contextual Appropriateness.  Thus, to generate an effective 

discourse in EFL classes, EFL teachers have to satisfy more sequencing constraint in any reactive 

moves he or she can perform. 

As the research is being investigated, the sequence of Conversational-Analysis has revealed on 

aŶ updated suĐĐessful ŵethodologǇ to EFL teaĐheƌs͛ disĐouƌse iŶ EFL ĐoŶteǆts.  EǆpƌesslǇ, Co textual 

Appropriateness type grants EFL teachers uttering coherent discourses; while the Contextual 

Appropriateness type offers more sequencing constraints to add a function with a move to EFL 

teaĐheƌs͛ ĐoheƌeŶt disĐouƌse.  CoŶseƋueŶtlǇ, the seƋueŶĐe of Conversational-Analysisadded a special 

ĐoŵpoŶeŶt to EFL teaĐheƌs͛ suĐĐessful disĐouƌse ǁithiŶ EFL ĐoŶteǆt ǁhiĐh is the Functional and 

Sequential Properties-of-Moves. 



 

 

1.2.3 The ESL Discourse Model of the Teacher-Pupil-Talk’s Performance 

within EFL Contexts: (the Functional Perception) 

The ESL discourse model of the Teacher-Pupil-Talk͛s peƌfoƌŵaŶĐe ƌeǀealed oŶ high stƌuĐtuƌed 

sequences and discourse functions within EFL contexts that can enhance the effectiveness of EFL 

teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts.  IŶ BƌitaiŶ, Sinclair and Coulthard (1975) were at the University of 

Birmingham who developed an ESL discourse model for the description of the Teacher-Pupil-Talk; 

theǇ also uŶǀeiled the hieƌaƌĐhǇ of disĐouƌse uŶits ǁithiŶ E“L teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts.  The 

puƌpose is to uŶǀeil ĐoŵŵuŶiĐatiǀe fuŶĐtioŶs to EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL 

contexts (Sinclair and Coulthard, 1975, as cited in McCarthy, 1991: 1-33).  Hence, how can the 

Teacher-Pupil-Talk ESL discourse model help EFL teachers arrange successful discourses within EFL 

classes? 

The ESL discourse model of Teacher-Pupil-Talk helps EFL teachers deliver high structured 

Speech-Talk within EFL contexts in the high fixed speech pattern between EFL teachers and EFL 

learners.  In essence, the functional approach to discourse analysis was extended to analyze dialogs, 

monologs, intonations, and debates.  Identically, the British work principally has followed structural-

linguistic criteria, their powerful discourse model in the TEFL field is related to the study of Speech-

Acts; it was first established by Sinclair and Coulthard (1975) as a Rigid-Pattern in the language of 

traditional native-speaker school classrooms, where EFL teachers and EFL learners spoke according to 

fixed perceptions reflecting their roles; and where the talk confirmed high structured sequences.  

They call it the Teacher-Pupil-Talk, and it was as follow:  

 

… ;T = teacheƌ, P = aŶy pupil ǁho speaksͿ 

T: Now then . . . I've got some things here, too. Hands up. What's 

That what is it? 

P: Saw. 

T: It's a saw, yes this is a saw. What do we do with a saw? 

P: Cut wood[…] (Sinclair and Coulthard, 1975, as cited in McCarthy, 1991: 33). 

In this short extract lesson; nonetheless, the teacher is seen as a businessman releasing his 

ĐoŶǀeƌsatioŶ ǁith ͚Noǁ theŶ...͛, aŶd fiŶishiŶg it ǁith ͚‘ight ...Noǁ theŶ͛.  EǆpliĐitlǇ, he pƌogƌessed the 

lesson without a pause, giving his EFL learners (pupils) clear signals of lessons' mini-phase of 



 

 
͚ďegiŶŶiŶg͛ aŶd ͚eŶd͛ as ǁell, applǇiŶg ͚Ŷoǁ theŶ͛ aŶd ͚ƌight͛ iŶ a ĐeƌtaiŶ ǁaǇ; aŶd at the saŵe tiŵe 

folloǁed ǁith ͚FalliŶg-IŶtoŶatioŶ͛ aŶd ͚“hoƌt-Pause-Afteƌǁaƌds͛.  BǇ all ŵeaŶs, the E“L disĐouƌse 

model of Teacher-Pupil-Talk consists of high structured criteria of discourse units.  

In addition to the high structure of the Teacher-Pupil-Talk ESL discourse model, Coulthard 

Đalled the fuŶĐtioŶ of these utteƌaŶĐes ͚FƌaŵiŶg-Moǀe͛ to uŶǀeil the fuŶĐtioŶ of disĐouƌse uŶits 

within EFL contexts.  For him, the sequence in-between two Framing-Moves can be called a-

Transaction that can be shaped as series of actions involving interactions in-between people and 

have a particular objective, it is used to refer to activities people carry out in specific situations.  

Here, the first move in each exchange is called ͚aŶ OpeŶiŶg-Moǀe͛, fuŶĐtioŶs as a ͚QuestioŶ͛, aŶd 

performed by the teacher (Richards et al., 1985, as cited in McCarthy, 1991: 1-33).The second one is 

called ͚aŶ-Answering-Moǀe͛, fuŶĐtioŶs as aŶ ͚AŶsǁeƌ͛, aŶd peƌfoƌŵed ďǇ the leaƌŶeƌ.  Wheƌeas the 

third one is called ͚a Folloǁ-Up-Moǀe͛, fuŶĐtioŶs as a ͚CoŵŵaŶd͛, aŶd peƌfoƌŵed ďǇ the teaĐheƌ.  

And in this discourse model, discourse is realized as TPT-TPT-TPT-TPT, etc.  For them, each TPT is an 

exchange unit. In sum, adding Framing-Moves and a-Transaction to the Teacher-Pupil-Talk ESL 

discouƌse ŵodel iŶ EFL ĐoŶteǆts fuŶĐtioŶallǇ ǁill peƌfoƌŵ high stƌuĐtuƌed seƋueŶĐes iŶ EFL teaĐheƌs͛ 

discourse delivery. 

Obviously, the ESL discourse model of Teacher-Pupil-Talk can enhance the effectiveness of EFL 

teaĐheƌs͛ disĐouƌse peƌfoƌŵaŶĐe.  It uŶǀeils high structured sequences based on a hierarchy of 

discourse units; and, it functionally provides series of actions related to the study of Speech-Acts.  

Thus, teaĐheƌ͛s disĐouƌses ǁill ďe iŶ aŶ oŶgoiŶg pƌoĐess; aŶd, the giǀe-take exchanges of messages 

enables them creating discourses transmit their intentions in real-EFL contexts. 

1.2.4 The Influence of Politeness Strategies on EFL Teachers’ Discourse 

Arrangements within EFL Contexts: (the Socio-Cultural Perception) 

EFL TeaĐheƌs͛ use to PoliteŶess “tƌategies effectively has enhanced their language teaching 

discourse arrangements within EFL contexts.  Politeness Strategies can assist EFL teachers to 

negotiate their positions in EFL classes, and it expresses the appropriate use of words or phrases in 

the right context (Arndt and Janney, 1985, as cited in Senowarsito. 2013: 82-96).  Particularly, the 

objective from applying Politeness Strategies in EFL contexts is to establish a classroom atmosphere 

in which EFL teachers respectfully dominate on their EFL learners.  Therefore, how can Politeness 

“tƌategies iŵpƌoǀe the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts?  

 

Many applied linguists consider Language classroom as sociolinguistic-environments as well as 

discourse communities in which EFL teachers functionally use Politeness Strategies within EFL 



 

 
contexts.  Teacher-student interactions contribute to student's language achievements Consolo 

(2006), Brown, and Levinson (1987) proposed two types of Politeness Strategies, Positive-Politeness 

Strategies: used in confirming closeness, intimacy, and relationships to express the need of 

appreciation having a Positive-FaĐe ͚“olidaƌitǇ-PoliteŶess͛.  Wheƌeas, Negative-Politeness Strategies: 

involves the social distance between the speaker and the listener to express the need of freedom 

while having a Negative-FaĐe ͚‘espeĐt-PoliteŶess͛.  Foƌ theŵ, theƌe is a uŶiǀeƌsal faĐe-threatening act 

(FTA) within human culture, performed by the second speaker to disagree or to take an opposition 

against the first speaker.  Additionally,  they classified five Politeness Strategies to avoid the FTA: (a) 

follow what the first speaker says, (b) perform particular Speech-Acts using a Positive-Face, (c) or 

perform another type of Speech-Acts using a Negative-Face, (d) perform an indirect Speech-Act (off 

the record); and finally, (e) do not say or perform any FTA.  In EFL contexts; a similar example would 

be: 

 

 

 

….Teacheƌ: Okay, good ŵoƌŶiŶg, class. 

Soŵe studeŶts: Good ŵoƌŶiŶg, ŵa͛aŵ. 

Teacher: How are you today? 

Some Students: I am fine, and you? 

Teacher: I am not good. 

Student (female): hwow! 

Student (male): Hwow […] (Consolo 2006, Brown, and Levinson, 1987, as cited in 

Senowarsito. 2013: 82-96). 

In this ESL context, both of the teacher and students are in an opening session applying positive 

politeness strategies.  In which students use ͚ŵa' aŵ͛ to express their respect to the teacher, and in 

which the teacher neither calls her ESL learners ͚studeŶts͛ nor ͚ĐhildƌeŶ͛; but, she used the word 

͚Đlass͛ Ŷeitheƌ to unveil a positional vanity in her ESL classroom nor to keep any distance from her 

learners.  Moreover, the expression of ͚hǁoǁ͛ that is used by students refers to a functional 

sympathy as a reaction to her teacher's answer ͚I aŵ Ŷot good͛.  In fact, she (the teacher) successfully 

has iŶǀolǀed heƌ leaƌŶeƌs iŶ a Đlosed atŵospheƌe of leaƌŶiŶg E“L ĐhaƌaĐteƌized ǁith a ͚“olidaƌitǇ-

PoliteŶess͛ aŶd ͚‘espeĐt-PoliteŶess͛. 

In quintessence, ESL teacheƌs͛ politeŶess stƌategies haǀe effeĐtiǀe iŶflueŶĐes oŶ theiƌ disĐouƌse 

arrangements in different ESL contexts.  Positive politeness type has well contributed in building a 

closed ESL atmosphere; whereas, Negative-politeness type offers a respectful dominance on 

Đlassƌooŵ ĐoŶǀeƌsatioŶs diffeƌeŶtlǇ.  “igŶifiĐaŶtlǇ, usiŶg politeŶess stƌategies ǁithiŶ EFL teaĐheƌs͛ 



 

 
discourse respectfully revealed on socio-cultural criteria including closeness, intimacy, and 

relationships between teacher and student in EFL contexts. 

 

Obviously, language teaching ESL discourse models can enhance the effectiveness of EFL 

teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL Đlasses.  These E“L disĐouƌse ŵodels ĐoŶtaiŶ effiĐieŶt 

analysis, roles, and perspectives, within the interactional, the conversational, the functional, and the 

socio-cultural discourse analysis works that mostly contribute to the TEFL field.  And indeed, ESL 

teaĐheƌs͛ disĐouƌse ŵodels pƌopose Ŷeǁ peƌspeĐtiǀe disĐouƌse deliďeƌatioŶ that ĐaŶ ďe applied iŶ 

language teaching approaches within EFL contexts.   

