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Abstract

The purpose of this study is to investigate thesjoilty of thrusting the intercultural
communicative competence skills through the difiedearning styles. It also aims to raise
the learners’ cultural awareness and provide thetin the necessary skills to communicate
effectively across cultures. In data collectiore tiesearcher uses two questionnaires and an
interview. Therefore, the research includes botlalitpiive and quantitative methods.
Teachers’ questionnaire is tended to provide theeawcher with information about the
integration of ICC in different subjects. Learnerglestionnaire aims at discovering the
learners’ awareness about ICC and to explore #igies of learning. Teachers’ interview
addressed specialized educators in ICC in ordénta their impression about the current
situation of ICC. The result obtained from the esh tools demonstrates that thrusting the
intercultural communicative competence considethng learning styles is possible through
the use of multiple and authentic materials. Findhe present study is concluded with some
strategies that may enable both teachers and lsatoedeal much more effectively with

cultural aspects of teaching and learning Englssh #oreign language.

Keywords: Intercultural communicative competence, learniytgest
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General Introduction

Learning a foreign language has long been focusmgtudying the grammar of that particular
language, but in recent decades the emphasisttuiyes more on learning a language for communication

and, even more importantly, for social interaction.

Learning a language involves understanding itsucelt rather than focusing only on
learning linguistic codes. This led to the emergeatthe intercultural oriented view, the integoatiof
language and culture, of language education. Aaegrb Byram and Fleming (1998), the integration of
linguistic and cultural learning enhances and fi@atéds the process of communication and interac#on
perspective presented by the English National culrm documents suggests that the learner should be
aware of the society and the culture of the nadpeakers, but this is not sufficient he/she neéststa
know about his/her society and culture and thetioglahip between them. To encourage the contact
between learners and speakers of other languages tilas a need for the development of language
learner’s intercultural communicative competencesiit helps learners to analyze and interpretigare

cultures.

The term ICC refers to the understanding of défifié cultures and using this knowledge to
communicate across cultures. The application af ¢bncept requires the awareness of the learnerg ab
the term ICC and the teacher who can deal with dhadality classes during the process of making them
communicating across cultures. The needs for @iie cultural awareness and communicating across
cultures motivated us to look for ways that all@arhers and teachers to be familiar with ICC withou

neglecting the learning styles.

In the EFL context, raising the intercultural coomitative competence awareness is the
interest of many researchers and learners, th@egrawareness they acquire about this term the more
communicative learners across cultures they becdinerefore, this study looks for the possible ways
that lead to develop the ICC awareness takingdatwsideration the learning styles. The presentreke
adopts two questionnaires; one is addressed tthiftteyear university students at Mostaganem aed th
other one, to the teachers at the same univesitind out if they consider the intercultural coptén
both teaching and learning a foreign language,amuhterview is done with specialized teachers0@ |
to see their impression about the existence ofrtimdule in our context. The main question upon thic
this research was built istow can intercultural communicative competence be developed in learners

with different learning styles?



So, this work is carried out to answer the follogvguestions:

* To which extent is the ICC integrated in our classns?

* How can learners raise the intercultural communieatompetence awareness?
The mentioned questions cannot get an exact ang@iveome hypotheses are proposed:

e The intercultural communicative competence skibbs de developed in learners
with different learning styles probably via the usfematerials based on learning
styles, such as videos, songs, role play and titeexts, to mobilize the different
abilities.

e Intercultural communicative competence might bglexted to a certain extent
which explains the difficulties in communicating@ss cultures.

» Tolerating the cultural differences as a primitstep may be the way to understand

others’ culture.

This work is divided into two main partsdescriptive part which includes one chapter abbet t
review of related literature, and an empirical paftich includes two chapters, one is devoted to the
methodology of this research, analysis of the metgand the research design, whereas the lastezthap
deals with the discussion of the results and givdegne suggestions and recommendations to both

teachers and learners.



CHAPTER
ONE

The Intercultural Dimensions and the Learning Styles.



