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Abstract

Teaching English as a foreign language seems tanbienportant process during students’
education procedures. It aims to increase learressireness about the English language.
This task requires students’ engagement and inudwe in the learning process what is
missing in our Algerian classrooms. However, tragittonal methods of teaching give the
impression that they do not involve learners bstaad, they make them feel uninterested.
The present work aims to look into the existencentdraction and engagement inside the
classroom. It also attempts to develop a particaamareness for teachers about the
personalized language learning approach in thenhitegqrocess, particularly, teaching the
writing skill. In addition, it seeks to draw thdeattion of teachers and to shed the light on the
personalized approach. The study hypothesizestlibapersonalized approach may increase
students’ willingness in the learning process. Thiusay not raise their motivation. In this
sense, the investigation used different tools ifecbng data of the research. The instruments
target teachers and students of third year middleod. The methods used in gathering
information were: classroom observation, teachetstrview and both pre and post tests. The
intention to use these tools is to vary the quatifydata gathered during the research.
Consequently, the findings reveal several facttyvat tcontribute to students’ disinterest
towards English learning, mainly, in writing skiResults shows that students are not engaged

inside the classroom. However, they lack a sensgx@fement.

Key words:. foreign language, traditional methods, interactjgersonalized language learning
approach, writing lessons.
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General Introduction

Education is the source of success to esarglent since it gives students samples of
problem solving in order to prepare them for ttiefure lives. What teachers have to know, is
that learners are required to be prepared to faeeaming challenges. The future is unsure
and that we cannot predict it; however we are gyinbe open and ready for it. The children
coming into education in nowadays are young adaltie soon future. Schools can prepare
them for jobs that have not already been creatmdteichnologies that have not yet been
invented, to solve problems that have not up tivrbeen anticipated. It will be a shared

responsibility to seize opportunities and realiakigons.

To reach that point, students will need to ttgvecuriosity, imagination, resilience, and
self-regulation; they will have to be compelled respect and appreciate the concepts,
perspectives, and values of others; and they w#ldnto cope with failure and rejection, and
to move forward in the face of adversity. Their imation will be more than getting a good
job and a high income; they are going to be canefgarding the well-being of their friends

and families, their communities and the planet.

Education will equip learners with agencyd e way of purpose, and therefore the
competencies they have, to form their own lives emntribute to the lives of others. To find
out how best to do so, it was required to tackbesonalized teaching approach since it aims
to fit all the learners’ needs. Personalized l|aagnioffers a way of remodeling the
educational experience of every child. It will cdeaan educational system which is
tailored to the needs, interests and aptitudesvefryesingle pupil. As such, it is a
challenge for several institutions; however it s @portunity to form a positive impact

on young people’s learning and future.

The aim of this research is to raise teachawgareness about the necessity of
knowing the students’ needs, interests and wantsraer to fit each learner. Students’
involvement is the principle of reaching a succeksfeaching-learning process.
Teachers’ role in this process is to motivate, imeoand engage learners; however, not
all students can be engaged with the same methggalo regard to their different

abilities and styles. For this purpose we raisedfttlowing questions:

* Are pupils of third year middle school involved the traditional method of

teaching writing skill?
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* How do students perceive the application of perBped language learning

approach in learning writing skill?
For the purpose of answering the research questibwss hypothesized that:

* Hj: The majority of pupils are not engaged in thelitianal learning process
since it does not fit their interests.

* Hj: Pupils may be involved in learning writing skiithin the personalized
approach.

* Hj: Pupils may not be involved in learning writingilskvithin the personalized

approach.

This work adopts different research tools idesrto collect as much data as possible.
Observation, interview and pre/post test were wsethstruments to gather information
concerning the topic. The first chapter of thisjpod adopts a literature overview about
the writing skill and about the personalized lamggidearning approach. The next
chapter deals with the methods used in the prdgpag of the research. Whereas, the
final chapter aims to analyze the data gatheredtandiscuss the findings providing

some suggestions and recommendations concernedheittopic.
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Chapter One Personalized Teaching of Winig Skill

1.1 Introduction

Teaching English as foreign language may feame difficulties. Teaching writing as
well can meet some obstacles. Writing is very dssesince it enhances the development of
student. It seeks to be the key of their succesgtess are gained from tests and exams thus
the very majority of exams are in written formsr Buat purpose, it is necessary to investigate
the way in which writing is taught to EFL learneféis chapter attempts to give an overview
about the English background in addition to sompartance points of teaching. It aims to
provide tips for teachers concerned with how tahenglish for EFL learners. The second
element deals with writing, its importance and thiiculties facing teacher and learners.
Besides, the present chapter aims to develop &ylart knowledge about the personalized
language learning approach and how teachers canr@dizetheir process mainly in writing.

1.2 Teaching English as Foreign language

English language is no more considered asngulage of a specific area but rather, it is
a well known language all over the world. In theictrsies which their mother language is
different from English, this language is taughtaasecond language or a foreign language.
English currently exists in arange of world vaest Unlike French, that continues to
be primarily based upon one metropolitan cultuhes English language has taken on a

number of regional forms.

By learning another language, we have a tendemsee our own in perspective and to
recognize that there are different ways of claintimggs, other ways of thinking, and
other patterns of emphasis. Learning English lagguaaries depending on several
factors. Age may be one of these factors, howeagiKrashen statés..Thus despite the
simpler input directed at the younger childrenjsitlikely that older acquirers actually get
more comprehended input, and this may be the kadgrfan their faster initial progress.”
(1987, p. 44). This considers age as one of theoitapt features related to learning the
language. Steinberg also claims that:

“...adult learners are more successful than younigarners because
they know how to be students and have sufficieturihyato meet the
rigours of a formal learning environment, where centration,
attention and even the ability to sit still for@nlg time, all play a role
in learning.”

(Steinberg, 1993, p. 215)
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Young learners are more likely to grasp ararienew materials, whereas, adults are less
successful in learning. Therefore, it is very intpat to consider the age in the teaching
process; teachers should provide the learner vatilities that would raise his learning
abilities. In Algeria, The English language is nekll considered in the learners’
communicative environments. Additionally, this figre language is not of the same kind to
the students’ mother tongue; Arabic. Consequeapgrt from the limited amount of English
they hear, speak, read or write in the classroamgligh is, to a certain extent, absent most of
the time in their daily lives.

However, the whole cultural circumstance ige&ia is different from lifestyle in Great
Britain, or any other English speaking countryspite of the dramatic spread of English in
media and social networks as a medium of commuaitait is amazingly true to say that
only the teachers of English or the textbooks dred reading documents they provide the
learners with are considered to be the only sothiaé can inform them about the way of
thinking and living of the English speaking peopldforeover, and as stated by Hayenne
(1989, p. 43), English is considered by some Algesiasia language of an ex-colonial and
imperialist country”. Thus, this language is apparently considered asta language that is

completely different from the mother tongue in Aige

1.2.1. Importance of EFL teaching

So far, the main important principle of teaahiEnglish language is to make the
learner aware of his goals. Teachers should giwtear instruction of the language to
students. Teaching English as a second or a foraigguage can be a complex activity
since it differs from the learners’ mother tongltewas considered as an application of a
specific approach; however, it is necessary to ggohd that. English language has to be
seen as an application of new teaching tools, nsodetl methods in order to go further
than teaching a silent language, yet it is a vigrte. English now is not limited with
schools (as a module), but it can be taught fdeddht purposes; people may use English
for social interaction or professional purposeshsas medicines, engineers.....When
anyone learns a foreign language, instrumentallyndeds it for operational purposes; to
be able to read books in the new language, to letalcommunicate with other speakers
of that language. The tourist, the salesman, thense student are clearly motivated to

learn English instrumentally.
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When learning a foreign language for integmafiwnctions, one is trying to identify
closely the speech community which uses that lagguariety; he wants to feel at home
in it, he tries to understand the attitudes and wWwld’'s view of that community
according to Geoffrey Broughton, et al., 1980. Asntioned by Malki (2017), in the
introduction to the English Syllabus of second yparmitted by the Ministry Education,
(2006) stated that:

“The aim of teaching English is to help our society get

harmoniously integrated in modernity through a yultomplete
participation within a community of people who useglish in all

types of interactions - this participation should based on sharing
and exchanging ideas as well as experiences beiegtsic , cultural

, or civilisational — this participation will helpfor better

understanding for oneself and the other”

(Malki, 2017, p. 28)

This may be an evidence for showing the imgece of teaching and learning the
language. So far, the purpose of teaching and ilegufanglish is to be able to share points
of view and exchange ideas with others. It fadiditsapeople’s interaction and tries to
gather them within the same context. Learning Efglmeans a step to the future;
however, this foreign language represents a comnwoaorld-speaking tongue.
Learning this foreign language could be helpful iproviding the learner with the
powerto develop his usage of language on differesides. Algerian
learners notably those in middle schools believat thhe English language is an
advantage or a benefit for them as students.

Learning the English language will help thaibrto be in a good health. It also
attempts to develop different skills related to train. However, Teaching English aims
to increase students’ development of their skiNgevertheless, As K. P. Yadav (2006)
claimed that’is the main bridge between economic growth andaspmities for the human
development’(p.188). Consequently, the English language takas$ ip the majority of
societies; a rich luggage is required when optorgafjob in some organizations.

Yet, in the sense of travelling and makingrids, Michael Cronin (2000) was able to state
that:“The traveler may decide that ethically the onlypappriate form of travel is to travel in
countries where they know the languade:76). In addition, Anne F et al., (1994) declared

that“Many welcome the opportunity to live with peopilenfi all over the world and like the

7
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more western ambiance enclavép’86). The importance of learning English as aifpr
language is to help learners to travel and to nma&ke relationships with people from the
target language. It aims to provide facilities gnee opportunities to be open minded to the

world and to discover other cultures.

1.2.2 English teaching pedagogy

Any approach to language teaching must belyi grounded within the nature of the
foreign language learning. A piece of reflectiorkabwledge and assumptions concerning
how learners learn and the way the teachers us&rnbeledge and assumptions in the
teaching process may be a particular activity thatteacher uses in every classroom. The
process of foreign language teaching itself is dem@and multifaceted. It consists of the
grammatical aspects of the language, the sociacdsmpf the language, theories, methods,
approaches, techniques, and strategies relevarithgoforeign language teaching and
learning that would help teachers succeed in thegation. These embrace topics as
varied as phonetics and phonology, syntax, semantiehavioral approach to language
teaching, grammar translation method, communicataeguage teaching, task-based
language teaching, language awareness, curricukualdpment, classroom management,
learner autonomy, learning styles, and strategizs, Nevertheless, scholars in language
teaching methodology have broadly categorized thresgor dimensions of teaching
language pedagogy, namely: the language, the tegqiriocess and the learner (Brown,
2007; Cook, 2008; Harmer, 2007; Richards, 2015).