1.3 Discourse Models within Language Teaching Approaches: (SLT and 

CLT) 

ModeƌŶ EFL teaĐheƌs͛ disĐouƌse ofteŶ ƌeƋuiƌes skillful ŵethodologies to ďe effeĐtiǀelǇ 

arranged within EFL contexts.   Approach in defined as a set of correlative theories realized with 

dealings with teaching and learning language nature which serves the basis of practices and 

principles in language teaching (Edward Anthony, 1963, as cited in Richards, 2001: 19).  Briefly; many 

applied linguists consider that applying particular discourse models in the TEFL field through SLT and 

CLT laŶguage teaĐhiŶg appƌoaĐhes ĐaŶ ŵakes EFL teaĐheƌs͛ disĐouƌse ŵoƌe iŶteƌaĐtioŶal, ŵoƌe 

conversational, more functional, and more socio-cultural.  Thus, how can SLT and CLT contribute to 

eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts? 

1.3.1 SLT as a Cognitive Methodology in EFL Teachers’ Effective 

Arrangements to Speech Patterns within EFL Contexts: 

 IŶ “LT, EFL teaĐheƌs͛ aƌƌaŶgeŵeŶt to effeĐtiǀe discourses includes structuring Speech-AĐt͛s 

Illocutionary-Acts and Speech-Act-Classifications followed with a Conversational-Analysis within EFL 

contexts.  Situational Language Teaching (SLT) or the Oral-Approach refers to a language teaching 

approach developed by British applied linguists in-between 1930s-1960s.  Expressly; in SLT, the 

objective is to move from structuring sentence patterns to their automatic use in situational context 

usiŶg the taƌget laŶguage, aŶd EFL teaĐheƌs͛ aƌƌaŶgeŵeŶt to effeĐtiǀe discourses makes it more 

feasible within EFL contexts.  Hence; in SLT, how can EFL teachers structure effective speech patterns 

using Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts, using Speech-Act-Classifications, and using Conversational-

Analysis within EFL contexts?   



 

 

1.3.1.1 Speech-Act’s Illocutionary-Acts and Speech-Act-Classifications 

within EFL teachers’ discourse Arrangements through SLT: 
OŶ the oŶe haŶd; aŶd ǁithiŶ “LT, EFL teaĐheƌs͛ haǀiŶg a ĐoŵpeteŶĐe of stƌuĐtuƌiŶg effeĐtiǀe 

discourse holds on acting particular Illocutionary-Acts having the intention of using a particular 

Speech-Act within EFL contexts.  Some developments to Illocutionary-Acts rely on vocabulary-

control, suitable pronunciation, fluency, and accuracy.  Additionally, the Oxford-University-Press 

produced a Đoŵpatiďle ŵodel of situatioŶal disĐouƌse aƌƌaŶgeŵeŶts uŶdeƌ the title: the ͚Oǆfoƌd 

AdǀaŶĐed LeaƌŶeƌs͛ DiĐtioŶaƌǇ the 9th
 edition I-speaker I-ǁƌiteƌ͛ (Anon, 2017).  While the following 

discourse model can provide a clear illustration of the use of Illocutionary-Acts and the type of 

Speech-Act that classifies it:  

 

Figure (01): Speech-Act’s Illocutionary-Acts 

This discourse model has to become a standard reference in the developments of teaching EFL 

including general essential academic EFL vocabulary used in the TEFL field.  Thus, EFL teachers will be 

constantly competent at adding the notion of structuring certain Speech-Acts within EFL contexts. 

1.3.1.2 Conversational-Analysis within EFL teachers’ discourse 

Arrangements through SLT: 

On the other hand, Conversational-Analysis; however, essentially relies on both of EFL 

teaĐheƌs͛ ƌole aŶd “LT pƌoĐeduƌe iŶ shapiŶg ďoth of the Co teǆtual aŶd CoŶteǆtual AppƌopƌiateŶess 

types.  First; In SLT, The teacher role relies on being a skillful manipulator using questions, using 

commands, and using cues orally (Byrne, 1976, as cited in Richards, 2001: 36-49).  Moreover, the 

teacher has to also value time management and oral practice in creating contextual structure while 

adjustiŶg iŶdiǀidual͛s speĐial Ŷeeds, testiŶg, ƌepeatiŶg, aŶd deǀelopiŶg alteƌŶatiǀe aĐtiǀities ƌatheƌ 

than those of the textbook (Pittman 1963, as cited in Richards, 2001: 36-49).Second, the procedure 

aims at moving from the use of sentence patterns to their automatic use in EFL contexts.  A short cut 

from a lesson plan can be as follow: 



 

 
…Teacheƌ: ListeŶ. This is a peŶ. ;ϯ ×Ϳ This. ;ϯ ×Ϳ 

Students: This. (3 ×) 

A student: This. (6 ×) 

Teacher: This is a pen […] ;͚Daǀies͛ ET ͚al͛. as cited iŶ ‘ichaƌds, ϮϬϬϭ: ϯϲ-49). 

Whereas the EFL proposed discourse model can be shaped as follow: 

 

Figure (02): Conversational-Analysis 

Here, technical drills illustrate new language item-use in a given situation, it is closely related to 

Functional and Sequential Properties-of-Moves in which the teacher moves from sentence pattern 

͚TeaĐheƌ: That is a peŶ͛ to its automatic use in speech ͚“tudeŶts ;all poiŶtiŶg at ďlaĐkďoaƌdͿ: That is a 

peŶĐil͛ ;ϯ×Ϳ͛.  In sum, the Procedure in SLT is a crucial aspect in which EFL teachers arrange oral 

language structure to build effective discourses in any EFL context.  Henceforth, this method serves 

EFL teachers use effective discourses in situational EFL contexts. 

 

In this approach, EFL teachers emphasize on using particular commands in arranging effective 

discourses within EFL contexts.  All of Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts, Speech-Act-Classifications, and 

Conversational-Analysisintroduce a new EFL compatible discourse model of free-practice.  The 

Đoŵpatiďle disĐouƌse ŵodel of ͚OALD I speakeƌ͛ pƌopose a Đleaƌ effeĐtiǀe situatioŶal patteƌŶ pƌaĐtiĐe 

to EFL teaĐheƌs͛ disĐouƌse folloǁed ǁith the ƌeƋuiƌed ŵoǀes.  Thus, “LT as a ĐogŶitiǀe ŵethodologǇ 

iŶ the TEFL field ĐoŶtƌiďutes to EFL teaĐheƌs͛ Đonversation to arrange effective speech patterns within 

EFL contexts.  

1.3.2 The Emergence of a Communicative Language Teaching Discourse 

within EFL Contexts: 

Language teaching discourse is one of the most important aspects in the TEFL field.  In 1957, 

the American universal applied linguist Noam Chomsky proved that standard structural language 

theories did not serve language fundamental uniqueness and creativeness to individual sentences 



 

 
(Noam Chomsky, 1957, as cited in Richards, 2001:153).  Whereas the British applied linguist Henry 

Widdowson emphasized on language communicative proficiency functionally rather than language 

structure (Henry Widdowson, 1978, as cited in Richards 1978, as cited in Richards, 2001:153).  The 

objective was emergiŶg a laŶguage teaĐhiŶg appƌoaĐh that iŶĐƌeases EFL leaƌŶeƌs͛ ĐoŵŵuŶiĐatiǀe 

competence with setting the emphasis on their reading, writing, listening, and speaking regarding 

situational needs.  Types of teaching activities are information-sharing, negotiation of meaning, and 

interaction.  Global applied linguists established a universal language teaching approach under the 

title: Communicative Language Teaching.  And definitely, this approach socio-culturally unveiled 

communicative functions to EFL teachers͛ disĐouƌse ǁithiŶ EFL ĐoŶteǆts. 

1.3.3 The Teacher-Pupil-Talk ESL discourse Model and Politeness 

Strategies within EFL Teachers’ Discourse arrangements through 

CLT and within EFL Contexts: 

The ESL discourse model of Teacher-Pupil-Talk and Politeness Strategies were included in the 

developments of CLT as a communicative approach in the TEFL field.  British applied linguists; such as 

Halliday functionally emphasized on language communicative proficiency more than language 

structure (Halliday, 1973, as cited in Richards, 2001:153).  They and American ones consider CLT as 

an approach and not a method that aims at founding a functional communicative competence to 

language teaching interdependently in a socio-cultural classroom.  Chiefly, new challenging EFL 

teaching assignments have emerged; in a condition that EFL teachers have to develop EFL compatible 

disĐouƌse ŵodels that ĐaŶ fit CLT assigŶŵeŶts iŶ ǁhiĐh situatioŶal Ŷeeds eŵphasize EFL leaƌŶeƌs͛ 

communicative competence.  Hence, how can the Teacher-Pupil-Talk ESL discourse model and 

PoliteŶess stƌategies iŵpƌoǀe the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts thƌough CLT 

and within EFL contexts? 

1.3.3.1 The Teacher-Pupil-Talk ESL Discourse Model within EFL 

teachers’ discourse arrangements and through CLT: 
In CLT, the EFL teacher is a group process manager that functionally applies the Teacher-Pupil-

Talk ESL discourse model to arrange effective discourses within EFL contexts and through CLT.  

Chomsky (1965) distiŶguished ͚ĐoŵpeteŶĐe͛ that is the ŵoŶoliŶgual iŶteƌloĐutor's knowledge of the 

laŶguage; fƌoŵ ͚peƌfoƌŵaŶĐe͛ that is the aĐtual use of laŶguage iŶ a ƌeal situatioŶ iŶ his ͚Aspects of 

the Theory of Syntax͛ (Chomsky, 1965, as cited in Richards, 2001:159).  In particular; and within CLT, 

the teacher frequently performs less teacher-centered classroom management instructions using his 

or her knowledge of language; and he or she is responsible for organizing classroom locale 

communicative tasks in which he or she encourages and monitors language teaching interactions to 



 

 
fix grammatical and lexical gaps in communicative tasks (Littlewood, Finocchiaro and Brumfit, 1983, 

as cited in Richards, 2001:168).  The following clustering EFL discourse model can organize the 

ƌeseaƌĐheƌ͛s pƌoposed pƌoĐeduƌe of the iŵpliĐatioŶ: 

 

Figure (03): The Teacher-Pupil-Talk ESL Discourse Model 

At this point, the EFL teacher acts as an independent participant within the teaching-learning group.  

Using questions, receiving answers; and finally, using commands.  Therefore, he or she directs a self-

correction discussions using questions and using commands to unveil communicative functions to his 

or her EFL language teaching discourse.   

1.3.3.2 Politeness Strategies within EFL teachers’ discourse 

arrangements and through CLT: 

Using Politeness Strategies has added a communicative socio-Đultuƌal featuƌe to EFL teaĐheƌs͛ 

discourse arrangements within EFL contexts and through CLT.  Applied linguists like Firth often focus 

on discourse as a subject; yet for him, language have also to be a broader socio-cultural context of its 

use including participants, their behaviors, their beliefs, their word choice, and including linguistic 

discussions (Firth, 1957, as cited in Richards, 2001:158).  In CLT, EFL teacher must exemplify an 

effective communicator looking for maǆiŵiziŶg the ŵeshiŶg of the speakeƌ͛s iŶteŶtioŶs aŶd listeŶeƌs͛ 

understanding using Politeness Strategies to facilitate communicative process between all 

participants.  As an illustration, the following clustering EFL discourse model can supply EFL language 

teaching assignments within EFL contexts: 



 

 

 

Figure (04): Politeness Strategies 

In CLT, to get rid of being an influential leader within EFL contexts, the EFL teacher has to use both of 

the solidarity and the respect types of Politeness Strategies.  The first type will keep EFL learners 

closer in responding to any question or any command; whereas, the second one will help the teacher 

ĐƌeatiŶg a soĐial distaŶĐe that ŵakes the fiƌst oŶe pƌaĐtiĐaďle.  Thus, teaĐheƌ͛s uses of PoliteŶess 

Strategies will make the classroom a socio-cultural environment of teaching EFL. 