Chapter one Intercultural Dimensions and the lear ning styles

1.1Introduction

Increasing mobility and modern communication whieplicates interaction through
the use of modern technology paves the way to thergence of a new field called
intercultural education. Learners find themselveskmg, communicating and even living
with people from different background, those pecgle different from them linguistically
and culturally. This leads educators to preparmka for the demand of the brave new world

and intercultural assignations resulting from glaagion. (Taylor and J Weir2009)

Learning a foreign language means that the learaex supposed to deal with two
different cultures in the classroom, their own grétand that of the target language.In this
perspective, teachers need to thrust the interallgkills in their learners without neglecting
the learning style of each learner. This chapteculises different notions relating the most
important components of intercultural communicatisempetence (ICC)to the different

learning styles.
1.2. Teaching Language VS Teaching Culture
1.2.1The Nature of Language

Teaching a foreign language, in general, is a ehglhg task which depends on the
understanding of the nature of the language. Thg t®achers approach and understand
language determines to a large extent their wajeathing that language. The theory of
language the teacher possessess and influencésattteng process. Teachers who consider
the language as a structural system focus moreawxhing the grammar and emphasize the
linguistic code of the language. The adherentshi$ view argue that grammar is the
cornerstone in teaching any language, therefore;etimphasis was more on teaching the
correct form as a primitive step in language teagh©On the other one hand, the language as a
communicative system means understanding its parpagers communication. According to
Davies(2005) language is the basic system of convation for humans, this view of
perceiving language as a means of communicatios doediffer much from the structural
one since communication is meant to be the userafigar in transforming thoughts
however this was not sufficient for Carey, 1989 vdtmimed that communication cannot be
considered merely as exchanging information, iect$ the culture of a specific social group
with the sense of creativity , yet the understagdif language is still restricted there for a
larger perspective is needed because the strudystdm focuses on the form mostly while

the communicative one emphasizes meaning.
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Shohamy, (2007) claims that considering languagécatn as an intercultural
objective demands a broader theory of languagehanacterizing language as being, in his
words, “open, dynamic, energetic constantly eva\and personal”.

Language as a social practice aims to make sutdeilwaners get the chances to go
further their previous knowledge with the ability ise and analyze language spontaneously.
This view where language is seen as social pragateers both the structural and the
communicative views in performing real-life situais. Moreover, the social practice system
includes other social aspects such as culturehibrespect, Gadamer says: “language is
fundamentally a social, cultural, and historicaepbmenon. (Anthony, Liddicoat and Angela
Scarino, 2013 p.15)

1.2.2 Culture

Culture is generally defined as a way of life, ateat in which a community of
people exists lives and shares some common b&relsq p8l). To date, no standard
definition of the term culture has been identifi€dilture was defined by Brown (2000),in his
own words,” way of life. It is the context within we exist,nthifeel, and relate to others”.
(p.176) .Teachers refer to subjects such as litexraggeography and arts in order to define the
term culture. Those subjects are important bugrotiomponents are required to be included
in the foreign language classrooms(Lazar, 2007.p7)

According to Halverson(1985), the subjects memtibabove are mainly related to
the “big C” while “ little ¢ * includes abstractements such as attitudes, beliefs, value and
communication styles that have no subjects redethéem in schools. But, Bennett(1997)
claims that * To avoid becoming a fluent fool , weed to understand more completely the

cultural dimension of language” (as quoted in L52@07)

UNESCO(2001) defines culture as ‘a set of distuectiraits, spiritual and material,
intellectual and effective which characterize aistyc or a social group’.(quoted in
Taylor&Weir.P237). Street(1993) sees the notiorcwiture from another perspective. He
claims that in culture, the focus should be oradBons rather than its definitions. Probably,it
creates names for ideas and things. Butithe aimndebtudying culture should be;
knowingthe way of making those definitions, thavky culture is a verb.(As mentioned in

Kelly, teaching and researching language and aufd®)
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According to Gail Robinson (1985) teachers’ defams of the term culture can be
divided into three components: products which idelditerature, art, music, and artifacts.
Ideas contain belief, values and institutions. Béhas embody customs, habits, dress, foods

and leisure. (Tomalin&Stempleski, 1993.p7)
1.2.3 Languaculture

The term “languaculture” refers to that close lelatbetween language and culture.
The term was first used by Agar (1994).