The teaching method dimension refers to the thia language dimension is instructed,
drawing relevant approaches and strategies thatappfied in the language teaching.
These aspects pertinent to language teaching thapost learning like curriculum,
syllabus design, lesson designing, materials deweént, and program evaluation. They
also include characteristics of teachers’ knowledge skills such as teachers’ awareness,
classroom management, interaction, teaching theulage skills (reading, listening,
speaking, writing, grammar and vocabulary), assgsslanguage skills and the
exploitation of the suitable approaches, methodegechniques, and strategies (Brown,
2007; Richard, 2015).

Learners have different developmental stagdst works with lower-grade learners
may not work with higher-grade ones. Good undeditepn of Zone of proximal

development (ZPD) would help teachers develop ames® of the kinds of activities and

8
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tasks that are suitable for children at differegesand different developmental stages.
For example, one prominent feature of child-frisngledagogy in EYL (English for

young learners) teaching is the use of games angssto arouse learners’ interest. But
child-friendly pedagogy is not continually concergigames and songs. It is true that
games and songs could also be helpful in teaclomgei-grade learners; however, the
employment of identical activities in teaching hegtgrade learners might not yield the
same desired results (Butler, 2005). This meansstipply of identical activities with

similar motives might not continually be perceiweidhin the same means as a result of

learners have totally different organic procesgeasa

Teachers, therefore, need a holistic apprazEchsychology that emphasizes on the
“fundamental characteristics of the ZPD as a set inferactive processes wherein
learning occurs because teaching facilitates {(Rassaji and Cumming, 2000, p. 115).
Provision of this data would facilitate lecturersrpeive that the employment of identical
activities with similar motives might not continlyabe perceived within the same means.
Zone of proximal development consists of the idkat tchildren have not the same
abilities to understand something or to do it.

This sturdy understanding is helpful for teas to develop awareness of the types of
activities and tasks that are supposed to be apptepfor young learners with totally
different organic process stages. Thus, teachesgthmlogical information of young
learners is related to their skills to form satisfy and interesting classrooms, which are
manifested by their abilities to manage classroonoperly, select and develop
participating materials, integrate language slailel make tasks and activities that end in
pleasing and interesting lessons (Nunan, 2011eRi2009).

Besides, with the readymade syllabus, likes¢hools, the teacher has to be flexible
while dealing with lessons. He may add some couaselse may omit others in regard to
the student’s needs and interests. The teachdreigytide of the classroom; he plays a
vital role in managing, monitoring, controlling, drorganizing his class. Knowing the
students by observing them allows teachers to eséhtre flow of the lessons because this
may lead to demonstrate the way in which the teagriprocess will take a place and also
help the teacher to create a new method that miakesers understand what is aimed to

be understood in spite of their different learngtgles.
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1.3.Teaching Writing Skill

White and Arndt (1991) described writingaasort of problem-solving that involves such
processes as generating ideas, discovering a "'wsittethat to put in writing, planning, goal
setting, watching and evaluating what is plannimdpé written in addition to what has been
written and checking out for the language to beresged. Hedge saitin school we write...
not to anyone...we just give information. Not to smme.. we just write information down on
paper” (2005, p.20). He meant that writing in school iswed just as an act of pasting
something on a paper, it is a process of writingdsan form of a paragraph or an essay

simply for the sake of writing; it is worthless.

In 2001, Brown saidA simplistic view of writing would assume that #en language is
simply the graphic representation of spoken languay (p.335). Writing is going beyond
being complex; therefore writing pedagogy is vite, Brown stated by claiming that writing
is “as different from speaking as swimming is from kirag” (2001, p.335). Writing is a
major cognitive challenge, because it is at ondesh of memory, language, and thinking
ability. It demands rapid retrieval of a specifinokvledge about the topic from long-term
memory (Kellogg, 2001). A high degree of verballigpiis important to come up with a
cohesive text that clearly expresses the concepfitime content (McCutchen, 1984). Writing
ability further depends on the ability to think &ty about substantive matters (Nickerson,
Perkins, and Smith, 1985).

Moreover, mature writers at the same timegleighe design of ideas, the generation of
text, and the reviewing of ideas and text, plachegvy demands on executive attention
(Hayes and Flower, 1980; Kellogg, 1996). Given ¢hdsmands, it is not surprising that both
developmental and individual differences in writialility can be explained in terms of the
limitations of working memory (McCutchen, 1996). ©should have the capability to keep
up multiple representations and management intereceamong coming up with production
and reviewing so as to put in writing well. So fdre writing activity is considered as one of
the hardest processes since it requires severedtapes and needs a particular ability in order

to paste the ideas and thoughts in a form of aste@aragraph.

10
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1.3.1. Importance of writing

According to Meek; the most important single lesson the childrenrtefrom texts is
the nature and variety of written discourses, thifetent ways that language lets a writer tell,
and the many different ways a reader regd988, p.21). She means that the very essential
thing is that when young learners know the realnmmegpof the language they learn and how
can this serve them. However, she emphasizes onetb@ of the writing skill in learner’'s

whole lives not just in their learning process. WiWalsh stated that:

“Writing is important because it is used extensiveh higher
education and in the workplace. If students do kabw how to
express themselves in writing, they will not beedll communicate
well with professors, employers, peers, or justwabanyone else.
Much of professional communication is done in wgti proposals,
memos, reports, applications, preliminary intervsewe-mails, and
more are part of the daily life of a college studem successful
graduate”

(Walsh, 2010, p.1)

This reinforces the importance of this s&gla tool that helps learners to express and state
their thoughts in a written way. However, writing &8 mean of communication, and it
facilitates the process of expressing and exchgngaints of view. Writing not just for the
sake of studying but it goes beyond that; it helpsh individual in doing a variety of his daily
life activities. So far, the value of this skill isot just for writing paragraphs, essays,

answering in exams, but it targets several objestiv

For Zamel (1982, p. 565 cited in NemoucB0&, p. 24), writing waSeconceptualized
as the process of discovering meaningtiis can be a good example which supports the fact
of considering writing as a great concept, not $yngptool that is used through the learning
process for the sake of studying. It is no morenaar activity but a process that entails
different complex stages that are ordered in anessjve way. Writing skill seems to be the
hardest skill among the others skills (listeninggaking, and reading) since it is a productive

skill which tends to make students produce somgthiith mental and physical efforts.

11
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However, the fact that writing is very essentiabdo its benefits to learners, according to

Suleiman (2000) who asserts that:

“Writing is a central element of language, any reagland language
arts program must consider the multidimensionaunatof writing in
instructional practices, assessment procedures, dadguage
development.”

(Suleiman, 2000, p. 155)

This means that writing is not just a meansarhmunication but it goes beyond that, it is
an important tool to facilitate the learning prozedVriting scaffolds learners by the
grammatical needs and involves them to be autonsrand adventurous. They will be able to
express themselves and their opinions; it reinfosmveral processes. Hand et al. stated that:
“You can have the greatest technical skills in therld, but without solid communication
skills, who will know and who can understand®and et al., 2007, p. 34).

Writing skill is a major skill that helps in @eloping ones technical skillStrong writing
skills could enhance students' possibilities for Ifilment (Alexander, 2008). In
discussing the importance of writing to learningJédman (2000) adds that writing is an
important  factor of language. Any reading and lagpricourse of
study should recognize the multidimensional nature of writing
in tutorial practices, analysis procedures, andjlage development.

1.3.2. Difficulties in teaching/ learning writing

The difficulties facing the students while agmg in the process of writing are different.
Brown marked on the complexity of the writing presg'Just as there are non-swimmers,
poor swimmers and excellent swimmers, so it isMaters. Why isn’t everyone an excellent
writer?” (2001, p. 334). He refers to the writing skill thee swimming experience; like there
are people who are very skilled in swimming, othemes intermediate and struggling ones, as
for the writing production. Students often fall sSmch a situation where they cannot arrange
their ideas, they miss the order of thoughts ifled#int situations where they have to think
first then write. Researchers believe that Arab EERrners are mainly responsible for their

weak writing performance (Ezza, 2010). EFL learrdfrawed that they have several issues
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once writing in English like organizing the concepThat is because they rarely write in
English. For students to achieve a foreign languggeally, and writing skills specifically,

they need to surround themselves in a languageitggenvironment. Arabic society misses
the chance to use a target language like Englistmeir everyday life. As a result, many
problems occur when they study at a university whiae medium of instruction is in a

foreign language like English (Al-Khasawneh, 2010).

Written tasks measure the common demand istadlies. However, writing has long been
claimed to be seriously a difficult skill to acquifGupta, 1998). The conception of success in
writing is associated with expressive style, thewflof thoughts, outsider expectations,
growing confidence and delight of academic writisgadents are identified to have issues

dealing with this issue (Basturkmen and Lewis, 3002

Hedge states that writing is over building-wetailing and completing sentences and
phrases. She states that writing is concerned guitiing students tdproduce whole pieces
of communication, to link and develop informatiamheas, or arguments for a particular
reader or a group of readers.. (2005, p. 10). Another aspect that can be a sefpooblem
facing the procedures of writing skill is the irghce by the mother tongue as Brown (2001)
brings up Kaplan’'s study, where he summed up bymahg that learners of the English
language have predispositions that come from thative languages, when it comes to

structuring their writing.

1.3.3. Principles of teaching writing

Writing skill plays a vital role in involvon people to communicate, it seeks to engage
people in expressing their ideas and points of vievs required to involve the learner in the
productive skill of writing in order to rise studshvaluing of the process. Writing to be
effective depends on a variety of options that dd seem to be shared by spoken
communication, not only in terms of linguistic apchgmatic options however, besides the
context within which it will be understood (Nunabh999). Writing could be dcomplex
mental process that needs sustained intellectdartebver a substantial amount of time”
(Nunan, 1999, p. 273). According to Hedge (2005¢y¢ is a need to organize the event of
ideas or information; ambiguity in this meaning wsldo be avoided through accuracy.
However, the writer should select from advancedngnatical devices for stress or focus; and

at last, they must concentrate on the selectioroofbulary, grammatical patterns associated
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with sentence structure to make a feasible valukamacceptable style to the topic matter

and for helping the reader.

There are plenty of techniques that the eduaato use to teach the writing skill. First, he
may integrate other skills (speaking, reading,etigig) to reinforce the writing process.
Second, he can use a variety of topics that ateaohers’ interests. Third, the teacher has to
make the subject matter meaningful and authentidhi® students. The integration of tasks
related to students’ lives in the teaching domaitps teachers to engage the learners in the
learning process. Teachers have to hold the stsidiet¢rest by bringing relevant topics to
the classroom. Scherff and Piazza (2005) saw bathntstruction as the best and obvious
strategy. They defined balanced instruction asughioly in the writing process lessons on
prewriting, drafting, revising, editing, and pulbiisg in addition to strategies that address the
writer's craft, such as genre, dialogue and platsdons in craft are integrated into the

revision process as part of a work’s development.