In essence; and in CLT, applying both of the Teacher-Pupil-Talk ESL discourse model and 

PoliteŶess “tƌategies eŶhaŶĐe the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL 

contexts.  First, through applying the ESL discourse model of Teacher-Pupil-Talk, the teacher can 

foƌŵ a ĐoŵŵuŶiĐatiǀe teaĐhiŶg fuŶĐtioŶ oǀeƌlapped ǁith EFL leaƌŶeƌs͛ ƌespoŶse to it; seĐoŶd, the 

iŵpliĐatioŶ of PoliteŶess “tƌategies ǁill ŵake laŶguage͛s fuŶĐtioŶs appreciated in a wide socio-

cultural EFL classroom environment.  Henceforth, the use of the Teacher-Pupil-Talk ESL discourse 

ŵodel aŶd PoliteŶess stƌategies thƌough CLT haǀe ďƌought Ŷeǁ iŶsights iŶto EFL teaĐheƌs͛ disĐouƌse 

arrangements to make it more feasible in EFL contexts. 

 

 

1.4 Conclusion: 

In essence, the first chapter of the literary review has piloted enhancing the effectiveness of 

EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts.  The ƌeseaƌĐh topiĐ has ďeeŶ ĐoŶsideƌed 

as a future crucial aspect iŶ the TEFL field͛s deǀelopŵeŶts iŶ ǁhiĐh EFL teaĐheƌs estaďlish 



 

 
communicative discourse systems according to their EFL assignments.  As an illustration, EFL 

teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts haǀe to satisfǇ fouƌ ŵaiŶ aspeĐts that ĐaŶ eŶhaŶĐe its 

effectiveness within EFL contexts.  

First, making appropriate uses of Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts and Speech-Act-

Classifications; second, adding Functional and Sequential Properties-of-Moves; third, building a 

hierarchy of discourse units that functionally provides series of actions (Transactions) in real-EFL 

contexts; finally, using both of positive and negative Politeness Strategies respectfully within EFL 

contexts.   

Additionally, Situational Language Teaching fits more Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts, Speech-

Act-Classifications, and functional and Sequential Properties-of-Moves; whereas, Communicative 

Language Teaching fits more a hierarchy of discourse units that functionally provides series of actions 

(transactions) and both of positive and negative Politeness Strategies. 

 In other words, these essential aspects contribute to enhancing the effectiveness of EFL 

teaĐheƌs͛ disĐouƌse iŶ aŶ iŶteƌaĐtioŶal, iŶ a ĐoŶǀeƌsatioŶal, iŶ a fuŶĐtioŶal, aŶd iŶ a soĐio-cultural 

perspective manner.  And indeed; enhancing the effectiveness of EFL teaĐheƌs͛ disĐouƌse 

arrangements would be one of the most future fundamental bases in the TEFL field and within EFL 

context. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

Chapter Two 

 

 

 

 

 

 

 



 

 

Chapter Two: Data Analysis and Results 

2.1 Introduction: 

The present chapter is devoted to the analysis part of this research work regarding EFL 

teachers’ questionnaire which has been introduced and which has associated the selected 

information which has been included in Chapter one.  In particular, EFL teachers’ 

questionnaire has been included in the current procedure of analysis that can validate the 

earlier mentioned hypotheses which were about Applying particular discourse models of ESL 

teacher-learner native talk to EFL classes among SLT and CLT approaches of the TEFL field 

can enhance theEffectiveness of EFL teachers’ Discourse arrangements within EFL contexts.  

Thus, the major tackled objective falls at enhancing theeffectiveness of EFL teachers’ 

discourse arrangements within EFL contexts.  

2.2 Method: 

In this research paper, this method as an overall plan includes selected items and techniques 

which are put into practice with pursuing a set of procedures regarding enhancing the effectiveness 

of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts.  Expressly, the aim beyond doing this 

investigation is to iŵpleŵeŶt paƌtiĐulaƌ E“L disĐouƌse ŵodels that ĐaŶ fit EFL teaĐheƌs͛ disĐouƌse 

arrangements within any EFL context in the Department of English at the University of Abdelhamid-

Ibn-Badis in Mostaganem.  As an illustration, the researcher has identified and has analyzed them.  

Theƌefoƌe, this Đhapteƌ is ĐoŶĐeƌŶed ǁith aŶalǇziŶg these EFL teaĐheƌs͛ disĐouƌse to iŵpƌoǀe the 

validity of the previously mentioned ESL discourse models. 

2.2.1 The Research Design: 

This chapter is designed primarily to manage the analysis of this research paper investigation 

ǁhiĐh is aďout eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts.  It has aŶsǁeƌed 

the next research questions to validating the research hypotheses including the research question, 

the research Sub-questions, the research hypotheses, and the population. 

2.2.1.1 The Research Question: 

In this academic research paper, the main proposed research question is being covered.   

Additionally, this research questioŶ effeĐtiǀelǇ ǁould ĐoŶtƌiďute to eŶhaŶĐiŶg EFL teaĐheƌs͛ disĐouƌse 

arrangements within EFL contexts.  This main research question comes as follow: in the TEFL field, 

hoǁ ĐaŶ EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts iŵpƌoǀe teaĐhiŶg EFL ĐoŶteǆts ǁhile ďeiŶg in EFL 

classes? 



 

 

2.2.1.2 The Research Sub-Questions: 

In addition to that main research question, two main research sub-questions can contribute to 

the ƌeseaƌĐh͛s assigŶŵeŶt.  These ŵaiŶ suď-questions come as follow: 

1. In SLT, how can EFL teachers structure effective speech patterns using Speech-AĐts͛ 

Illocutionary-Forces, Speech-Act-Classifications, and Conversational-Analysis within EFL 

contexts?    

2. How can the Teacher-Pupil-Talk ESL discourse model and Politeness Strategies improve the 

effectiveness of EFL teachers͛ disĐouƌse aƌƌaŶgeŵeŶts thƌough CLT aŶd ǁithiŶ EFL ĐoŶteǆts? 

And they rely on other sub-questions which are: 

1. To what extent can the Speech-AĐt theoƌǇ iŵpƌoǀe the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse 

arrangements within EFL contexts? (The Interactional Perceptions). 

2. How can Conversational-AŶalǇsis ĐoŶtƌiďute to eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ 

discourse arrangements within EFL contexts? (The Conversational-Analysis). 

3. How can the Teacher-Pupil-Talk ESL discourse model help EFL teachers arrange successful 

discourses within EFL classes? (The Functional Approach). 

4. Hoǁ ĐaŶ PoliteŶess “tƌategies iŵpƌoǀe the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts 

within EFL contexts? (The Socio-Cultural Perception). 

5.  In SLT, how can EFL teachers structure effective speech patterns using Speech-AĐt͛s 

Illocutionary-Acts, using Speech-Act-Classifications, and using Conversational-Analysis within EFL 

contexts?  (Academic Perceptions). 

6. How can the Teacher-Pupil-Talk ESL discourse model and Politeness strategies improve the 

effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts thƌough CLT aŶd ǁithiŶ EFL ĐoŶteǆts? 

(Academic Perceptions). 

Thus, this academic research paper has been effectively oriented in accordance to fixed 

aĐadeŵiĐ ƌeseaƌĐh ƋuestioŶs that ĐaŶ seƌǀe eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ 

discourse arrangements within EFL contexts. 

2.2.1.3 The Research Hypotheses: 

To answer the above-mentioned questions, the research hypotheses are mainly structured 

according to the research assignment.  Identically, these hypotheses are aboutapplǇiŶg “peeĐh aĐts͛ 

Illocutionary-acts, Speech-Act-Classifications, Conversational-Analysis, the ESL discourse model of the 

Teacher-Pupil-Talk, and politeness strategies within EFL teachers͛ disĐouƌse aƌƌaŶgeŵeŶts ĐaŶ 

enhance the effectiveness of their discourse arrangements within EFL contexts.  Therefore, the 

research hypotheses are closely related to the research questions and to the research assignment. 



 

 

2.2.1.4 The Population: 

This study deals with EFL teachers of English in the Department of English at the 

University of Abdelhamid-Ibn-Badis in Mostaganem for the academic year 2016-2017.  In 

addition, this population has been selected for the reason that EFL teachers are the most 

productive sample that can fit relevant and adequate data to this research study.  Hence, their 

participations would contribute to validating the research assignment.  To accomplish the 

research assignment, fifteen (15) EFL teachers have accessed the proposed questionnaire in 

the Department of English at the University of Abdelhamid-Ibn-Badis in Mostaganem.  They 

have adequate expertise that can make their participation helpful for this research’s objective.  

Beyond doubt, their participation is extremely significant in the fact that they are aware of 

EFL teachers’ discourse arrangements within EFL contexts. 

2.2.2 The Description of the Questionnaire: 

For the present investigation, the researcher has set-up one questionnaire for EFL teachers.  

The questionnaire includes questions of numerous choices in which they may have to tick either 

several boxes or just one box, this questionnaire also includes other open-ended questions.  

CoŶseƋueŶtlǇ, the ƋuestioŶŶaiƌe͛s ƌesults help iŶ iŶǀestigatiŶg the iŵpoƌtaŶĐe of eŶhaŶĐiŶg the 

effectiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts.  

The questionnaire contains (11) open-ended and multiple-choice questions in which all of 

these questions are shaped in three main sections as follows:  

Section One:thegeneral information (Q1-Q4).  This section includes questions that tackle general 

information about EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts within EFL contexts.  

Section Two: the use of Speech-AĐt͛s IlloĐutioŶaƌǇ-Forces, the use of Speech-Act-Classifications, and 

the use of functional and Sequential Properties-of-Moves among SLT and within EFL contexts (Q5-

Q7).  It deals with EFL teaĐheƌs͛ use of “peeĐh-AĐt͛s IlloĐutioŶaƌǇ-Forces, use of Speech-Act-

ĐlassifiĐatioŶs͛ disĐouƌse uses, and the role of Conversational-Analysis in making that discourse uses 

coherent and appropriate within EFL contexts.  

Section Three: the use of the Teacher-Pupil-Talk ESL discourse model and the use of 

Politeness strategies among CLT and within EFL contexts (Q8-Q11).  This section collects 

questions that investigate information about building a hierarchy of discourse units that can 

provide transactions followed with the use of both of positive and negative Politeness 

Strategies within EFL contexts.  The aim is to make EFL teachers suggest the appropriate 

common EFL questions, common EFL commands, and the appropriate use of Politeness 

Strategies. 



 

 

The main aim is to provide a new discourse planning that can fit any EFL context in any EFL 

classroom. 