Teachers have to use variety of materials apumtoaches, such as emails, acting, comic
books and hands-on projects, to link into non-acadereas of a student’s life in order to
spark their interest and to bridge community angbset life. They have to focus on topics
from the student’s circle of personal knowledgdfuwre, and society, such as family stories
family, pop culture characters, blogging, tendesicand diaries. It is logical to conclude that
further such inventive strategies would also beai¥e in engaging students, accessing their
prior knowledge, and making learning meaningfule Tise of traditional texts, too, might be
reconsidered in the area of contemporary works metevant to a diverse population
(Applebee, 1994).

On the other hand, the social milieu of shaedent has to be considered when assessing
teaching strategies. Sperling and Woodlief (199@napted to say that writing is not only a
social activity but is a socially purposeful adiyviPerl and Wilson found that when students
work collaboratively, in groups, pairs or trioseyhdiscover themselves in new roles, such as
listeners, co-inquirers, helpers, and authors whegek impacts others. Discussion is one
effective social strategy in teaching writing. Leng(2001) saw student involvement in
discussion as an element in successful Englishsrdams. Sperling and Woodlief (1997)
found that when students’ extra-school lives amduished in classroom discussions, those

classrooms become communities of writers.
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1.4. Personalizing language teaching

Personalized Learning varies in definitiorthivi the contexts in which it is being applied
nowadays. It is necessary to contemplate what legs bvritten in the education policy
documents likewise the approaches that acadentituies or teachers adopt in their work.
Personalized Learning is viewed by policymakerdassey University, New Zealand, 2013
as a process in which teachers aim to tailor thelestts’ learning tasks and the whole
curriculum in order to fit student’s needs and ries¢s By this, it is assumed that students will
perceive how they are learning, owning and driimgr learning and how they tend to be the
co-designers of the curriculum and their learnietjisg. However, the personalized language
learning approach seeks to push students to cohdtreir own learning. It gives them the

opportunity to build up on their previous knowledgetheir own methods.

Additionally, it is implied that student ledéng desires, interests, and capability
demonstrate the rapidity of learning. In this seftiall the resources are created on the
purpose of learning. Teachers, parents, peersyoéady, time, and learning environments are
included with the view that they will be used flely to meet individual student learning
needs. It is, therefore, necessary that every éeamalizes his own characteristics and needs
like different previous data, cognitive skills, aleérning styles. These individual differences
affect the learning processes and they are themeaby some learners find it easy to learn in
a particular subject of study, whereas others firelsame subject difficult (Jonassen and B.
L. Grabowski, 2012). Consequently, the field ofgqueralized learning aims to tailor each
learner and to fit every student’s needs. It sebksyever, to target every single learner in

order to fulfill all the learning gaps.

The term of personalization is still a hugem that cannot be given a specific definition,
but rather it is largely an umbrella term that ¢aps with other education concepts, such as
adaptive learning, differentiated instruction, catgmcy-based education, and learning
analytics. There is an agreement on that pers@thlearning is learner-centered and flexible,
responsive to individual learners’ needs as thegmss on mastery-based progressions or
competencies. Hence, a key distinction made by sentieat it is in fact the notion of the
learners driving their own learning that distindués personalization from other educational

pedagogies such as differentiation and individadilin (Bray, B. and McClaskey, K. 2013).
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According to Bill and Melinda, 2015:

“Personalized learning seeks to accelerate studdearning
by tailoring the instructional environment—what, emh how
and where students learn—to address the individugeds,
skills and interests of each student. Students ceke
ownership of their own learning, while also devahgp deep,
personal connections with each other, their teasheand
other adults.”
(Bill & Nfada, 2015, cited in Groff 2017, p. 32)

Personalized learning aims to fit each indnall it tailors every learner to make an
effective teaching-learning process which serveth beachers and learners. However, Bill

and Melinda, 2013 were able to identify four kegtteres in their foundation:

* Learner Profiles: means that each student has a different charatctes/ber individual
strengths, needs, motivations and goals. This réififeation could be assessed by providing
variety of tests.
. Personal Learning Paths. means that each student follows a personalized tbeith
corresponds to his learning profile and adaptsdaséhis or her individual learning progress,
motivations and goals.
* Individual Mastery: means that student differ in several aspects w@ng the learning
abilities. However, their progress toward goals teabe continually assessed, advancing as
soon as he or she demonstrates mastery.
* Flexible Learning Environments: Teachers have to consider the students’ needs when
designing the learning environment in order to oespand adapt to support students in
achieving their goals.

It is the concept of leading students teweliand construct their own knowledge; it raises
the awareness about learners’ needs and interadigha collaboration of teachers and
students in order to provide the important equipimeor a successful learning-teaching

process.
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1.5 Personalized methods in teaching

The role of the teacher during the cousséoi help when needed, either teaching the
students individually, in small groups or, if nes&ay, the whole group. The methods of
teaching the language within the personalized laggulearning approach vary. However,
these tools may be helpful for teachers condudhrsggapproach.

1.5.1 Use of technology

Personalized learning tailors every singiadaent; it fits each learner. With this new
approach, students have to be engaged in the hgapnocess. However, before engaging the
students, the teacher has to be flexible in dealitig courses so that the new material aligns
between the interests and the objectives of theseolKnowing about the students, examining
the course book, and adapting each activity to mepa their appropriate use can be the key

to succeed in the personalized teaching process.

In order to assist with the pressure of pmg learners with lectures on theory, Peura
uses educational videos which his students canhwateenever suitable for their learning
process (Peura, 2013). In addition, technologysiesduto facilitate learning through online
materials, and formative assessment through omdésts. On the website, there is a visual
representation of instructions for teachers on howmplement the approach accordingly
(ibid, 2015). Learners need to develop their autoyyowhich is seen as one of the main
concepts for the personalized approach. Benson0(20158) defines autonontias the
capacity to take control of one’s own leanindf’is the personal ability to drive learners’ own
method of learning. It is an ongoing process whbeelearner has to advance step by step

until he reaches his learning goals.

There are plenty of strategies that the teaazar use while dealing with tools of
technology in the teaching process. Grace Rubens@)10 suggested some tips for

personalized learning via technology. These areesointhem:

» Deliver instruction trough multiple forms of mediaims at using computers, videos,
animations, interactive games within the activities
* Gather and use immediate feedback on students’ rstateling: seeks to give

feedback immediately without waiting for tests ajuizzes.
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» Give students options: this aim to provide charfoedearners to present their works
in their own styles.

» Pretest students’ knowledge before each unit: éaeher has to check the students’
prior knowledge before engaging them to the newdes

* Be flexible when plans go awry: teacher has to eipiee unexpected in order to
preserve the lesson’s procedures.

» Let students drive: means to give the studentsaacghto take part in the process.

The basics of personalized learning mainly =ingf taking into consideration students’
needs and interests, their level, difficulties, dedrning styles. The teacher has to align
between the students’ input and their output ireotd guarantee whether the purpose behind
the teaching process has been achieved or not.hbl@dsbe aware of the facilities and
materials that are available, additionally, thegimanagement is the main important element
to be conscious about; the teacher has to comedldw of the lesson in a particular period of

time.
1.5.2 Differentiated Instructions

It is obvious that students are different igam@ to their styles, needs and abilities. Some
may understand a particular aspect. However, othay not be able to understand.
Consequently, what works with a number of learmaeg/ not work with others. Teachers
have to be mindful of the students’ different dl@B and they need to know that one
instruction may not fit the whole classroom. Gardnas able to state:

“the biggest mistake of past centuries in teachmag been to treat
all children as if they were variants of the sameéividual, and thus

to feel justified in teaching them the same subjgcthe same ways”

(Gardner, 2009, p. 564)

So far, it is not logic to treat all students tlaeng way since there are different abilities
and capacities in a classroom. Within a class, avefmd advanced and struggling learners;
some may understand quickly and easily where othmerg take time and face difficulties.
Differentiation means to fit all the students tdngg each learner according his own learning
style. There are plenty of strategies that may liegpteacher in differentiating the course

instructions: differentiation of content, processd goroduct. The differentiation of content
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requires the teacher of English according to Conward Coyle (1999) to apply the three
types of differentiation in content which are: dintiation by text, by task, and by difficulty.

In the first differentiation, students are workiog with spoken or written materials at
different levels of difficulty within similar subgg matter or topic. In addition, for the
advanced students of communicative competenceytireratic recording of weather predict
may be used. Whereas, for the struggling studehésteacher may use a commercially-
produced tape of an imaginary weather forecasadufition, the teacher is suggested to use
authentic articles from an English written newspape magazine for the higher level
students, while the lower level students are pedidith an article provided by the teacher
himself/herself, probably taken from the availabteirse book to support the students who

need more help.

However, in dealing with the differentiation of tééng by process, Convery and Coyle
(1996) suggest five types, namely differentiatignsbpport, by time, by interest, by flexible
grouping plus interaction patterns and by learmstiges. In differentiation by support, a
teacher of English may require his/her student&ddk on an assignment individually. The
instructions are given in the target language amdwaitten on a support card to guide the
students in accomplishing the assignment withorgctly going to the teacher when having
symbols or mother tongue when appropriate. Besidecard, the teacher can provide posters
displaying particular classroom instructions or tpos with useful phrases and new
vocabulary etc. In addition, another additionalmup may be given by allowing the students

working on exercises to use dictionaries in thesriaom.

Finally, in differentiation by product, it is nesesy that a language teacher of English
realize when differentiating by the outcome is tecide in advance what the expected
outcomes will be and to communicate those to hisghedents. Convery and Coyle (1998)
provide an example in doing this. The teacher mssiga the students to write a letter
containing approximately 150 words, using at Idast of the new vocabulary items recently
studied, using the imperfect tense correctly, usimegmodel provided, and being creative and
humorous and extend and develop the model provitled.teacher can have differentiated
worksheet, where the assignments are graded basés difficulty: assignment one may
require learners simply complete sentences bwdilin gaps, assignment two may require
learners to write sentences based on a model, ssignanent three may require learners to

write their own sentences and is open-ended.
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1.5.3 Project based learning

In defining the project-based learning (PBL), itaissumed that this approach means a
constructivist pedagogy that intends to bring alieép learning by allowing the learner to
use an inquiry-based approach to engage with isandsquestions that may be real and
relevant to the subject being studied (Markham,20P2oject-based learning has roots in
constructivist learning and discovery-based methdmgh of which rely on the inquiry
process and students’ ability to devise solutioased on their individual perspective and
thinking. In PBL, students are the center of thecpss since they conduct their learning
process by their own. However, the approach empbasn aligning between the theme of
the project and the topic of the sequence. Prdjased learning seeks to teach within the
process; the students are conducting the projquaiallel with learning how to accomplish it
and what data are required to be included.

Learning resources on project-based learning madefaultidimensional. The project
assignment is lifted from the real life problemsomler to provide opportunities for students
to improve their ability and to understand the iempéntation of the competence that is being
studied (Lanmer, J. Mergendoller, J and Boss, 0182 Project-based learning (PBL)
provides opportunities for students to build thesalities, likewise a lot of deeper learning of
an ancient tutorial content and understand howpjtlies to the real world. Project based
learning helps to foster deeper learning. Howeiteenhances the formative assessment in
which the teacher aims to observe students and givect feedback. Additionally, the peer
and self assessment are involved in tracking tielesit’s learning process. Real word
connection is one of the main important princiglesonducting the project based learning.
Thus, students should deal with authentic topies #ne related to their real life situations in

order to drive questioning and avoid boredom.

Project based learning seeks to raise studentshaaty and involve them in the learning
process. It tends to make learners autonomous; tmmduct their own learning by
researching and gathering information. Studentsdiacover new aspect while conducting
the collecting data process. However, they will stamct a new knowledge upon their
previous one. They learn how to depend on themsetvéeading the project and assigning
rues for the members of the team. The teacherohaovide students with choices in terms of
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selecting the project topics, the work and the weeylike to perform in order to make them

willing to improve themselves in front of their skmates.

On the other hand, the language has to be cleaumherstandable in order to make sure
that all the students are aware of their incomimgcess. The purpose of project based
learning is to help students in making their gadésar and easy to reach. Teachers as well
have to act like as a coach in order to encouradgeseaffold students and involve them in the
learning process. The teacher has to be awaresdtihilents’ weaknesses and strengths to be
able to hook their attention and drive them to asét raise their excitement. Flexibility is an
essential factor that leads to a successful pro@sed learning approach (PBL) by being kind
with students and trying to help them when need¢owever, teachers should support
learners even if they make mistakes and push tbetio tmore in their process by giving the

students advices and proving them with facilitiest imake their process clear and successful.

1.6 Conclusion

It is clearly seen that teaching writing i3t mn easy task; especially when it deals with
young learners. Teachers have to be aware of tfexafit aspects and factors related to their
classrooms and students as well; they have to bdfatithat there are mixed abilities in each
classroom. This chapter aimed to cover all theemngf the research and tried to resume the
main elements concerned with the research investigan addition, some guidelines were
provided for teachers in order to have a succedsfathing-learning process. The next
chapter is concerned with the practical part of tieisearch; it seeks to explain the tools and

methods used to accomplish the investigation.
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Chapter Two Research methodology and data calten

2.1 Introduction

The present chapter represents the praétaoakework of this work. It aims to explain the
methods that were used in order to collect data@mresearch. It addresses the methodology
in which these tools were applied and how they veeganized to gather information. In this
work, we used three instruments for a variety aidnes from which we could collect data.
Observation was the first instrument where we hattended a number of sessions in middle
schools in order to observe the methodology ofttieacthe writing skill and the behavior of
students toward this methodology. The second imstri was the teachers’ interview. We
interviewed some teachers of middle school askiregnt some questions concerning their
teaching process. The interview aims to collecthess’ points of view in order to benefit
from their experience and try to obtain some recemaations from them. The final tool was
concerned with tests (pre and post tests) as ariexgnt of the personalized approach and its
influence on the teaching process. The purposéesfet instruments was to collect as much

information as possible in order to save the ciiétiitof our research.

2.2 Motivation

Gottfried was able to define academic naiton as“enjoyment of school learning
characterized by a mastery orientation; curiosifyersistence; task-endogeny; and the
learning of challenging, difficult, and novel task&990 p. 525)We become motivated in
order to achieve our own personal goals as wetla®rganizational goal3.he present work
was conducted in order to investigate the effenigs of the personalized language learning
approach in teaching the English language, mamlieaching the writing skill. The strong
motivation behind choosing such a topic to be oaster thesis is that we were part of the
issue in a particular way. From our novice expemeas a substitute teacher of a middle
school, we have noticed that the teaching proces®i an easy task. Our observation as
participants of the teaching-learning process dedpps to question how if we break the
routine and we bring some changes to the fieldn@en important element inside the
classroom involved us and made us think about lwwet successful and how to reach the

point of a successful teaching-learning process.

However, living the issue has build up a sfralesire to integrate new methods in the

teaching domain and to try to add some personah&sion it. As a novice teacher, we could

24



Chapter Two Research methodology and data calten

see the boredom of pupils repeating the same tlalhgser the year in addition to our. It was
a kind of following a circle repeating the samepstavith the same methods. We decided to
bring new aspects, create new strategies and nhakeeaching-learning process exciting in
order to raise the pupils’ motivation toward leamithe English language. A successful
approach mainly is based on creating a good envieon for pupils’ interaction by engaging
them to the new challenges. For the mentioned nsasib was a serious incentive to
investigate the topic of personalized languageniegrapproach

2.3 Participants

The topic of our project deals with personalif@tjuage learning. It aims to investigate the
effectiveness of this approach in teaching wriskdl. The research addresses young learners
who are pupils of third year middle school agedMeein thirteen and sixteen years old. The
number of the participated students was about yiseetdents. However, both teachers and
pupils participated in the process since the igsugets the classrooms’ situations. Ten
teachers were selected to contribute in the relseélevertheless, eight teachers were given
some questions to answer in a frame of an intervigveir experience is stranded between
four years and twenty years. On the other handilpwere asked to participate with their

writings and interaction.

2.4  Methodology

This work aims to identify the nature ofas¢gies that the teachers use dealing with
writing courses. It seeks to know if teachers st the traditional methods in presenting the
writing lessons. In order to reach the point, wedtito use a variety of tools and instruments
to gather much information about the topic of thisrk. Three instruments were used. First,
classroom observation which was held in two diffiéraiddle schools: “Kaid Ahmed” middle
school and “Colonel Othman” middle school in RefizaBesides, we were invited in Annaba
(Omar Ibn Khatab) to accomplish the observatiore &m of the observation was to see the
behavior of students in writing lessons inside ¢lassroom and the way the teacher presents
it.

The second tool was the interview. Eight tbeas were kindly invited to answer some
guestions in order to know their opinions aboutttpc of our research. The third instrument
was the pre-test and the post-test. The teacher tigs students a particular writing work

within the traditional method instructions, and rtheve tried to reformulate the way of
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presenting conserving the same objectives of tesole These non-numerical instruments
help in exploring more qualitative data and in ¢eg the reliability and the validity of the
research.

2.4.1 Classroom observation

Classroom observation is one of the effectesearch tools that can be conducted in a
particular investigation. However, it helps in gaihg recent quantitative data concerning the
structure of the lesson and the students’ inteyagtiside the classroom. It is a helpful means
that can facilitate the research process. Classmogervation is one of the most important
tools to be used because it helps to collect datarder to test the hypothesis suggested
before. Since the topic of the project deals withchers and pupils inside the classroom, it
was required to use a systematic observation cisec¢kl see real-life situations. Using the
observation tool gives the researcher an oppostuailive the situation and see closely the
strategies and various aspects inside the classrib@thows going deeper into the topic and
helps to see the bigger picture of the issue we tairsolve. As Good and Brophy (2000)
noted:

“Observers often try to reduce the complexity afsskoom coding by
focusing their attention exclusively on the teacherut it is
misplaced emphasis. The key to thorough classrolosereation is
student response. If students are actively engageevorthwhile
learning activities, it makes little difference winer the teacher is
lecturing, using discovery techniques, or using Isgr@up activities

for independent study.”

Good and Brophy, 2000.47)

They emphasize on paying attention to ew@ngle detail concerned with students’
response +because they can be the source of itepirdt is obvious that the most you
observe the most you notice new things and youdmiil be opened to the world. Paying
attention allows the person to get the inspirasorte this final is the source of writing. The
classroom observation is tool that can be valuedamsimportant qualitative research
instrument. In this field, we used the observaasran introducing tool in order to investigate

more about the classroom and the environment cteatgde it. The purpose of classroom
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observation was to notice the process and procediilessons and how pupils interact inside
the classroom. Besides, the use of this instruneerib see the problem from different
perspectives. It allows checking a variety of itecnscerning the topic of the research for a

better understanding of the reasons behind the tb&i we want to solve.
2.4.2 Teachers’ interview

As noted by Ddrnyei, (2007, p. 132), quaiia knowledge is ‘most often’ collected
by researchers through interviews and questionsali@wever, interviews; compared to
guestionnaires; are additional powerful in eliatimarrative knowledge that permits
researchers to know people's points of views igdardepth (Kvale, 1996, p. 2003).
Similarly to (Cohen et al., 2007, p. 29) where tlasd that interviewing isa valuable
technique for exploring the development and negiotiaof meanings in an exceedingly
natural setting”. Kvale(1996, p. 174) states that the interview ascbnversation whose
purpose is to gather descriptions of the (life-wpmdf the interviewee” in relation to the
interpretation of the meanings of the ‘describedmpimena’. In the same field, Schostak,
(2006, p. 54) adds that the interview is associabed long speech between partners that
intends to have an ‘in-depth information’ amongaatgular topic or subject. In a similar
vein, Jordan et al., 1994 stated:

“The research interview is somewhat formal and dtawith an
established procedure for taking turns, questionsl answer, and
polite listening . . . interviewees are invitedédl their stories and are
guaranteed a high degree of ritual respect . . newsely, there are
certain requirements of the research interview thahpose
constraints.”

(Jordan et al., 1994 p. 56)

The interview is a practical collection methttat serves to discover the other’'s
experiences. It is a very essential instrument goubed since it gives the researcher a
chance to collect recent and valid data from teacbkthe domain. This tool consists of a set
of questions (they could be planned before or ramigahosen) addressed to some teachers in
order to get more information about the topic. naleles as well the researcher to get in

teachers’ minds and to identify their points ofwidirectly.
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The significance of the interview comes outhelping the researcher to answer the
hypotheses. The interview is a qualitative reseproless that seeks to accumulate a detailed
account of how teachers behave and react insidecldssroom. However, it can be a
guantitative collecting data tool if it includesnse closed-ended questions. It is necessary to
use the interview method in gathering informatiorcs it gives the researcher an opportunity
to have a direct contact with teachers and to cbhecent data. It is very beneficial since it
aims to discuss the several points and aspectsecung the research directly with the

teacher.
2.4.3 Pre-test and Post-test

The pre-tests and post-tests are valualalgndsis instruments that aim to measure the
amount of a particular teaching-learning proces®&yTare useful and practical tools that serve
the researcher in his process of collecting dataortler to measure the effectiveness of any
approach, a pre-test should be done before staotinthe application to diagnose the ex-
abilities. This instrument helps in checking thetenals and strategies used on one hand. On
the other hand, it seeks to investigate the metloggaand the way these strategies are used.
Whereas the post-test can be used to evaluatengmevements reached after the application
of the approach and also to defend or reject fexct¥eness. Pre- and post-tests are used to
measure knowledge gained from participating in iqadar course. An education professor

Bernauer commented:

“...instead of teaching the most important knowledge,
skills, and attitudes that my students needed ttairat |
had fallen victim to the trap of trying to "coverhet
material.” | decided, therefore, that it was neays first,
to identify critical learning goals, and then, baseon these
goals, to develop assessment items to guide myhitegc
student  learning, and the evaluation of  student

achievement.”
(Bernauer, 1998, p. 26)

This may resume the great importance of ghetest in enhancing the teaching-
learning process. Further findings to this effedravindicated by Stiggins (1994) who

found that the most serious impediment to develdpcation was not the standard of
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either instruction or assessment, but rather thleréa of instructors to identify clearly
what were the foremost vital objectives for leagnirAngelo and Cross (1993, p. 8)
points out:"Before faculty can assess how well thetudents are learning, they must
identify and clarify what they are trying to teatRonsequently, it is important to first
spot a reachable set of the most important cumicgloals, and then to ensure that

objectives, instruction, and assessment items aligim these goals (Bernauer, 1998).