2.2.3 The Analysis of EFL Teachers’ Questionnaire: 

2.2.3.1 Section One: the General Information (Q1-Q4) 

Question (01): (See Appendix)  

 

Figure (05): EFL Teachers’ Gender 

This question was actually made to provide the number of EFL teachers (males and 

females) regarding the questionnaire’s participants.  Keeping in mind that EFL teachers 

(females) in the Department of English at the University of Abdelhamid-Ibn-Badis in 

Mostaganem represent the larger quantity of EFL teachers.  Thus, it is a single-choice-closed 

question that can determine EFL teachers’ gender as an important factor in this research 

paper’s assignment.  The result showed that females are about (70%) of EFL teachers within 

this Department of English.  Nonetheless, males are about (30%) of the rest of EFL teachers.    

Question (02): (See Appendix)  

Answers Very easy Easy Hard Very hard 

EFL teachers 1 12 1 1 

Percentage 6.6% 80% 6.6% 6.6% 

Table (01): Every Day Preparation of EFL Courses in Terms of Discourse 

Arrangements within EFL Contexts  

This ƋuestioŶ is aďout EFL teaĐheƌs͛ pƌepaƌatioŶ to theiƌ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL 

ĐoŶteǆts.  IŶ this ƋuestioŶ, the aiŵ of the ƌeseaƌĐheƌ is to highlight the degƌee of pƌepaƌatioŶ͛s 

difficulty to their discourse arrangements in the Department of English at the University of 

EFL Teachers' Gender. 

Females

Males



 

 
Abdelhamid-Ibn-Badis in Mostaganem.  Therefore, this single-choice-closed question confirmed that 

almost (6.6%) of EFL teachers take the everyday preparation of EFL courses in terms of discourse 

arrangements as a hard task.  While nearly (6.6%) of them preferred that it is a very easy taskto 

complete.  Whereas; for just about (6.6%) of them, it is a very hard task that they are facing in their 

EFL assignments.  However, most of them (80%) stated that everyday preparation of EFL courses in 

terms of discourse arrangements is an easy task to deal with. 

 

 

 

 

 

 

 

Question (03): (See Appendix) 

 

Figure (06): The Main Obstacles that can make EFL Teachers’ 

Discourse Arrangements Less Effective within EFL Contexts 

The third question is about selecting main obstacles that can hinder EFL teachers discourse 

arrangements within EFL contexts.  In this question, the objective falls at selecting types of obstacles 

that can obstruct EFL teachers in that process of discourse arrangements within EFL contexts at the 
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University of Abdelhamid-Ibn-Badis in Mostaganem.  This multiple-choice-closed question reveals on 

that the ŵajoƌitǇ of EFL teaĐheƌs͛ aŶsǁeƌ ;27%) falls at the mentioned obstacle in the answer (a).  

Approximately, (12%) of their selections tackled the answer (b).  For Certain reason, about (23%) of 

their choices mentioned the answer (c).  Approximately, (24%) of their selections preferred the 

answer (d) as a standing hindrance to their discourse arrangements.  Finally, almost (14%) of their 

answers have a preference with the answer (e). 

 

 

 

 

 

Question (04): (See Appendix) 

 

 

 

 

Table (02): The Idea of BuildiŶg aŶ EffeĐtiǀe Model of EFL TeaĐheƌs͛ 

Discourse Arrangements that can fit any EFL Context within any EFL Classroom 

The fourth question includes the intention of proposing the idea of building an effective model 

of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts that ĐaŶ fit aŶǇ EFL ĐoŶteǆt ǁithiŶ aŶǇ EFL Đlassƌooŵ.  The 

purpose was about tackling the strength degree of the idea that has been mentioned as a 

ƌeĐoŵŵeŶdatioŶ iŶ Đhapteƌ thƌee ǁhiĐh is aďout ďuildiŶg aŶ EFL teaĐheƌs͛ disĐouƌse ŵodel that ĐaŶ 

fit the previously mentioned purpose.  The analysis of this single-choice-closed question unveiled on 

that only (8%) of EFL teachers consider that the idea of ďuildiŶg aŶ effeĐtiǀe ŵodel of EFL teaĐheƌs͛ 

discourse arrangements that can fit any EFL context within any EFL classroom as a useless idea.  

Whereas, no one of them (00%) found it as a very useless idea.  However, about (46%) of EFL 

teachers see that this idea is considered as a useful idea.  Alongside with them; and to conclude with 

this ƋuestioŶ͛s ƌesults, the ƌest of theŵ ;46%) agree on that, this is a very useful idea. 

 

Answers Very Useful Idea Useful Idea Useless Idea Very Useless Idea 

EFL Teacher 7 7 1 0 

Percentage 46% 46% 8% 00% 

 



 

 

2.2.3.2 Section Two: the Use of Speech-Act’s Illocutionary-Forces, the 

Use of Speech-Act-Classifications, and the Use of Functional and 

Sequential Properties-of-Moves among SLT and within EFL 

Contexts (Q5-Q7) 

Question (05): (See Appendix) 

 

Figure (07): Types of Used Speech-Act’s Illocutionary-Forces in 

EFL Teachers’ Discourse Arrangements within EFL Contexts 

The fifth question consulted the use of the Speech-AĐt͛s IlloĐutioŶaƌǇ-FoƌĐes iŶ EFL teaĐheƌs͛ 

discourse arrangements within EFL contexts.  The aim was about finding the most common useful 

Illocutionary-Forces within EFL teachers͛ disĐouƌse aŶd ǁhile teaĐhiŶg a giǀeŶ EFL ĐoŶteǆt iŶdooƌ EFL 

classes.  The analysis of this multiple-choice-closed question uncovered that just about (22%) of EFL 

teachers in the Department of English at the University of Abdelhamid-Ibn-Badis. in Mostaganem use 

the asserting type of Illocutionary-Forces within their discourse and indoor EFL contexts.  About 

(12.5%) of them employ the promising type of Illocutionary-Forces in their discourse arrangements 

and within EFL contexts.  At least, (10.41%) of EFL teachers utilize the excommunicating type of 

Illocutionary-Forces among their discourse.  Nearly (16%) of them mentioned that they often use the 

exclaiming type of Illocutionary-Forces in their EFL contexts.  Whereas, the majority of them (26.59%) 

stated that they are making use of the inquiring type of Illocutionary-Forces in their EFL contexts.  

And for different EFL teaching situations, almost (12.5%) of EFL teachers are applying the ordering 

type of Illocutionary-Forces within their discourses. 

Question (06): (See Appendix) 
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Figure (08): Speech-Act-Classifications within EFL Contexts 

The siǆth ƋuestioŶ ǁas aďout EFL teaĐheƌs͛ use to the eaƌlieƌ ŵeŶtioŶed “peeĐh-AĐts͛ 

Illocutionary-Forces among a particular Speech-Act-classification and within EFL contexts.  The 

intention was about discovering the most useful Speech-Act-classifications within EFL contexts that 

can fit different teaching assignments.  The analysis of this multiple choice open-ended question has 

accessed that at least, (9%) of EFL teachers in the Department of English at the University of 

Abdelhamid-Ibn-Badis in Mostaganem use particular Illocutionary-Forces while having the intention 

of making their learners doing something within EFL classes.  Additionally, other (9%) of them 

intended to declare about something indoor EFL classes while having use of certain Illocutionary-

Forces.  And for (39%) of them, they often use certain Illocutionary-Forces to direct learners in EFL 

contexts.  However, about (26.5%) of them employ some Illocutionary-Forces to express their 

feelings about something or some situations within EFL contexts.  Whereas, only (16.5%) of them 

make use of given Illocutionary-Forces to represent a particular idea or a particular person indoor EFL 

ĐoŶteǆts.  At the eŶd, otheƌ AŶsǁeƌs haǀe iŶĐluded fuƌtheƌ ƌeasoŶs to EFL teaĐheƌs͛ iŶteŶtioŶ fƌoŵ 

applying some Illocutionary-Forces within EFL classes; such as, to encourage learners, to create 

competition in the field, to give them an idea about how Speech-Acts can be useful in different 

contexts, and to make polite requests. 
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Question (07): (See Appendix) 

 

Figure (09): Initiative-Moves within EFL Contexts 

This ƋuestioŶ deals ǁith EFL teaĐheƌs͛ use to iŵitatiǀe ŵoǀes that folloǁ up theiƌ disĐourse 

within EFL contexts.  The goal behind this question is to reveal on whether EFL teachers really 

perform the right Initiative-Moves that follow the appropriate discourse or they do not perform it; in 

other words, to checkwhether their Co textual Appropriateness fits their Contextual Appropriateness 

or it fits not.  The analysis of this single choice open-ended question confirms that about (6.6%) of 

EFL teachers do not use every initiative move at opening a particular conversation.  However, around 

(93.4%) of them include Initiative-Moves when they start opening any conversation with their 

learners in EFL classes.  And as for their answers, the following table contains some answers to their 

most common familiar useful speeches in EFL classes; and, some of them choose to explain it as it 

follows: 

EFL Teachers Answers 

01 It serves at bringing a certain infirmity or a certain familiarity between EFL 

teachers, learners as well as contexts. 

02 For instance, are you ready? …The first move of an exchange is always 

initiative and it should be contextually appropriate. 

03 I use an icebreaker like a say or a story. 

04 Sometimes I try to solicit the, to pay more attention and to be more 

responsible for their whole acts toward EFL teachers as well as their 

classmates.  

05 The use of initiative move can complete my use of Illocutionary-Acts; so that 

the (feedback) from the listener can be effective. 

Initiative Moves within EFL Contexts. 

 

Yes

No



 

 

06 Examples: we need to stress one fact that….. 

For instance………. 

Let me go over it again……….. 

07 I brainstorm their lectures, experience, etc. 

08 I found initiative move motivating for learners; it helps to monitor the 

classroom and its management as well. 

09 One has adopted himself to students’ need.  

10 For instance, I use my hand to say good morning.  

11 EFL Teachers need to make each one pay attention even when they utter 

same speech.  The move should be vibrant all the time.  

12 To start with……. 

Have you ever thought of…….? 

Table (03): Initiative-Moves within EFL Contexts 

2.2.3.3 Section Three: the Use of the Teacher-Pupil-Talk ESL Discourse 

Model and the Use of Politeness Strategies among CLT and within 

EFL Contexts (Q8-Q11) 

Question (08): (See Appendix) 

EFL Teachers Common Questions 

01 Now tell me…? 

Do you think…? 

How about…? 

02 Have you ever gone through such an experience? 

What would you have done in this situation? 

03 Open-ended questions, closed questions, and referential questions; such as, 

what does the term ‘micro’ or the term ‘macro’ stand for? 

04 Would you explain….? 

How can we understand that….? 

May you give an example? 

05 Yes-no questions. 

What do you think? 

So far so good? 

06 Would you…..? 



 

 

Do you mind…? 

Is it possible…..? 

07 Have you understood…? 

Any questions? 

Is it okay?  

Polite requests?   

08 What do you think…? 

Would you agree with…? 

09 Polite requests and direct questions. 

10 Can anybody refresh our minds with what was done earlier? 

Have you prepared some variable work for today’s lesson? 

Do you have any comments? 

11 Is it clear? 

So far so good? 

Do you have any questions? 

Do I have to repeat? 

12 Yes-No questions: is it clear so far? 

W-H questions: who can remind us of the last lecture? 

Tag-questions: you are group four, are not you?  

Theater questions: Why do you think we need to attend every class? 

13 Have you understood? 

Did you get the idea? 

What do you think of? 

14 Is it clear for you? 

Have you understood? 

Would you please round-up the whole discussion? 

Do you have any questions? 

15 Could you please follow me? 

How many books have you read? 

Could you think of any answers to back up your answers? 