The significance of using this type of resdlamethod is to test the effectiveness of
using the personalized learning approach in thehieg-learning process. It aims to
measure the students’ knowledge before applyingagioach and after using it. Hence,
the theme of our topic requires such instrumentgesiit deals with integrating the
approach of personalized learning in the teachieglnn to compare between the
traditional methods of teaching and this new preces

2.5 Description of research instruments

This research required using variety of tonlsider to collect much information about the
topic. Three instruments were used to gather dédasroom observation, teachers’ interview
and pre/post tests. The purpose of using theseasgemble both qualitative and quantitative
data.

2.5.1 Classroom observation

The focus of the observation was on botleltees and learners but much more on the
teachers and how they present the lectures. Wiedattiten sessions divided into four classes
of third-year Middle School in order to be parttbé situation and to observe the teaching-
learning process with its real situations. The olegen tool was conducted according to a
particular checklist by Hussein al-Ghamry, Suez daCabniversity, Curriculum and
Instruction Department, faculty member. The chetkB divided to three parts: the first one
consists of a set of items that need to be observéte pre-writing stage, the second part is
for the while writing stage and what is requiredtochecked on that period and the final one
deals with the post-writing stage. The observati@s carefully planned in order to obtain
accurate data.
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2.5.1.1 Pre-writing stage

This stage is the first step before engagimdghe writing process. It starts with the
warming-up activities that seek to refresh the |supnemories and to prepare them for the
new lesson. In this stage, eleven items were reduo be observed and they are as following:

1-T activates students' prior knowledge about theng topic.

This Item is a very essential step that has to diedn each session before engaging the
students in the coming lesson. The teacher haarond his pupils’ of what they have already

as luggage about the topic of the lesson.
2- T helps students (ss.) to develop a sense oacel

This item checks whether the teacher tries to n@akense of audience between learners and

to create a kind of classroom interaction.
3-T provides contextualized tasks.

The purpose of this element is to check the exigt@i authentic tasks and attempt to create

an environment where pupils study in context.
4-T encourages Ss to work in pairs and / or groups

It aims to verify whether the pair work and growprk is encouraged by the teacher inside

the classroom since it helps the pupils to exchahegs and points of view.
5- T provides ss. with strategies for generatirgaglthrough, organizing them and planning.

In this step, the teacher helps the pupils to thinkically supplying some aspects and

strategies to organize their thoughts.
6-T teaches Ss how to apply these strategies
7-T provides ample opportunities for Ss to applypar strategies for generating ideas.

These items seek to ensure that the teacher thanstudents how to use the strategies

provided and how to make an outline to order tleasd

8- T encourages Ss to use visual and sensory insagésas graphic organizers and webs to

organize main ideas and supporting or related ideas
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9- T enables Ss to collect information from readtagging notes...etc

These two checking elements aim to check if thehea supports the use of different

materials and aids in teaching and how to gatHernmation from a variety of resources.
10-T helps Ss analyze a model text related to thteng topic.

It involves proving useful and practical modelsatet! to the topic of writing.

11-T helps Ss alleviate their pre-writing anxiepgeehension.

This tries to see the helpfulness of the teachstudents in order to reduce their anxiety and

to lower their stress before writing.
25.1.1 The writing stage

This second stage is the period of startivegwriting process. It aims to collect the ideas
gathered in the pre-writing stage and form therno imtparagraph. It contains seven items
systematically ordered according to writing steps:

12- T leads ss. into building awareness of dis@aorganization.

This item aims to check if teachers try to makgpils aware and to give them an idea on
how to organize their notes.

13- T models “crafting skills.”

This element is concerned with the help of heas to their learners in stating writing and
in showing them how to reinforce and improve tiséitls.

14- T models how the parts of a text are linkedulgh cohesive devices

This item is related with providing students lwtonnectors of paragraphs and how they
help the writer in linking his ideas.

15-T illustrates how sentence structure can vadeteelop meaning.
16- T helps Ss use correct punctuation, word fatnuctures ....etc.

The two items aim to check teacher’'s providadilities for students to raise their
awareness about different aspects and strateqaéhdlve to be respected in order to form a

perfect writing work such as connectors, cohesesabs, punctuation, structure....
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17- T encourages collaborative tasks.

It seeks to support group work inside the clamsr. The collaborative work is beneficial to
students however it supports the group and paikwoorder to exchange ideas, thoughts and

points of view between learners.
18- T promotes drafting

In this step, the teacher has to engage the studgténning for their writings and make an
outline to guide them in the process.

2.5.1.1 The Post Writing Skills

It is thefinal step of the writing process where the pufiiissh their writing. This stage
includes seven items that need to be observed venech

19- Ss. Are encouraged to use revision strategies

The aim of this element is to check the studenwaraness of the revision strategies as it is an
important step which gives a chance to relook & tiworks and make changes if necessary.

20- When assessing Ss’ work, T marks areas foraugment
It attempts to observe the teacher’s guidance acititation skills.
21-T encourages self and peer correction.

Checking if the teacher promotes self and peerectan in order to measure the students’

interaction inside the classroom.
22-T locates errors and gives them symbols to @etypes of errors (using a coding system)

23-T indicates in the margin that there is an eofaa particular kind somewhere on that line
and asks Ss. to locate it and correct it.

In this step, we observed the strategies usedéteticher to correct the pupils’ works and the

methodology he is following to do his correction.

24- T shares with Ss. the grading criteria thatafdge used to assess their written work.
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25- T provides constructive feedback.

These are the final items of the checkliseytlseek to investigate the strategies used to
give corrective feedback to students. It is the nessential part of the lesson since it deals
with pupils’ motivation or destruction. Construaiteedback raises the willingness to learn.

Our observation took place in four classroomtsere we attempt to observe the real
teaching situations. We followed the above-mentibalecklist tackling each item from the
list in order to look over the issue from its difat angles. The focus was on the teachers and
the way they present their lessons in additionh&irtstrategies of teaching. On the other
hand, we observed the behavior of students anavétyethey interact, as well we examined
their responses.

2.5.2 Teachers’ interview

The second instrument of this work was titerview which was given to eight teachers
of middle school. The interview consists of bothemgnded questions and closed-ended
guestions in order to collect qualitative and quatve data for the research. The questions
have been planned before in order to be systenaatic organized. The interview ninety

guestions are as following:
1- How long have you been teaching English language?

The first question aims to investigate the teachexperience in the domain in order to

measure his proficiency and his ability to giveamenendations.
2- Do you face any difficulties while teaching? Explai

The question seeks to discover the obstacles atdegons which the teacher may face in his
teaching process. We wanted to measure the difssubf each skill regarding the writing
skill.

3- Which skill do you find the most difficult?

The purpose of this question is to be able to sEmchers have certain common problems in

teaching different skills.

4- Let us talk about writing....
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In this stage, we aimed to engage the teacheralkcabout the main point of the research

which is the writing skill in order not to devidi®m the principle topic.
5- How often do you teach writing?

This item intends to find out the different teachistyles and to get an idea about how
teachers present their lectures. Additionallyjmisaito measure the use of traditional methods

in teaching.
6- What kind of relationship do you have with your psp

It is obvious that the relationship betwelka teacher and his pupils plays a vital role in
making a successful teaching-learning process. €pmetly, asking this question helps to
identify the type of the interaction involved ingithe classroom. A good relationship makes

the learner feel comfortable what makes him abkxfmess his opinions and thoughts freely.
7- Are you aware of your students’ interests?

After asking about the kind of relationship vee¢n the teacher and his learners, it is

necessary to inquire about the teacher’s awareri¢he needs and wants of his pupils.
8- Do you usually take the course book instructioms account?

It seeks to check the availability of authentic misdand real-life examples in order to reduce
boredom inside the classroom. However, bringing s&ategies to model the instruction so
as to tailor each student aims to fit the studamgds.

This question has two different poles:

-If the answer is yes, the next question will béadiewing:
9- Why haven't you brought any changes?

-If the answer is no, this will be the followingegtion:
10- What do you use instead?

The aim is to know the amount of relying ontbe&oks in the teaching process and to

investigate whether they try to use or bring som models to the field.

11-Do you have an idea about the personalized leaappgoach?
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This question introduces the teacher to thanrpaint of this work. It seeks to determine
the awareness of teachers about this new procestaneasure their knowledge about it. If
not, an explanation of the approach would be prexvid

If yes:
12- Could you tell me please what it meams/ou?
13- Do you apply it in your teaching prages

The two questions aim to investigate the teeghpoints of view about the approach of
personalized learning and its application in the#iching process.

14- How?
The aim of this question is to know the methodolofysing the approach.
15- Do you find it beneficial? Explain.

The purpose here is to see the facilities thig@ach provides and how the teachers think

about it.
16- How do you teach the writing skill withihis approach?
17- Is it well considered by students thiprapch?

It is necessary to know the pupils’ reacti@rmsl responses to the application of the

personalized learning approach in their learnirggess mainly in learning writing skill.

18- Would you like to tell me please, whatuyshould do to personalize your teaching?

Mainly in writing
At the end of the interview, we raised this questim receipt some recommendations:

19- Would you please tell me, what do yougasy for better use of this approach in our

classes?

This final question aims to gather suggestitorsbetter application of the approach,
however, it seeks to invite teachers to investigaie process and try to include it in their

teaching.
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In case the teacher is not aware of the appro&personalized learning, we propose these

following questions proving a detailed explanation:

1- How do you teach writing?

2- Do you use other recourses except for the textbook?

3- How do you find your teaching process?

4- Are your students engaged in your process?

5- What do you think of the personalized learning apph?

6- | would like you to give me some suggestions torgebdf the traditional method of

teaching.

The interview took place in different situattowhere teachers answered freely exposing
their different points of view and ideas about tbpic. Besides, it was a good environment
for the interaction where teachers felt comfortabtdle doing the interview. The teachers
answered on all the questions of the interview dditton to their recommendations and
suggestions for a better understanding and applicat the personalized learning approach.

2.5.3 The pre-test and post-test

The final instruments of our research are phe-test and the post-test. They seek to
measure and to value the difference between thmetkod of teaching and the new approach

of personalized learning.

Sequence One My, my abilities, my interesty and my personality MS3
Lesson 10 = Interact- interpret-
I think and write = Language use = Oral- written- produce
Frame : PPP Both

By the end of this lesson , my learners will be able to: = PPs hook 1= Lexis and expressions related to
“s. Solve the initial problem situation. . [PPs' copybooks the competition and reading,
“s. Prepare a poster about The Arab Reading Challenge. . Poster/ whiteboard

FigureOl1. Teacher’s writing worksheet
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The figure represents the planned workshet#teofeacher concerning the lesson of written
expression. It includes materials, competenciesadeltives of the lesson. We could clearly
see that there is no match between student’s steamd the learning objectives.

Consequently, we requested teachers to gee flupils of third year middle school a
particular pre-test. The teachers agreed on agMipgs to write a portrait about themselves
as a pre-test. The aim of this tool is to checkrél@bility and credibility of personalized
learning approach. In order to reach this pointasked two teachers to present the lesson of
writing expression with the recurrent way of expiag in order to see the pupils’ responses
and to measure students’ knowledge. The pre-tes$ whout using the book
instructions asking the pupils to write a portraibout themselves including their
physical appearances and their personalities. limportant to create a special
teaching-learning environment where pupils takd pad interact with each other.

The other part of this experiment is to presémet same lesson in different way. We
went before the lesson starts then we brought @hetiies for pupils to help them
providing all the equipments needed. The test &af giving pupils the same work
with another methodology providing different inattions. We did the warm-up where
we tried to refresh students’ minds and remind thefnthe necessary adjectives that
they need in their writings, then we start the tesssking pupils to write a portrait
about themselves in an anonymous way (without nomimtig their names in the paper).
Next we explained to pupils that it will be a kiodl challenge where each student will

write his own paragraph in small sheet of papenttiey will pleat it into small piece.

After finishing this step, pupils were askedpot his paper on the dusk. Then we
drew a table on the board considering each lina &sam in order to be scored. The
idea is that when they finish their writings, a woteer will come to the dusk
attempting to pick a sheet randomly then he stegteding trying to guess who the

owner is. After, they will discover the winner teamong the three teams.

The challenge created a sweet interactive enwrent where the pupils were
engaged in the process aiming to score more angetthe winner of the class. The
students were really engaged and willing to writed g0 participate in this kind of
game whereas within the traditional method, thelf fiored and disengaged. The

reason behind using the pre-test and this postisetst identify the difference between

37



Chapter Two Research methodology and data calten

teaching within the old and traditional method amsing the personalized learning

approach so far.

We could not feel the time. It passed quicklycénese the classroom was really
interactive and students were actively engaged. mhe purpose of those tests is to
examine the effectiveness and the impact of thesqalized language learning
approach on students’ learning process. It attemptebserve pupils’ attitudes and
behaviors while having their test in the traditibmaay and how they react and respond
to the new approach in order to accomplish theaede

2.6 Conclusion

Teachers differ in the methodology they are gigmtheir teaching process. However, most
of them use the same traditional way of teaching/ich they follow similar methodology.
This chapter tried to clarify and give a detaileglanation of the methods that we used in our
research. We have explained the items of the cis¢alded in the observation following by
the simplification of the questions of the intewigvhich targeted teachers of middle school.
Above and beyond, we simplified the course of theetpst and the post-test mentioning the
means used in the process. The following chaptitackle the data analysis and discuss the
findings concerned with observation, interview apte/post tests in addition to the
suggestions and recommendations provided by scecbdes.
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Chapter Three Data agsls and findings

3.1 Introduction

This chapter represents data collected fioentiiree instruments (classroom observation,
teachers’ interview and pre/post tests). In thizptér, we seek to analyze the findings and to
discuss them. This section aims to investigate mdrethe results match the hypothesis
provided before and to confirm or infirm them. T¢tepter consists of the examination of the
data collected and the discussion of results initiadd to some suggestions and
recommendations for further research. The aim of project is to investigate the
effectiveness of the personalized approach andhaa seachers how they can conserve the
same objectives of lessons conducting differenthoad and tools in regard to their different
learning styles, abilities, interests and needds fnocess attempts to tailor each learner

aligning between his wants and needs.
3.2 Results and findings

The present work conducts three different umants in gathering information. The tools
seek to collect qualitative data. However, theringav consists of a mixture between opened

and closed-ended questions in order to meet sor&itative data.
3.2.1 Classroom observation

Our observation took place in different sessiaith pupils of third-year Middle School. It
targets both teachers and pupils in order to takesnof all the aspects inside the classroom.

However, the focus of observation was on teachers rthan students.

From the lessons attended, we observed thalspare not involved inside the classroom;
they are not giving much importance to the lectulesvas noticed that pupils do not even
follow their teacher but instead they play and chafhe observation reveals that most of
learners feel bored while having English class myain writing since it does not require
much concentration (as they think). During writingjasses, students show their

discouragement about the subject and they usuathain passive inside the classroom.

The selection of the sessions we want to attiaahot focus just on writing sessions. We
were given a chance to attend several lectureteceta the sequence. The aim of attending
many sessions before getting in the writing sessida observe the preparedness of pupils to
be engaged in writing. Each sequence has a patiliaguistic focus, so we cannot reach that

point without following certain steps. Howeverwias widely seen that some teachers do not
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prepare students for the topic but they teach #awghin isolation whereas, other few teachers

respect the process.

From the classroom observation, we have nibtibat most of teachers do not care about
students’ interests. In classrooms, respectingvirening up activities was not a matter of all
teachers; most of teachers do not give much impoetdo do a warm-up in which they
refresh students’ minds and prepare them for the lesson as well. The theme of the
sequence was about: “Me, my abilities, my inteagst my personality”, it aims to involve the
learner to use his critical thinking skills and sivag creativity inside the classroom. However
the problem within this sequence is that the wgitlesson was not related to the student

himself, but they were asked to write about Mohamgalloud’s profile.

Two teachers have already asked pupils tcevatitout their interests and personalities in
order to make them be part of the sequence. Coastlguwe wanted to make it more
exciting by introducing a new method of writing.aB8ing with our first session of
observation, there was no time management. Théaeeaould not control students what led
her to ignore the warm-up activity. Students wrdirectly displayed to the lesson. Interaction

inside the classroom was not that active, werelpupmain passive most of time.

Concerning the writing session observatwa have tackled each item from El Hussein’s
checklist starting with the first stage (the pretig stage). Activating students’ prior
knowledge was not well considered where teachegteaethis step except for the teacher
who experienced more than 20 years in teachingviddao developing a sense of audience,
students were not really involved in the processother words, there was a gap inside the
classroom. Items three and four were reached wi#hgne teacher whereas the others did not
give them much importance. We could not noticedhailability of group works inside the
classroom. Some of teachers said that they camuoiueage the group work because of the
noise that will happen. From item five to item sevetudents were just giving some
instructions to follow then they start their wrgimmmediately without providing any help or
strategies to guide them.

However, teachers did not show pupils theega structure to organize and select their
ideas. Item eight, nine, ten and eleven were nosidered because teachers did not provide
pupils with different materials and resources tthgainformation but they were just relying
on textbooks. The only resources that studente haere: books, teacher himself and

sometimes the guidebook of the teacher.

42



Chapter Three Data agsls and findings
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H No

Somehow

Figure0O1l. ltems approved in the pre-writing stage

According to the checklist, we can clearlg sgat most of the eleven elements in the pre-
writing stage are somehow reached. However theafegéms were not approved. We can
observe that there is an absence of the “yes” ace we could not detect its availability
inside the classroom. The 86% concerned with nogarerally related to the items (from
item three to item eleven) where all these elemewvdse not present in the observed
classrooms. However, the 14% is concerned withfitisé and second items which were

somehow detected.

Following the second step of the writing pracasich is the writing stage, we could say
that teachers do not offer help to their studentslesmthey write. Therefore, they do not
support them with models and examples to improwdr twork. Students were not able to
form a cohesive discourses .On the other handhéesdid not even walk around to monitor
students or support them with help. It is recomneentd help pupils while they are writing.
Teachers have to check the progress of writing gg®dnside the classroom by walking
around students whether they work individually,p@irs or in groups. This step will give
students the impression that their teacher is gabout them.
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Figure02. Items reached in the writing stage

The figure shows that most of items of the &hstconcerned with the writing stage were
not achieved. 86% of the items have not been robteoeept for the thirteenth item which
represents 14% from the general average. We olisénae teachers do nothing in this stage
except for waiting for students to finish their tvrgs. However, a teacher tried to model

crafting skill to show her students how to formitiveriting in a brief way.

Reaching the final stage which is the postimgiskills, we found out that teachers do not
give students a chance to revise their writings malping them to detect and correct their
mistakes. This may lead them to make more err@scéntra, among the sessions attended
we could meet the teacher who encourages self eeidgorrection what was neglected by the
majority of educators. Teachers often gather stisdevrorks in order to check them at home

without bringing the papers back.

Consequently, items from twenty two to twefivg were not well approved. Additionally,
the final feedback was absent in all the sessimaiswe have attended although it is the gist of
the lesson since it pushes students to improve tbaining. As it is noticed in the figure
bellow, 86% represents the items which were nodbagptished where 14% corresponds to the
item that was somehow identified. It is clearlytioed that the three figures concerned with

stages of writing process have the same average.
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Figure03. Items approved in the post writing stage

At the end we can deduce that majority of gesere not achieved and as we can see the
big parts are concerned with “no” and “somehow”.wewer, we cannot notice any
percentage of “yes”. This may prove that the teaglsiystem is not working since there is no

attention to the basics and principles of a suéakt=acher learning process.

The final result of our observation in regasdhe use of a checklist showed that the items
were not reached at 100%. However, most of elemantise list were ignored. There were
several reasons that faced these items for exartipdebig number of students inside the
classroom, the lack of motivation, lack of matevial Besides, teachers are not aware of the

basics and principles of teaching so they are blet t® transmit the message correctly.
3.2.2 Discussing teachers’ interview results

This interview targets teachers of middle s¢hdbey were randomly selected to answer
the questions of the interview. In other wordsyeéheere no prior considerations in regard to
the selection of what level they teach. The teachegre from Relizane’s middle schools

except for one teacher were from Annaba (Taref).