Table (04): The Most Common Functional Questions that EFL Teachers can 

use within EFL Classes 



 

 
This question discussed the most common functional questions that EFL teachers can use 

within EFL contexts.  The objective from this question is to unveil the most functional questions that 

can be used within EFL teachers discourse to establish an effective transaction within EFL contexts.  

And, this open-ended question marked the above-mentioned questions. 

Question (09): (See Appendix) 

EFL 

Teachers 

Answers 

01 Well, I went through a similar situation a few days ago. 

I was absent last time… 

I read something very interesting on this delicious topic….. 

02 It depends on the context of talk. 

03 Yes, sir….. 

Can you expand……? 

It is not very clear…… 

04 They never give answers. 

05 Direct responses: ‘yes’ or ‘no’. 

06 Ok, miss! 

Sorry! 

May I come in? 

I do not have examples. 

07 Yes! 

So far so good. 

08 Learners respond positively and actively providing definitions and 

examples. 

09 Incomplete sentences: ‘Yes’ or ‘no’. 

10 Yes, madam. 

No, not really. 

We still have doubts.  

Could you repeat it, it is not clear? 

11 Everything is clear. 

12 I am not sure of my answer, but….. 

Yes sir, so far so good. 

No, I did not get the first fact. 



 

 

13 Yes, it is clear. 

Can you repeat, please? 

14 Yes, I do mind.  (Without even knowing what this expression means). 

15 Direct responses and only a few of them use polite discourses.  

Table (05): The Most Common Answers those EFL Teachers have heard from 

their Learners 

The ninth question was about discovering the most common heard answers that EFL teachers 

may receive within EFL classes.  The researcher intended from this question to discover these 

answers.  Moreover, the analysis to this open-ended question have revealed on the above-

mentioned answers. 

Question (10): (See Appendix) 

EFL 

Teachers 

Commands 

01 Would you please repeat your point? 

Put it differently, please? … 

Go ahead… 

02 Would you please…….? 

03 Sometimes I use a discourse similar to their discourse and their 

questions, I ask them to be more polite because that is the one request in 

the formal setting. (Normally at the University). 

04 Ok, there is no problem. 

05 Do you really mind doing….? 

06 It is ok; we are not here to judge you. 

Change your place, and come sit in the front seats. 

07 Are you sure? I repeated it several times. 

08 Ok, I will try to repeat it in other ways.  

Let us repeat from the beginning. 

09 My responses provide further explanation. 

10 You will have to……. 

11 You should improve your English. 

I would have to see more feedback. 



 

 

12 It depends on the context, sometimes I repeat what I said before; in 

the case of receiving no answer, I insist if there still no answers, I move to 

my next point. 

13 You would better contribute to your TD or your lectures. 

14 When I receive no answers, I would ask them to sunup. (To redirect 

them to the course). 

Table (06): The Most Useful Commands that EFL Teachers use within EFL 

Contexts  

The teŶth ƋuestioŶ ǁas aďout EFL teaĐheƌs͛ use of ĐoŵŵeŶds toǁaƌd theiƌ leaƌŶeƌs͛ aŶsǁeƌ 

within EFL contexts.  The last but not the least question have includes the intention of knowing how 

EFL teachers responded to these answers while performing particular commands.  Additionally, this 

open-ended question has shown that EFL teachers can use different commands, in different 

situations, and according to different requirements. Their commands were described in the above-

mentioned table. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
Question (11): (See Appendix) 

 

Figure (10): the Way EFL Teachers use Positive and Negative 

Politeness Strategies within EFL Contexts 

The eleǀeŶth ƋuestioŶ has dealt ǁith EFL teaĐheƌs͛ use of positiǀe aŶd Ŷegatiǀe politeŶess 

strategies within EFL contexts.  Furthermore, the aim behind this last question is to knowwhether EFL 

teachers use their politeness strategies within EFL contexts or they do not use it, and how they use it.  

This multiple-choice-closed question revealed on that just about (28.57%) of EFL teachers follow 

what their learners say.  About (35.71%) of them mentioned that they perform particular Speech-

Acts using a Positive-Face.  Around (10.71%) of them stated that they perform another type of 

Speech-Acts using a Negative-Face.  However,only (3.59%) of themdeclared that theydo not say or 

perform any Speech-Act. 

2.3 Conclusion: 

Afteƌ aŶalǇziŶg EFL teaĐheƌs͛ ƋuestioŶŶaiƌe; the ƌeseaƌĐheƌ has fouŶd iŶ the seĐoŶd Đhapteƌ 

that EFL teachers in the department of English at the University of Abdelhamid-Ibn-Badis in 

Mostaganem strongly believe in their capacities in arranging effective discourse within EFL contexts; 

yet; they assumed that there should be a sophisticated applicable EFL discourse model that can help 

EFL teachers arrange effective discourses within any EFL context.  In particular; Most of them 

consider that the everyday preparation of EFL courses in terms of discourse arrangements is an easy 

task to deal with.  However; the majority of them see that the obstacle that can hinder their 

discourse arrangements within EFL contexts could be shaped in having confusions in using Speech-

AĐt͛s IlloĐutioŶaƌǇ-Forces, in having difficulties in uttering coherent discourses; often, in having no 

functional moves in their discourse, in having other confusions about the appropriate selected 

Transaction in their EFL contexts; and; rarely, in having lacks of using positive and negative Politeness 

Strategies.  Whereas; theystated that they are making use of inquiring, asserting, promising, 
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excommunicating, exclaiming, and ordering types of Illocutionary-Forces in accordance to diverse EFL 

contexts.  They also proclaimed that they use it in different Speech-Act-Classifications.  Some of them 

also clarified that they are in use of Initiative-Moves to make their discourse more applicable in EFL 

contexts.Furthermore, EFL teachers in the department of English at the University of Abdelhamid-

Ibn-Badis have unveiled their most common useful Transactions within their EFL classes.  They also 

declared about their use of Politeness Strategies in which the majority of them intended to use 

Positive-Face more than they intended to use Negative-Face.  Henceforth; majority of them see that 

the idea of ďuildiŶg aŶ EFL teaĐheƌs͛ disĐouƌse ŵodel that ĐaŶ fit aŶǇ EFL ĐoŶteǆt is ĐoŶsideƌed as a 

useful or a very-useful idea that can bring an observable effective advancement to the TEFL field. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 

 

 

Chapter Three 

 

 

 

 

 

 



 

 
 

Chapter Three: the Discussion of Findings and Recommendations 

3.1 Introduction: 

EŶhaŶĐiŶg EFL TeaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL contexts is not an easy task to 

deal with; more than ever, it requires effective methodological designs, it requires authentic practical 

sessions, and it requires expertise that can validate its improvements in the TEFL field.  Nonetheless, 

some EFL teachers unveiled on their discourse competencies within EFL contexts in the analysis of 

Chapter Two; yet, they can improve their EFL discourse competencies if there will be a compatible 

EFL discourse model that can enhance their discourse competencies in the TEFL field.  The summary 

of findings that is followed with its discussion within this chapter has revealed on what it have to be 

enhanced, has filled particular EFL discourse gaps, and has suggested compatible recommendations 

to this EFL academic research study issue.  Therefore; iŶ the TEFL field, hoǁ ĐaŶ EFL teaĐheƌs͛ 

discourse arrangements improve teaching EFL contexts while being in EFL classes? 

3.2 Summary of Results: 

EFL TeaĐheƌs͛ ƋuestioŶŶaiƌe aŶalǇsis ƌeǀealed oŶ ĐoŶseŶt ǀisioŶs ƌegaƌdiŶg the eŶhaŶĐement 

of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts.  IŶ paƌtiĐulaƌ, this ƋuestioŶŶaiƌe has 

been mainly divided into three sections for the purpose of organizing its results.  The main objective 

is to validate the EFL academic research hypotheses ǁhiĐh aƌe aďout applǇiŶg “peeĐh aĐts͛ 

Illocutionary-acts, Speech-Act-Classifications, Conversational-Analysis, the ESL discourse model of the 

Teacher-Pupil-Talk, aŶd politeŶess stƌategies ǁithiŶ EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ĐaŶ 

enhance the effectiveness of their discourse arrangements within EFL contexts.  So, what are the 

most fundamental findings that each section has uncovered? 

The first section deals with the general information that accessed different statistics for each 

question and according to diverse perceptions.  In which it confirms that females are more than 

males in terms of quantity regarding EFL teachers in the department of English at the University of 

Abdelhamid-Ibn-Badis in Mostaganem. (80%) of EFL teachers perceived that everyday preparation of 

EFL courses in terms of discourse arrangements within EFL contexts is an easy assignment to 

complete; whereas, the rest of them (20%) perceived it as a hard task to deal with.  Moreover, 

results show that majority of their choices (27%) fall at the ŵaiŶ oďstaĐle that ĐaŶ ŵake EFL teaĐheƌs͛ 

discourse arrangements less effective within EFL contexts; and, which is related to confusions in 

using Speech-AĐt͛s IlloĐutioŶaƌǇ-Forces; (24%) of them mentioned that some EFL teachers may have 

confusions about finding the appropriate transaction to each EFL contexts; often, (23%) of them may 



 

 
not add functional and Sequential Properties-of-Moves to their discourse, they (14%) may possibly 

have other difficulties in uttering coherent discourses; and rarely, (12%) of them may have 

confusions of using either positive or negative Politeness Strategies.  Nonetheless, most of them 

(92%) accepted the idea of building a compatible model of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts that 

can fit any EFL context within any EFL classroom; and, they considered it as useful and a very useful 

idea.  Thereupon, the main tackled reason from this section fits the mentioned EFL academic 

ƌeseaƌĐh͛s oďservation and which leads to unveiling the Ŷeed to ďuild a Đoŵpatiďle EFL teaĐheƌs͛ 

discourse model that can fit any EFL assignment and within any EFL classroom.  

The seĐoŶd seĐtioŶ iŶĐludes EFL teaĐheƌs͛ use of IlloĐutioŶaƌǇ-Acts, Speech-Act-Classifications 

discourse use, and the role of Conversational-Analysis in making that discourse coherent and 

appropriate among SLT and within EFL contexts.  In its findings; however, a crucial vision revealed on 

that, EFL teachers in the department of English at the University of Abdelhamid-Ibn-Badis. in 

Mostaganem use the inquiring type of Illocutionary-Forces at the top of Illocutionary-AĐts͛ use; 

second, it is followed by the asserting type of Illocutionary-Forces; third, the exclaiming type of 

Illocutionary-Forces; then, the ordering type of Illocutionary-Forces and the promising type of 

Illocutionary-Forces at the same level; and at the end, they rarely use the excommunicating type of 

Illocutionary-Forces.  As an illustration, they can use them for diverse intentions that may include 

different forms of Speech-Acts that could be a commissive Speech-Act, a declarative Speech-Act, a 

directive Speech-Act, an expressive Speech-Act, or a representative Speech-Act.  Moreover, the 

majority of them (93.4%) prefer using an imitative move related to their discourses; and, some of 

them included clear illustrations to their Initiative-Moǀes͛ use pƌoǀidiŶg it ǁith diffeƌeŶt eǆpƌessioŶs.  

For other (6.6 %) of them, it is not necessary to perform any Initiative-Move while opening any EFL 

teaching discourse.  Henceforth, this section effectively gathered the analysis of the required findings 

regarding the role of the Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts, the role of Speech-Act-Classifications, and 

the role of the Conversational-Analysis in the eŶhaŶĐeŵeŶt of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts 

among SLT and within EFL contexts.  