Concerning the answers of the teachers, & svdiuge difference in teachers’ points of
view. There were various answers depending on tiegiching experience at the middle

schools. The results of the interview were as fllo
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Regarding the first question of the intervietwich was about the teachers’ experience in

the teaching domain, the answers were resumecifollowing table:

Experience period Number of teachers
Less than five years 01
From five years to ten years 04
From ten years to fifteen years 02
More than fifteen years 01

Table0l1.Teachers’ experience period

The interviewed teachers have different exgpexes starting from four years of teaching to
twenty years. Despite the fact that there were sdiffierences in experience but we did not
face any difficulties while having the interviewhd teachers’ experience helps in the process
of collecting data since it aims to identify theramon issues concerning the teaching process.
However, the very experienced teachers are awasewvafral factors and aspects related to the

classroom.

In the second question, the general answereramg finding difficulties while teaching
was yes. Some of teachers agreed on that the bidepn is related to the number of pupils
inside the classroom; teachers cannot control asclgith more than forty pupils. Two
teachers out of eight claimed that they do not fageaifficulties in their teaching due to their
rich experience in the field. However, it gave théma opportunity to control and to monitor

the classroom. They said that they are used t@thbstacles.

According to the rest of teachers, facingidifities is concerned with various reasons
citing: overload classes, time, the school curtiouland the place where they teach, and even
the syllabus. Most of teachers did not want to dgegper in each point because of time.
However, they were able to state that the CBA aggrds not applied at 100% in schools.
Pupils are not involved so the majority of themelito make noise inside the classroom.

Teachers claimed that it is very hard to contrdlaas arguing that it is no more like before.
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Hyes

Hno

Figure04. Facing difficulties in teaching

The figure shows that most of teachers faffieulties and obstacles during their teaching
process. In other words, the majority of teachengehexperienced a sort of obstacles during
their working process. Educators stated some comdiificulties that the already faced.
Noise inside the classroom was the first problenbeaostated where teachers claimed that
nowadays’ learners do not care about the teachgilsPlack respect for authority and
discipline; they do not follow the school rules.

However, the lack of motivation is playing thknciple role in teaching where students are
unwilling to be engaged in the learning processaddition, the need of materials that support
the process in schools can be a serious factoinigaol students’ disengagement. Besides, the
use of first language is creating a problem thaedastudents’ learning of the English
language. Consequently, there is a lack in theestéaching domains in Algerian’s schools.

The answers of third question presented a tyagkanswers. Some teachers agreed that
speaking is the most difficult skill since pupileeanot that interactive inside the classroom
while others claim that teaching the listening Is&#n face a lot of obstacles because of the
lack of materials in schools. They argued that isugo not follow their teachers while they
are speaking. However three teachers said thatitepthe writing skill is the most difficult

task. A teacher said: “pupils do not even know Howvrite their names, how can we ask
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them to write a paragraph?” She summed up thaestadare not willing to write. It was

clearly seen that the very majority part of thesstaom is not involved at all.

38%

M speaking
H listening

writing

Fiqure05. The difficult skills

The figure shows the percentage of the dilliesi concerned with teaching the writing,
speaking and listening skill. The statistics wenerfed in regard to the answers obtained from

the interviewees.

Question four and five focus on writing skitk difficulties and the way it is taught. The
answers of some teachers confirm that writing & tiost difficult skill to teach since it
requires a strong motivation from students. Theglealdthat it is impossible to be able to
motivate and involve the entire classroom. Nevédeti® one teacher said that she does not
expect all her pupils to write but she just workishwthe advanced learners in order not to
waste time. All teachers agreed on the same mekbgylof teaching the writing skill where
they give students books instruction asking themvrite a paragraph in a specific time. Then
they may read some of their writing or they jusliesti papers giving them to the teacher.
None of them try to support a cooperative and bollative work where students work in
groups and with peers. When we asked teachers ftew they teach the writing skill, they

agreed on once a week.

The sixth question of the interview was abdet kind of relationship between teacher and
his learners. The majority of teachers said thay tflove their pupils and they build a strong
relationship between them full of affection, hetplaespect. Whereas the few others said that

they are still struggling in making a constant tielaship with their students. They argued that
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most of students attend just to make noise anatioeb their friends. Consequently, when
ask teachers if they are aware of their studenterests, few of them said yes to a cer

extent and for “some of learners” and not all @nthwheras other teachers were honest

they said “no” we are just “following what is altgaprogrammed” and we cannot deal v

each student individually.

M aware

\ 75% ’ not aware
(o]

Figure06. Teacher's awareness about learner’s interes

It is widely seen that the majority of teachers mt take the learners’ interests i
consideration. This is due to several factors noairig the lack of feeling responsible &
ignoring the principles of teachir

The next question dealt w using the book instructions. The seven teacher ‘yais”
except for one teacher. When we asked teachers &biomging changes to the field, th
claimed that they are obliged to follow the boo&tractions admitting that “inspectors” ask
them to do so.

Whereas, the unique teacher who said “no” clairhatlshe has another point of view. ¢
said that pupils do not often bring their bookswe® cannot rely on it. She adds also f
during her teaching process, she found that theldeaks do nt match students’ interes:

however, due to her rich experience, she can t@#blut even checking the syllabt
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The figure below shows the statistics concemvild relying on textbooks where it shows

the clear picture about the use of the books’ ucsitons by teachers.

®Eno

yes

88%

Figure 07.Use of textbooks instructions

Some of the interviewed teachers said “r@the question twelve where two teachers
answered by “yes”. The majority of teachers werd aware the new approach of
personalized learning and they have no idea albout i

M aware

M not aware

Figure 08.Teachers’ awareness about the personalized approach

Concerning the meaning of personalized leartivegtwo teachers that is a new approach

which aims to integrate new materials to the fieldeaching where the other claimed that
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this approach means new generation but unfortunételannot be applied at 100% in our
schools because of several circumstances. Bothdeaagreed on that they “sometimes” try
to include few elements from the approach in theaching. In its application, teachers
usually try to use data shows, computers, and atistruments and they find it is beneficial

“sometimes” because it causes noises as well.

We asked teachers about teaching writing withe approach they answered that they
have never tried it. Consequently, they claim $@nhe of their students respond positively
while they were exposed to the new methodology edmmother pupils find it a chance to
make noise inside the classroom. Hence, for teackiko are not aware of this approach we
gave them an explanation provided with exampleshftbe book of “personalized language
learning” by G. Griffirths and K. Keohane, 2000arder to make it clear and understandable.
Then we wanted to investigate the way they usualyh writing. Some teachers said that
they often teach writing once a week. Other tealsaid that they usually give it as
homework depending on time and some other factomcerning, using other resources
except the textbook, one teacher said yes; he lystl to give them flashcards
images...Whereas the others do not.

B use textbooks instructions

M use other resources

Figure09. The use of books instructions and other resources

The figure shows the amount of using other uesEs as database in teaching the writing
skill versus relying just on textbooks instructiofigachers claimed that their way of teaching
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is useful and practical. They find it beneficiaMever some of their students are engaged in
the process whereas the majority is not. Theyfyughis lack of motivation by having a big
number of students within the classroom. Additignathey said that students differ in

learning abilities and capacities to understand.

The final question targets teachers’ poiritgi@w about the personalized approach. Most
of teachers, when we explained to them the procdssyed a willingness to know more
about it expressing their excitement to apply itheir teaching process in the future. They
asserted that this approach will help a lot boHthers and learners in the teaching-learning
process. The personalized approach aims to protedehers with new techniques and
methods in order to break up the routine. It feaiéis the process by making it understandable
and exiting at the same time. In addition to theilifees that this approach brings, it
encourages to use the meta-cognitive skills. & &itso the preferences and needs of each
learner in order to make a successful teachingvie@rapproach. Applying this approach will
maximize the potential of learning for all studenfberefore, some teachers still prefer the
old method of teaching. One of our interviewed kess answered: “sorry, | prefer the
traditional method(s), at least we liked Engliskl aid well learning it.”

3.2.3. The pretest and post-test results

The final instruments of our research weee fghe/post tests. It required our participation
in the process where we have presented two lectiresiting expression. The first session
of the pretest was good in contrast to the secome $t took place at the afternoon from 16 h
to 17 h. Students were totally disengaged, howaverpbserved in the two sessions was that
students were not really involved; they miss mdiora In the first session when the teacher
started presenting, students were not followingitiséructions; they were just playing joking
with each other. In the second session, they felbged, bored and sleepy since it was in the
afternoon. Most of students did not give the teadheir writings while others have not

written at all.

The classes lack a sense of motivation aretantion. Teachers argue that the number of
pupils is the big problem in the teaching-learnpipcess. Nevertheless, there were few
members who interacted and tried to participatelenthe classroom where the rest were just
attending without even caring about the teacheh@idesson. It was widely seen that there is
a learning gap that need to be filled. In the otkide, in the pre-test, we provided all the

equipments needed to make the process succesdfto aapply facilities to students in order
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to make them feel comfortable. We started instngcthe idea of our test explaining to pupils
what they are supposed to do. Then we starteces®th making sure to observe the students
reactions and their behavior toward the approach.aihed to examine the credibility of the
process and its value. We could clearly see thelwewment of students and their excitement
to participate in the process due to the fact tioatall students were engaged but the majority

of them participated.

In order to prove the credibility of our resdg some students were not motivated.
Generally, we cannot motivate all students in aesi®n but it needs regular practices. It was
a nice experience which helped us to compare bettexold methodology of teaching and
the new approach of personalized language learfihg.principles of the approach aim to
customize each student considering their strengtbesgds, styles and interests. It seeks to
tailor each individual in order to make the leaghprocess clear and understandable by all
learners. The purpose of this approach is to ffithal students’ needs to construct a successful
teaching-learning process. Personalized learnirgyires teachers to be intelligent and
comprehensive in order to identify the studentedseand try to fill them. However, the
majority of teachers agreed on that the numbertwdents inside the classroom must be

declined in order to be able to transmit the messagll the learners.

* Intervieweg suggested having fewer learners in a classroo2@lmax). However,
she still prefers the old method of teaching.

* Intervieweg said that it is required to equip the schools prayide all the materials
needed to facilitate the learning process for sitgle

* Intervieweg suggested classifying students according to tleaiming abilities. She
adds that nowadays, we find learners with somestypledisorders like Autism,
ADHD, Personality disorder...

* Intervieweg said:...teachers nowadays are not qualified; they neemadraining so
they are not aware of the principles of teachingeachers must be mindful of their
students (what they like to learn and how theytikkearn it”

* Intervieweg advises teachers to read about the personalizedagh and try to apply
it in their teaching for a successful process agtteb results. He claimed that teachers
will be able to manage their classrooms by knovehgut their students’ needs, wants

and interest as well.
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The main point that we all agree on is thatthenber of students inside the classrooms
must be reduced in order to be able to monitortantbntrol the class. Teachers have to be
conscious of the different aspects related to theéesnt; namely, his interest, ability, needs and
wants. In addition, schools must provide the eqeipi® needed to facilitate the teaching-
learning process. However, educators must taketh@o consideration obstacles that may
face the learner in order to find solutions andtérgolve them. Additionally, there should be
a parental intervention that seeks to alert stuwdgrarents when needed. There is a serious

need to look at the school curriculum and try tostauct it according to students’ need.
3.3. Recommendations for further research

The present work contributes academicallyadvocating the new teaching method
among teachers. The aim of the study is to rasehis’s awareness about the importance of
taking students’ interests and needs into condiderdt seeks to shed educator’s attention to
the new approach of personal learning environmehichv consists of individualization,
personalization and customize learning. However, regearch targets teachers; it aims to
solve problems related to text books. It is reqliiee shed the light on the textbook’s use and
we aim to give teachers some guidelines for a bagte. A full critical examination of the text
book should be done before start teaching, it \®ry important element. The role of the
course book is vital but the teacher has to be flerble in this situation. Hutchinson and
Torres (1994) argue that during periods of chamgepurse book can serve as a tool for
supporting teachers and as an instrument of madiifics and alterations.

Most Educators contemplate course books @ovéluable aids that provide helpful
material and support. Also, learners want coursek®do guide them towards the laborious
method of learning. A course book reinforces tlaehers’ work and offers material for any
learning and revision. In brief, a course book pates teachers and learners with a structure
of teaching and learning. Yet, slavish use of ceusoks may have destructive effects on
teaching and learning processes. Using course kagkyy turns the teaching process into an
awfully controlled method that de-skills teacheictiards, 1993). If teachers use the course
book most of the time in a very stricter way, ttiesn themselves into a machine whose only
role is to teach materials ready-mades by otheich@Rds, 1998, p. 126). They step by step
lose the flexibility to arrange and that they filhn@mselves teaching the course book, not their
students. Brumfit (1979, p. 30, cited in McGratifD20p. 10) claims that although course

books can assist teachers in their teaching presessgmny of them may not. However,
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teachers have to be wise in dealing with them; tlsbpuld take other factors into

consideration before engaging in the process.

Besides, using the course book harshly |¢adsoredom for both learners and teachers,
and it may break down their attention and makesnth@willing to study. Teachers find
themselves teaching the same thing in the same orderepeated way. The component of
unpredictability, that generates interest withie t8FL course, fades away (McGrath 2002).
Similarly, the pleasure to learn, which should pikin the classroom atmosphere, is turned
into boring endless hours of school life. Consetjyemore discipline problems regularly
appeared because of this scenario, as the studecise naughty and difficult to control. It
is widely accepted that no textbook or set of mal®is ideal (McDonough and Shaw, 1993,
p. 65; McGrath 2002). Obviously, this implies tinat book is ideal for a selected category or
a particular student. Moreover, learners are witter@nt abilities and they should be treated
individually. As Prodromou (1990, p. 28) points ,oeach classroom is mixed-ability. Only
the teacher is aware of precisely the wants, coemget potential, and learning styles of his

students.

Therefore, exclusively the teachers themseloweght to be responsible for material
exploitation in their classes (Acklam, 1994). Thdsetors have to be measured while
planning for lessons; each individual needs mussdiisfied through making plans that suit
every student because they are not of the samé leterest, and abilities. Nevertheless,
teachers can make their teaching process exitingrayiding learners with new materials in
order to involve them in the process. The use dfrelogy inside the classroom may make
students keyed up; by integrating technologicalemals, teachers are helping learners in
discovering new aspects. In addition, it is widslyggested to teachers to vary the lesson
instructions and to try to find new methods in ordetarget and fit all the students inside the
classroom. The research’s investigation shows lg@hers are not involved in the learning
process and mainly in writing because it does ndhéir interests. Thus, some other factors
may take part. This work has neglected some aspamisequently, we aim to present some

recommendations:

» Since our research deals with personalized leamppgoach, it was recommended to
use different tasks to fit every student.

» The project seeks to prove the disengagement alests by the traditional
methodology of teaching. However, mental disoraeay be a serious factor.
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» Our research focus on writing skill. Consequenthg, found that some teachers give

the listening skill muck importance since they faegeral obstacles while teaching.

3.4. Limitations

Although the process of this research was systesalgtiorganized and the purpose of the
project has been reached. Some limitations werepted while conducting the interview and

the pre/post tests:

> First, in the teachers’ interview, we worked witlghd teachers what was not an
adequate amount of collecting enough data. Nevesgbgeteachers were from the same
region, so, we could not examine other contexts.

» Second, time was not sufficient. However, we aireedttend more lectures but it was
not the case because of several obstacles; naheesrikes... In addition, observation
sessions were not enough to reach the purpose oésearch.

» Third, in the experiment, we would like to do mdinan two sessions of pre/post tests.

Thus, some teachers claimed that they are latéhaydcould not miss other session.

3.5. Conclusion

The chapter aimed to discuss the findingsrasdme the results founded in this research.
We could clearly see the difference between theqmalized language learning approach and
the traditional method of teaching. The resultsehallown not all teachers care about their
students’ interests. However, some teachers séfepthe traditional method of teaching. The
chapter attempt to present the findings of theystndaddition to providing some suggestions
that were offered by teachers for better improveneérieaching-learning process. Besides,
the section includes some recommendations for éurstudies and some limitations during
the research process. The chapter seeks to shaff¢ictiveness of the personalized language
learning approach and its impacts on learners. Kewyét was not effective at 100% due to
the fact that it is matter of time. Additionallygsults prove that the majority of learners are

not involved in the learning process.
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General conclusion

The present work aims to give some of the a#Eng insights concerned with the
importance of the personalized language learningrageh in the teaching process. The
purpose is to spread the idea of the approach aia eachers aware of it. The research
consists of two stages; the first stage is concerméth the theoretical part of the
investigation, however, the second stage refetiseqractical part. The project includes three

chapters.

The first chapter aims to provide an overviemcerning the background of English as a
general concept and how it would be in early yelargjlish pedagogy and the importance of
teaching English as a foreign language were predantorder give a general idea concerning
the language. Some tips were offered to teachebe tmindful about how to teach English.
The second element of the chapter dealt with thengrskill and how to teach it. It provided
the great importance of that skill in the learnprgcess. Besides, the section tried to list some
of the difficulties that both teachers and learn@i@y face during the teaching or learning
process. The following element was considered \lith personalized language learning
approach. It consists of giving the definition efrgonalized learning and some aspects related
to the approach. The section attempts to give sractmethods and strategies to apply the
personalized approach in their teaching processthByend of the chapter, it presents the
value of textbooks and they way they are concehyeéachers providing some guidelines to

facilitate the process.

The second chapter deals with the practical giathe research. It seeks to explain the
methods and tools used in gathering data. The n&sesed three instruments: classroom
observation, teachers’ interview and pre/post teStarting with the first instrument, the
section attempts to explain the items of the fo#dvehecklist. However, the questions of the
interview have been detailed in addition to theppse of their selection. The chapter aims to
discuss the use and methodology undertaken whitelwzting the pre and post test. It

attempts to explain the process of using colleadiat tools.

The third chapter analyzes the results gath#éresligh the research process. It aims to
discuss the finding of the conducted study. Theptdragives the outcomes of the classroom
observation showing that pupils are not really geghkin the learning process. It shows also
that teachers neglect the value of students’ istesnd its impacts on their learning.

Following by the second results which are concemigd teachers’ interview, it is seen that
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General conclusion

there are several factors that threat the fulfiltnaf the process. The answers prove that most
of teachers do not take their students’ wantsestghd interests into consideration. However,
the pre and post tests confirm the poorness ofréittional method of teaching. The results
showed the great difference between the old methggoof teaching and the new
personalized language learning approach in regardhé amount of motivation and

interaction inside the classroom.

We can clearly see now that teachers arelrletta meet the students’ needs and to align
between their wants. Consequently, learners areemgaged in the learning process. All in
all, we can say that the findings match the hypstkdhat are set forward at the starting of the
present research to a certain extent. Thus, weaaiirm that the majority of pupils are not
engaged in the traditional learning process sintedaes not fit their interests.
Additionally, pupils were involved in learning wing skill within the personalized
approach. However, some of students could not réa@hand they remained passive as

usual.

To conclude, we highly aim that the recommenfilgdre studies go further and further
in order to examine other aspects and factors caiug the topic of the present research
which is personalized language learning. Our progseks to raise teachers’ awareness
about the approach inviting them to try to applinitheir teaching process.
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Appendix01: Classroom Observation Checklist

Teacher Observation Checklist in Writing Classes

D 2 Date:

=T 1) 1 1= Observer:

Items for Observation

I-The Pre-writing Stage

1-T activates students' prior knowledge about the writing
topic.

2- T helps students (ss.) to develop a sense of audience.

3-T provides contextualized tasks.

4-T encourages Ss to work in pairs and / or groups

5- T provide ss. with strategies for generating ideas through,
organizing them and planning.

6-T teaches Ss how to apply these strategies

7-T provides ample opportunities for Ss to apply
proper strategies for generating ideas.

8- T encourages Ss to use visual and sensory images
such as graphic organizers and webs to organize main ideas
and supporting or related ideas

9- T enables Ss to collect information from reading,
taking notes ..etc

10-T helps Ss analyze a model text related to the
writing topic.

11-T helps Ss alleviate their pre-writing
anxiety/apprehension.

II-The Writing Stage

12- T lead ss. into building awareness of discourse
organization

13- T models “crafting skills

14- T models how the parts of a text are linked through
cohesive devices

15-T illustrates how sentence structure can vary to develop
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Appendix02: Teachers’ Interview

1- How long have you been teaching English language?

2- Do you face any difficulties while teaching? Explai

3- Which skill do you find the most difficult?

4- Let us talk about writing....

5- How often do you teach writing?

6- What kind of relationship do you have with your psp

7- Are you aware of your students’ interests?

8- Do you usually take the course book instructioms account?

9- Why haven’t you brought any changes?

10-What do you use instead?

11-Do you have an idea about the personalized leaappgoach?
If yes:

12-Could you tell me please what it means for you?

13-Do you apply it in your teaching process?

14-How?

15-Do you find it beneficial? Explain.

16-How do you teach the writing skill within this apaich?

17-1s it well considered by students this approach?

18-Would you like to tell me please, what you shouddtd personalize your teaching?
Mainly in writing

19-Would you please tell me, what do you suggest &telo use of this approach in our
classes?

20-Would you please give suggestions for a betterafighe personalized approach in
teaching writing skill?
If no:

21-How do you teach writing?

22-Do you use other recourses except for the textbook?

23-How do you find your teaching process?

24-Are your students engaged in your process?

25-What do you think of the personalized learning apph?

26-1 would like you to give me some suggestions torgebf the traditional method of
teaching.
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Appendix03: Students’ pre-test samples.
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