The third section contains the Teacher-Pupil-Talk ESL discourse model and the use of 

Politeness Strategies among CLT and within EFL contexts.  In its results; on the one hand, and when 

referring to the findings of the Teacher-Pupil-Talk ESL discourse model, all of EFL teachers (100%) in 

the department of English at the University of Abdelhamid-Ibn-Badis in Mostaganem intended to use 

different common expressions as questions; such as, open-ended questions, closed questions, 

referential questions, Yes-no questions, W-H questions, direct questions, and Polite requests; 

identically, majority of them (92%) claimed that they receive frequent positive and active answers 

provided with definitions and examples from their EFL learners depending on the context of talk; 



 

 
keepiŶg iŶ ŵiŶd that these aŶsǁeƌs ĐaŶ ďe utteƌed as diƌeĐt ƌespoŶses: ͚Ǉes͛ oƌ ͚Ŷo͛, oƌ as iŶĐoŵplete 

seŶteŶĐes; like, ͚Yes͛ oƌ ͚No͛, aŶd oŶlǇ soŵe of theŵ use polite responses; whereas, only a few of 

them (8%) stated that their EFL learners never give answers.  Uniquely; when EFL teachers in this 

department received particular answers, they had performed particular commands as either positive 

or negative feedback to theiƌ EFL leaƌŶeƌs͛ aŶsǁeƌ; additioŶallǇ, EFL teaĐheƌ Ŷuŵďeƌ ;ϭϮͿ stated that 

͞it depeŶds oŶ the ĐoŶteǆt, soŵetiŵes I ƌepeat ǁhat I said ďefoƌe; iŶ Đase of ƌeĐeiǀiŶg Ŷo aŶsǁeƌ, I 

iŶsist if theƌe still Ŷo aŶsǁeƌs, I ŵoǀe to ŵǇ Ŷeǆt poiŶt͟. On the other hand, when summarizing 

findings of Politeness Strategies; and, in the classification of the suggested answers for this 

ƋuestioŶŶaiƌe, EFL teaĐheƌs͛ peƌfoƌŵaŶĐe of paƌtiĐulaƌ “peeĐh-Acts using a Positive-Face comes at 

the peak of answers (35.71%); then, it is followed with the following of what their EFL learners say 

(28.57%); after that the performance of certain types of indirect Speech-Act (21.42%); after that the 

performance of  another type of Speech-Acts using a Negative-Face (10.71%); later, EFL teachers at 

this department prefer neither saying nor performing any Speech-Act (3.59%).  Briefly, this section is 

desigŶed to uŶǀeil ĐoŵŵuŶiĐatiǀe fuŶĐtioŶs to EFL teaĐheƌs͛ disĐouƌse arrangements within EFL 

contexts and to supply EFL teachers use both of positive and negative Politeness Strategies in EFL 

contexts and help them construct a socio-cultural EFL classroom. 

In essence, the summary of findings to this questionnaire has been achieved in three main 

sections.  The first section revealed on a special requireŵeŶt to a Đoŵpatiďle EFL teaĐheƌs͛ disĐouƌse 

arrangements model that can fit any EFL assignment and within any EFL classroom at the University 

of Abdelhamid-Ibn-Badis; whereas, the second section holds on an effective analysis that is related to 

role of the iŶteƌaĐtioŶal aŶd ĐoŶǀeƌsatioŶal disĐouƌse ǁoƌk iŶ the eŶhaŶĐeŵeŶt of EFL teaĐheƌs͛ 

discourse arrangements among SLT and within EFL contexts in the department of English at the 

University of Abdelhamid-Ibn-Badis..  Finally, the third section unveiled a functional and a socio-

cultural analysis that is related to EFL teachers discourse arrangements among CLT and within EFL 

contexts at the University of Abdelhamid-Ibn-Badis.  While the analysis of this questionnaire is being 

investigated; it is important that its suŵŵaƌǇ ǁould effeĐtiǀelǇ help iŶ the ƋuestioŶŶaiƌe͛s 

disĐussioŶs aŶd ƌesults.  Thus, the ŵost fuŶdaŵeŶtal fiŶdiŶgs of EFL teaĐheƌs͛ ƋuestioŶŶaiƌe aƌe 

being turned into a fruitful data analysis in this chapter to lead the investigation about enhancing the 

effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts at the UŶiǀeƌsitǇ of 

Abdelhamid-Ibn-Badis in Mostaganem. 

3.3 Discussions of the Questionnaire’s Results: 
BuildiŶg a Đoŵpatiďle EFL teaĐheƌs͛ disĐouƌse ŵodel that ĐaŶ fit aŶǇ EFL assigŶŵeŶt ǁithiŶ aŶǇ 

EFL classroom is not an effortless mission to hold-on in the TEFL field.  Moreover; similar to any other 

EFL academic research problems, the analysis of the EFL teaĐheƌs͛ ƋuestioŶŶaiƌe ƌeǀealed oŶ seǀeƌal 



 

 
oďstaĐles that ĐaŶ hiŶdeƌ EFL teaĐheƌs͛ disĐouƌse iŶ teƌŵs of its aƌƌaŶgeŵeŶts.  IŶ paƌtiĐulaƌ, these 

problems are being covered in this EFL academic research.  The aim is to discuss these problems 

through the previously mentioned ESL discourse theories of chapter one according to the 

ƋuestioŶŶaiƌe͛s data aŶalǇsis of Đhapteƌ tǁo.  HeŶĐefoƌth, to what extent can EFL teachers in the 

department of English at the University of Abdelhamid-Ibn-Badis in Mostaganem enhance their 

discourse arrangements to make it more interactional, more conversational, more functional, and 

more socio-cultural?  

EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts iŶ the depaƌtŵeŶt of EŶglish at the UŶiǀeƌsitǇ of 

Abdelhamid-Ibn-Badis in Mostaganem can be more interactional if it will be improved through 

Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts and Speech-Act-ClassifiĐatioŶs aĐĐoƌdiŶg to EFL teaĐheƌs͛ 

questionnaire findings in section two.  On the one hand; when referring to the theoretical part, 

particular Illocutionary-Acts are performed by EFL teachers to their EFL learners in different 

conversations including certain Illocutionary-Forces and holding on a given Propositional-Content; in 

this context, EFL teachers may hold on diverse intentions that can fit their Propositional-Contents (P) 

keeping a performance of a certain Illocutionary-Forces (F).  One the other hand; however; and when 

referring to the practical part at this department, the Speech-Act-Classifications provide many vital 

examples; for instance, teacher number (07) provided similar questions as a mean to an expressive 

Speech-Act to convey his or her feelings about something (s) or some situation (s) in his or her EFL 

Đlassƌooŵ; his oƌ heƌ eǆaŵple ǁas as folloǁs: ͚haǀe Ǉou uŶdeƌstood.....?͛  IŶ this short extract, the 

EFL teaĐheƌ͛s eǆaŵple ŵaǇ has the PƌopositioŶal-CoŶteŶt ;PͿ of eitheƌ ͚I haǀe to eǆplaiŶ agaiŶ?͛ oƌ ͚I 

do Ŷot haǀe to eǆplaiŶ agaiŶ?͛ aŶd holds oŶ the eǆĐlaiŵiŶg tǇpe of IlloĐutioŶaƌǇ-Forces in a directive 

Speech-Act depending on the context of talk.  Other Illocutionary-Forces under different Speech-Act-

Classifications are being used by EFL teachers in this department of English either consciously or 

unconsciously.  Therefore, what is most important is not only having use of these (F) for a given (P) in 

a given Speech-Act; but also, these uses require better expressions to make it more feasible and to 

get over the above-mentioned obstacle of having confusions in using Speech-AĐt͛s IlloĐutioŶaƌǇ-

Forces.  By all means, what it emphasized is to ŵake EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ŵoƌe 

interactional. 

EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts at this depaƌtŵeŶt of EŶglish ĐaŶ ďe ŵoƌe 

conversational if it will include both of the Co textual Appropriateness and the contextual 

appropriateness.  In the theoretical part of Conversational-Analysis, Anscombre and Ducrot (1983) 

proposed conditions of Co textual Appropriateness which are necessitate with reactive moves with 

ƌespeĐt to the speakeƌ͛s disĐouƌse, iŶĐludiŶg the Thematic-Condition (TC), the Condition-of-

Propositional-Content (CPC), the Illocutionary-Condition (IC), and the Condition-of-Argumentative-



 

 
Orientation (CAO); whereas; in the Contextual Appropriateness, the reactive move have to satisfy 

more constraints to make the initiative move contextually appropriate.  In the practical part; 

hoǁeǀeƌ; aŶd ǁithiŶ the seĐtioŶ tǁo of the EFL teaĐheƌs͛ QuestioŶŶaiƌe-Findings, most of EFL 

teachers at this English department agree on using an initiative move within their discourse 

arrangements, further examples are being proposed; such as: 

...T ;tǁelǀeͿ:  ͚To staƌt ǁith...͛. + TC (the context of talk) + (implication) CPC   -IC –CAO. 

T ;tǁoͿ:  ͚Aƌe Ǉou ƌeadǇ?͛+ TC ;the ĐoŶteǆt of talkͿ + CPC ;paƌaphƌaseͿ + IC ;eǆĐlaiŵiŶgͿ. 

–CAO. 

T ;siǆͿ: ͚Let ŵe go oǀeƌ it agaiŶ…͛ + TC (the context of talk) + CPC (implication) + IC 

(asserting) + CAO (argument, ďǇ eŵphasiziŶg oŶ the issueͿ […] 

Fƌoŵ these shoƌt eǆtƌaĐts of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts, the oďǀious CoŶǀeƌsatioŶal-

Analysis has proved that not all of random expressions can satisfy all of the Co textual and all of the 

CoŶteǆtual ĐoŶditioŶs of satisfaĐtioŶ; ŶoŶetheless, that does Ŷot ƌefeƌ to seǀeƌal EFL teaĐheƌs͛ 

weakness at arranging effective discourse within EFL contexts; however, it have to satisfy more 

constraints to be contextually appropriate.   Consequently, structuring EFL compatible expressions 

that can satisfy both of the Co textual Appropriateness and the Contextual Appropriateness would 

effeĐtiǀelǇ eŶhaŶĐe EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithin EFL contexts, would cover the 

hindering obstacles of having difficulties in uttering coherent discourses and adding no functional 

and sequential Properties-of-Moves to their discourse, and would make their discourse 

arrangements more conversational within EFL contexts. 

EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts iŶ the depaƌtŵeŶt of EŶglish at the UŶiǀeƌsitǇ of 

Abdelhamid-Ibn-Badis can be more functional if it will include particular successful EFL transactions.  

Theoretically, EFL teachers (T) have to pass through on-going processes of interactions as TST, TST, 

TST, etc., the give-take exchanges of messages between them and their students (S) will enable all of 

them creating successful discourses that can convey their intentions in real EFL contexts.  Practically, 

when EFL teachers at this department of English were explaining particular EFL context in a given EFL 

classroom, they had created different transactions enabling their EFL learners to engage in any 

context of talk, to participate in it, and often to sum-up the whole discussed EFL context of talk.  A 

transaction used by some of them can be:   

...The most common functional Question: 

(T):   ͚Haǀe Ǉou eǀeƌ goŶe thƌough suĐh aŶ eǆpeƌieŶĐe?͛ 



 

 
The most common received answers: 

(S):  ͚Well, I ǁeŶt thƌough a siŵilaƌ situatioŶ a feǁ daǇs ago͛. 

The most useful commands: 

(T): ͚Would Ǉou please ƌepeat Ǉouƌ poiŶt? […] 

This EFL short extract has been selected as an appropriate EFL transaction regarding functions of EFL 

teaĐheƌs͛ disĐouƌse arrangements which can be discussed as follow: the EFL teacher is seen as a 

businessman managing his or her most common useful expressions; first, he or she often starts his or 

heƌ ĐoŶǀeƌsatioŶ ǁith ͚Haǀe Ǉou eǀeƌ goŶe thƌough suĐh aŶ eǆpeƌieŶĐe?͛  This eǆpression serves in 

his or her EFL classroom as an Opening-Moǀe, fuŶĐtioŶs as a ͚QuestioŶ͛, aŶd peƌfoƌŵed ďǇ the EFL 

teacher; as it peak, this expression ends with a Falling-Intonation and followed with a short-pause-

afterward.  In addition to it, another expƌessioŶ is ďeiŶg peƌfoƌŵed as aŶ ͚AŶsǁeƌiŶg-Moǀe͛ ǁhiĐh is 

shaped as ͚Well, I ǁeŶt thƌough a siŵilaƌ situatioŶ a feǁ daǇs ago͛.  WhiĐh fuŶĐtioŶs as aŶ ͚AŶsǁeƌ͛, 

aŶd peƌfoƌŵed ďǇ the studeŶt; fiŶallǇ, the thiƌd eǆpƌessioŶ is Đalled the ͚Folloǁ-Up-Moǀe͛; iŶ this 

tƌaŶsaĐtioŶ, it eǆists as ͚Would Ǉou please ƌepeat Ǉouƌ poiŶt?͛…, fuŶĐtioŶs as a ͚CoŵŵaŶd͛, aŶd 

performed by the EFL teacher.  Subsequently, the ESL discourse model of Teacher-Pupil-Talk can 

serve the application of teaching English as a foreign language according to fixed transactions 

depending on the context of talk and including the structure of question-answer-command to cover 

the obstacle of having confusions about using the appropriate EFL transaction and to make EFL 

teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵents more functional. 

EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts iŶ the depaƌtŵeŶt of EŶglish at the UŶiǀeƌsitǇ of 

Abdelhamid-Ibn-Badis can be more socio-Đultuƌal if it ǁill iŶĐlude ďoth of the ͚“olidaƌitǇ-PoliteŶess͛ 

aŶd the ͚‘espeĐt-PoliteŶess͛ stƌategies.  IŶ theory, Politeness Strategies assist on EFL teachers 

negotiate their positions in EFL classes, enable them creating EFL classroom atmosphere in which 

they respectfully dominate on their EFL learners, and enable them confirm closeness, confirm 

intimacy, and confirm relationships to express the need of appreciation having a Positive-Face 

(Solidarity-Politeness), and enable them involve the social distance between them and their EFL 

learners and to express the need of freedom while having a Negative-Face.  In practice; according to 

EFL teaĐheƌs͛ ƋuestioŶŶaiƌe fiŶdiŶgs ǁithiŶ the seĐtioŶ thƌee, EFL teaĐheƌs iŶ this depaƌtŵeŶt of 

English use Positive-Politeness Strategies is most of the time within a particular Speech-Act seeking 

about closeness, intimacy, or relationships.  On the One hand, those EFL teachers have clarified that 

they intended to follow what their EFL learners say.  On the Other hand; however, they intended to 

link the performance of Negative-Politeness Strategies with the use of another type of Speech-Acts 

holding on the intention of expressing freedom.  However, one of them prefers neither saying nor 



 

 
performing every Speech-Act.  In sum, some EFL teachers in this department include the use of both 

of positive and negative Politeness Strategies with the ultimate use of Speech-Acts to get rid of that 

obstacle of having confusions in using either positive or negative Politeness Strategies; and indeed, 

that what has made their discourse arrangements more socio-cultural. 

In essence, Building a compatiďle EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ŵodel that ĐaŶ fit aŶǇ 

EFL assignment within any EFL classroom holds on a serious hard work in the TEFL field.  After a 

uŶiƋue aŶalǇtiĐal disĐussioŶ of the ƋuestioŶŶaiƌe͛s ƌesults iŶ the depaƌtŵeŶt of EŶglish at the 

University of Abdelhamid-Ibn-Badis, an enhancing discourse schema is proposed in the TEFL field 

starting from this university to build-up a Đoŵpatiďle EFL teaĐheƌs͛ disĐouƌse ŵodel that ĐaŶ fit aŶǇ 

EFL classroom within any EFL context.  Henceforth, EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ĐaŶ ďe 

iŵpƌoǀed iŶ the TEFL field thƌough ďuildiŶg aŶ EFL teaĐheƌs͛ disĐouƌse ŵodel to get oǀeƌ the 

proposed obstacles with implementing the interactional, the conversational, the functional, and the 

socio-cultural works to discourse analysis. 

3.4 Recommendations: 

OďǀiouslǇ, this Đhapteƌ has uŶǀeiled oŶ that ďuildiŶg the EFL teaĐheƌs͛ disĐouƌse ŵodel is 

ĐoŵpletelǇ ƌeĐoŵŵeŶded iŶ the TEFL field.  The staŶdiŶg oďstaĐles of EFL teaĐheƌs͛ disĐouƌse 

arrangements are facts that have to be taken into consideration.  The purpose of including the 

interactional and the conversational theories among SLT and including the functional and the socio-

cultural perceptions among CLT falls at building-up a Đoŵpatiďle EFL teaĐheƌs͛ disĐouƌse ŵodel that 

can serve any context within any EFL classroom and that can make it eclectic in terms of its use.  Both 

of the theoretical and the practical parts of this EFL academic research lead to diverse 

recommendations that have been mentioned as it follows: 

3.4.1 First: The Use of Illocutionary-Acts, the Use of Speech-Act-

Classifications, the Use of Conversational–Analysis, and the Use of 

Politeness Strategies 

 There has to be a list of expressions that can serve the use of Illocutionary-Acts, the use of 

Speech-Act-Classifications, the use of Co textual Appropriateness and Contextual Appropriateness, 

aŶd the use of PoliteŶess “tƌategies.  AĐĐoƌdiŶglǇ, the pƌoduĐtioŶ of the Oǆfoƌd AdǀaŶĐed LeaƌŶeƌ͛s 

DiĐtioŶaƌǇ iŶĐludes the ͚I-speakeƌ͛ appliĐatioŶ ǁhiĐh ĐoŶtaiŶs the ŵost situational useful expressions 

that go further in English language uses in terms of the earlier mentioned ordinary Illocutionary-Acts, 

it ĐaŶ ďe used iŶ the TEFL field to eŶhaŶĐe EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts aŶd to ŵake it ŵoƌe 

interactional, more conversational, and more Socio-Cultural.  For instance, the following captures 



 

 
fƌoŵ the ͚I-speakeƌ͛ pƌoduĐt iŶĐludes diǀeƌse eǆpƌessioŶs that ĐaŶ ďe used Co teǆtuallǇ aŶd 

contextually as Illocutionary-Acts within a given Speech-Act-Classifications: 

 

Figure (11): The Use of Illocutionary-Acts, the Use of Speech-

Act-Classifications, the Use of Conversational–Analysis, and the 

Use of Politeness Strategies 

And, some useful expressions of certainty can be written darkly as follow: 

 

Figure (12): Useful Expressions of Certainty 

This fruitful product includes also particular expressions that involve polite requests in which the 

speaker can hold both of positive and negative Politeness Strategies.  Henceforth, this product has 

improved the effectiveness of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts.    



 

 

3.4.2 Second: propose Authentic Practical Sessions of EFL Teachers’ 

Discourse Arrangements to Create the Appropriate Functional 

Transaction for each EFL Context 

In modern EFL contexts, the use of Illocutionary-Acts, the use of Speech-Act-Classifications, the 

use of Conversational-Analysis, and the use of Politeness Strategies have to be improved through 

authentic practical sessions in the TEFL field.  As it peak, the needed authentic practical sessions have 

to be organized in a certain way. First, the Teacher-Pupil-Talk  ESL discourse model enables EFL 

teachers to create appropriate EFL transactions within their EFL contexts; second, Masaaki Imai 

(1986) created the teƌŵ  ͚KaizeŶ͛ in his influential book ´The Key to Japan's Competitive Success´; as 

an illustration, this Japanese word clearly indicates  Change-for-Better; and, it also refer to the 

Continuous-IŵpƌoǀeŵeŶt; Ǉet, it has Ŷo iŶheƌeŶt seŶse to eitheƌ ͚ĐoŶtiŶuous͛ oƌ to ͚philosophǇ͛; 

furthermore, the key concept of this term was influenced by American teachers of business 

managers for it provides with a cycle of developing activities to any particular issue that need a 

ĐeƌtaiŶ eŶhaŶĐeŵeŶt; aŶd it is set as folloǁ: PlaŶ → Do → CheĐk → AĐt (Masaaki Imai, 1986).  

Theƌefoƌe; iŶ the TEFL field aŶd ǁithiŶ the eŶhaŶĐeŵeŶts of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts, 

the following clustering cycle model can be employed with each earlier mentioned clustering ESL 

discourse model in Chapter One in which each EFL teacher can build for himself or herself the most 

appropriate useful transaction among the Teacher-Pupil-Talk and within EFL contexts:  

 

Figure (13): The Kaizen Cycle 

Consequently, the Kaizen cycle activities can improve the use of Illocutionary-Acts, the use of 

Speech-Act-Classifications, the use of Conversational-Analysis, and the use of Politeness Strategies 

through making use of clustering ESL discourse models to finally create authentic practical sessions of 

EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts that ĐaŶ lead to eaĐh EFL Đlassƌooŵ͛s tƌaŶsaĐtioŶ ďased oŶ the 

Teacher-Pupil-Talk ESL discourse model having the notion of Question-Answer-Command.  



 

 

3.5 Objectives of the study that Serve the Recommendations: 

As it peak, the EFL aĐadeŵiĐ ƌeseaƌĐh͛s pƌoposed ƌeĐoŵŵeŶdations fulfilled the idea of 

ďuildiŶg aŶ EFL teaĐheƌs͛ disĐouƌse ŵodel that is ƌeĐoŵŵeŶded iŶ the TEFL field aŶd that ĐaŶ fit aŶǇ 

EFL ĐoŶteǆt.  The ͚I-“peakeƌ͛ pƌoduĐt helps EFL teaĐheƌs use diffeƌeŶt eǆpƌessioŶs ƌelated to:  

1. The use of Illocutionary-Acts and the use of Speech-Act-Classifications: enables EFL teachers 

to add an interactional notion to their discourse arrangements within EFL contexts.  

2. The use of Conversational-Analysis: grants for EFL teachers arrange effective speech patterns. 

In other words, it enables them to add a conversational notion to their discourse arrangements 

within EFL contexts.  

3. The use of Politeness Strategies: offers for EFL teachers add socio-cultural notion to their 

discourse arrangements within EFL contexts in order to help them construct a socio-cultural EFL 

classroom. 

4. The use of The Teacher-Pupil-Talk ESL discourse model: allows each EFL teacher add a 

functional notion to his or her discourse within EFL contexts.     

Wheƌeas, Masaaki͛s ĐǇĐle to the CoŶtiŶuous-Improvement grants for EFL teachers apply the 

previously mentioned clustering EFL discourse models to create an appropriate authentic EFL 

teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts pƌaĐtiĐal sessioŶ.   

3.6 Limitations of the Research: 

The above-mentioned EFL academic research results and discussions have approved the 

validity of the EFL academic research hypotheses.  However; due to some standing hindrances, this 

EFL aĐadeŵiĐ ƌeseaƌĐh iŶĐludes seǀeƌal liŵitatioŶs that ƌestƌaiŶed EFL teaĐheƌs͛ aďilitǇ iŶ ƌespoŶdiŶg 

to questions and hypotheses depending on the profile; as an illustration, the basic limitations to this 

EFL academic research are: 

1. First of all, the sample’s size limitation would not serve a broader 

generalization of findings in the department of English at the University of 

Abdelhamid-Ibn-Badis in Mostaganem.  

2.  Second of all, less availability of the questionnaire’s hard copies, the final 

sample size ended with fifteen EFL teachers, even that some EFL teacher did not 

return particular hard copies for other academic reasons.    

3. Third of all, because of time’s restraints, the EFL academic research was 

carried effectively with receiving thirteen hard copy of the questionnaire and receiving 

two email responded questionnaires.  



 

 

4. Fourth of all, the findings cannot be all analyzed due to the research space’s 

restriction.  

5. Last but not least, another limitation is the EFL teachers’ response depending 

on EFL teachers’ profile; because EFL teachers specialized in linguistics and 

sociolinguistics answered it easily; yet, for EFL teachers specialized in civilization and 

in literature had some difficulties to answer the planned questions.  Thus, some 

detached answers cannot meet the research’s objectives. 

6.  Finally, the lack of resources is the fundamental limitation to any EFL 

academic research paper that would include genuinely, creativity, and original ideas.  

Even so, the EFL academic researcher had to include diverse works to discourse 

analysis which has been only discussed within ESL contexts and not within EFL 

contexts; and, he had also to include the Japanese Continuous-Improvements in 

managements as a practical guide for EFL teachers’ authentic discourse practice. 

3.7 Conclusion: 

In essence, this chapter has led to the idea that has made improving the enhancement of 

EFL teachers’ discourse arrangements within EFL contexts as a process that needs patient, 

that needs time, and that requires efforts shaped as effective methodological designs and 

practical sessions in the TEFL field.  This chapter has been made to suggest particular 

recommendations for a beneficial improvement in EFL teachers’ discourse arrangements 

within EFL contexts while giving importance to the use of Illocutionary-Acts, the use of 

Speech-Act-Classifications, the use of Conversational-Analysis, and the use of Politeness 

Strategies.  Therefore, practical clustering EFL discourse models were proposed in addition to 

the Japanese idea of Continuous-Improvement which added a final clustering successful 

planning for EFL teachers’ authentic discourse practice.  Therefore, EFL teachers have to take 

these compatible clustering EFL discourse models into consideration for it makes their 

discourse arrangements more interactional, more conversational, more functional, and more 

socio-cultural.  Henceforth, EFL teachers’ discourse arrangements improve the TEFL field 

with adding diverse works to discourse analysis through implementing them within clustering 

authentic practices including the Kaizen Japanese key to Continuous-Improvements.  

 

 

 

 



 

 

General Conclusion 

EsseŶtiallǇ, EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts haǀe iŵpƌoǀed teaĐhiŶg EFL ĐoŶteǆts ǁhile 

being in EFL classes from diverse dimensions.  Additional options have been proposed in this 

research wherein the researcher has made these options more reliable, more systematic, and 

effectively authentic.  Consequently, improving the research hypotheses has passed through three 

main stages that are divided into three chapters within this research.  

IŶ the theoƌetiĐal paƌt, eŶhaŶĐiŶg the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts 

ǁithiŶ EFL ĐoŶteǆts is aŶ upĐoŵiŶg ǀital faĐt iŶ the TEFL field͛s pƌogƌess ǁheƌeiŶ EFL teaĐheƌs haǀe to 

set-up communicative discourse schemes according to their EFL assignments.  Uniquely, the 

appropriate use of Speech-AĐt͛s IlloĐutioŶaƌǇ-Acts, Speech-Act-Classifications, Conversational-

Analysis, Teachers-Pupil-Talk- ESL discourse model, and Politeness Strategies have added an 

interactional, a conversational, a functional, and a socio-Đultuƌal ŶotioŶs to EFL teaĐheƌs͛ disĐouƌse 

arrangements within EFL contexts and indoor EFL classes  among SLT and CLT approaches of the TEFL 

field.  Thus, this part of the research paper has uncovered on that EFL teachers are no longer far from 

using appropriate discourse according to any situational context eclectically. 

IŶ the aŶalǇtiĐal paƌt, EFL teaĐheƌs͛ ƋuestioŶŶaiƌe ƌeǀealed oŶ esseŶtial aŶalǇsis ƌegaƌdiŶg EFL 

teaĐheƌs͛ ĐoŶtƌiďutioŶ in the department of English at the University of Abdelhamid-Ibn-Badis in 

Mostaganem.  First, special emphases are set on the need to build a compatible EFL discourse model 

that can fit any EFL context within any EFL classroom.  Second, the interactional and the 

ĐoŶǀeƌsatioŶal fiŶdiŶgs of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts haǀe uŶǀeiled oŶ iŶdiǀidual Ŷeeds to 

organize the use of Illocutionary-Acts and the use of Speech-Act-Classifications Co textually and 

contextually.  Third, the functional and the socio-Đultuƌal aŶalǇsis of EFL teaĐheƌs͛ disĐouƌse 

aƌƌaŶgeŵeŶts ƌeǀealed oŶ the ŵost appƌopƌiate useful tƌaŶsaĐtioŶ aŶd oŶ PoliteŶess “tƌategies͛ use 

which characterizes EFL classes in the department of English at the University of Abdelhamid-Ibn-

Badis.  Therefore, this part of the research paper includes a productive summary of analysis that the 

researcher has discussed it in the next part of the research paper. 

 IŶ the ƌesult aŶd disĐussioŶ paƌt, a Đoŵpatiďle EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ŵodel 

has been proposed as a certain recommendation for a beneficial modification in the TEFL field and 

within EFL contexts. In particular, this compatible EFL discourse model contains the use of 

Illocutionary-Acts, the use of Speech-Act-Classifications, the use of Conversational-Analysis, and the 

use of Politeness Strategies.  Additionally, it also includes authentic practical sessions to its users 

relying on the Kaizen-CǇĐle to ŵake EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ŵoƌe iŶteƌaĐtioŶal, ŵoƌe 

conversational, more functional, and more socio-cultural.  Consequently, the stated works to 



 

 
discourse analysis have been included in this recommendation through the implementation of the 

Japanese Key to Continuous-Improvement, which has neither made it a final discourse analysis work 

Ŷoƌ a Đoŵplete iŵpƌoǀeŵeŶt to eŶhaŶĐiŶg EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL 

contexts. 

 

Although the fundamental question to this research paper is still standing along with the 

ŵeŶtioŶed oďstaĐles that ĐaŶ hiŶdeƌ EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts; Ǉet, 

applying the interactional, the conversational, the functional, and the socio-cultural works to 

discourse analysis in the TEFL field effeĐtiǀelǇ has ŵade EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ŵoƌe 

situational and electrical.  And indeed, this research work has made a wider extension in the way EFL 

teaĐheƌs͛ pilot spokeŶ Ŷoƌŵs aĐĐoƌdiŶg to fiǆed EFL ĐoŶteǆts ǁithiŶ paƌtiĐular EFL classes and that 

ǁhat ǁould eŶhaŶĐe the effeĐtiǀeŶess of EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ the TEFL field. 
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Appendix: EFL Teachers’ Questionnaire 
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The present questionnaire includes an introductory question to the issue and includes three 

parts to obtain effective analysis about the research topic. In this context, data collection is a helpful 

procedure in which the researcher forms adequate information about enhancing the effectiveness of 

EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts ǁithiŶ EFL ĐoŶteǆts. 

Questions: 

Part One: General Information 

      Female                                                            Male 

1. How do you consider the everyday preparation of EFL courses in terms of discourse 

arrangements within EFL contexts?  

Very easy                            Easy                              Hard                                      Very hard  

2. What aƌe the ŵaiŶ oďstaĐles that ĐaŶ ŵake EFL teaĐheƌs͛ disĐouƌse aƌƌaŶgeŵeŶts 

less effective within EFL contexts?   

(You may have more than one tick). 

a. They have confusions in using Speech-AĐt͛s IlloĐutioŶaƌǇ-Forces. 

b. They find difficulties in uttering coherent discourses. 

c. No functional moves are added to their discourses. 

d. they have confusions about finding appropriate transactions used within their discourse. 

e. They neither use positive nor use negative Politeness Strategies. 

 

 

3. Hoǁ do Ǉou ĐoŶsideƌ the idea of ďuildiŶg aŶ effeĐtiǀe ŵodel of EFL teaĐheƌs͛ 

discourse arrangements that can fit any EFL context within any EFL classroom? 

    Very useful idea                    useful idea                         useless idea                    very useless idea    

Part Two: Speech-AĐt’s IlloĐutioŶary-Forces, Speech-Act-Classifications, and 

functional and sequential properties-of-Moves within SLT 

What type of Illocutionary-Forces do you often use within EFL contexts? (You may have more 

than one tick). 



 

 
 Asserting (F)                                Promising (F)                                  Excommunicating (F)                        

 Exclaiming (F)                             Inquiring (F)                                    Ordering (F) 

4. While holding on particular intention (P) within EFL contexts, for which purpose you 

may use these Illocutionary-Forces?  

(You may have more than one tick). 

a. To make your learners do something within EFL classes. 

b. To declare about something in the EFL classroom. 

c. To direct your learners in EFL contexts. 

d. To express your feelings about some-thing or some-situation within EFL contexts. 

e. To represent an idea or a person in the EFL classroom. 

Other answers: 

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………… 

 

5. While uttering your most common speech within EFL contexts, do you perform any 

Initiative-Move? 

    Yes                                                                      No 

If yes, can you describe it; and if no, why not? 

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………. 

Part Three: Teacher-Pupil-Talk EFL discourse model and the use of Politeness 

Strategies within CLT 

6. When teaching EFL contexts, what are the most common expressions that you may 

use as questions Within EFL classes?  

                                  The most common functional questions 



 

 
ϭ.………………………………………………………………………………………………..Ϯ.………………………………………………

………………………………………………..ϯ…...……………………………………………………………………………………………ϰ

.……………………………………………………………………………………………… 

7. What are the most familiar answers that you have heard from your learners? 

The most common received answers 

ϭ.…………………………………………………………………………………………………….Ϯ.…………………………………………………

………………………………………………….ϯ.…………………………………………………………………………………………………….ϰ

………………………………………………………………………………………………….... 

8. And how were your responses or your commands toward these answers (including 

either unexpected answers or receiving noanswer)? 

 

The most useful commands 

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………. 

9. When responding to your learners within a given social EFL classroom, do you often: 

(You may have more than one tick). 

(a) Follow what learners say? 

(b) Perform particular Speech-Acts using a Positive-Face? 

(c) Perform another type of Speech-Acts using a Negative-Face? 

(d) Do not say or perform any speech? 

 

 

 

 



 

 
 

 

 

 

 

                                                                               Thank you for your time and for your attention. 

 