‘The langua in languaculture is about discourse, not just About

words and sentences. And the culture in linguaculture is about

meanings that include, but go well beyond what the dectionary
and grammar offer * (as mentioned in Brown ,p81)

Agar explained that language and culture are ioterected, they cannot be
separated. In this respect he states, “Culturen ilsmguage, and language is loaded with
culture®. Similarly, Brown(2000) demonstrated tleatture and language cannot be separated
without losing the value of one of them. He stafesanguage is a part of a culture, and a
culture is a part of a language’ (p.177). Moreover,demonstrates that the awareness about
the solid relation between language and both \asi@sid non-visible elements of culture is
required whenever teaching or learning an additiareguage, because those elements exist

within the use of language. (p.157)
1.3 Intercultural Dimensionsin Language Teaching

Bruner claimed that education should be an opetongulture. Language teaching
and learning became seen as a way of getting chtaith another culture and its people , in
this respect Stern( 1983) demonstrated that culfacdors and social context are parts of
language teaching that educators cannot teaclomgr without going through them .( Taylor
& Weir,2008 p236).Similarly , Byram, Gribkova antk&ey (1997) claimed that language
teaching profession involves more than knowing dhl grammar rules ,learners need also

to be able to use the language in socially andially appropriate ways .(p4)

Our social identities are involved during the pscef communicating with others,

because when people interact together, the conteyt,of talking and their acts represent a
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specific social group, so acquiring only the grarticah competence is not enough. Learners
need also to have knowledge of what is approplzatguage, and this is the main concern of
the concept communicative competence. (Byram, @rialkand Starkey.p5)

1.3.1 Communicative Competence

The term communicative competence (CC) was firsbduced by Dell Haymes in
1972 as an alternative to Chomsky's concept of uistgc competence .According to
Chomsky(1966) each one has innate capacities @rgeng the grammar rules in which their
mental is programmed to generate language rulede wlymes claims that learning a
language requires being within its social contéxérefore, the communicative competence
emphasizes on the use of a language in a spedifiatisn .In other words, learning a
language must involve more than grammar and streictiuideals with the use of the language
in real life situations with native and non-natigpeakers. For Hymes, individuals need
tocarry some knowledge and skills that enable th&m understand and produce
utterances.(Kelly,2002 p.105)

Hymes argues that the acquisition of first languesgpiires the acquisition of both
grammar competence and the ability to use thaulagg appropriately in which the focus, for
him, was on the sociolinguistic competence. Moreove transferees the idea of first
language acquisition with the native speakers a®del and includes it as the aim and the
objective of foreign language learning and teacliBygam1997)

The work of Hymes was developed by several sch@arsng them the model of
Canale& Swain(1980). The model identified four etens of CC embedding grammatical
competence. This element is concerned with whédrimally possible in term of mastering
language rules, and it is similar to the linguisiompetence presented by Chomsky.
Discourse competence is related to the abilityasfnection and interpretation of individual
messages considering cohesion and coherence i8guistic competence involved being
familiar with the language forms and use in coresgtuations according to the social context
in which communication takes place. Strategic caempee deals with finding out ways such
as paraphrase and repetition to cope with unfansltaations in case of having breakdowns

in communication.(Brown.2000.p247)

Van Ek (1986) introduces a “framework for compmdiee foreign language
learning objectives”. According to van Ek the fgmrilanguage teaching(FLT) needs to treat

the learner as an individual. Here, the focustsHitbm stressing the communication skills to

6
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giving more important to the social developmenteairners (Byram,1997).Van Ek (1986) in
his model ‘communicative ability’ added two othégraents to the components presented by
Canal & Swain ,socio-cultural competence and socampetence. The sociocultural
competence enables learners to be productive ireraewultures by showing some
participatory(common) elements between the twcedkfiit languages and contexts. The social
competence refers to that motivation, attitude, &imp and ability to accomplish successful
relations with different social groups.( Lazar witartina, Huber, Lussier, Matei, Peck 2007)

1.3.2. Critics of communicative competence

Habermas was among the scholars who rejected bhetidéa of Chomsky and the
sociolinguist Dell Hymes. He argues that commuineatompetence is used in a very limited
way. For him, CC should contain systematic rulest fbad to an ideal speech situations.
Habermas, in his own words ‘Dell Hymes, among athemakes use of the term
communicative competence in a sociolinguisticaltyited sense. | don’t want to follow this
convention’(as quoted in Richheit& Strohner.200B7p). .Similarly, Byram (1997) also
criticizes the idea of Hymes, since it's suggelsts tearners of foreign language should have
the same competences as natives speakers in viiaaatives are models and the learner is
supposed to imitate them .In this case, for Byrdma,identity and cultural competence of the
learner is neglected. Moreover, Hymes model is eored with communication between
people from the same social background, but itas really useful at the level of cross-

cultural communication.(p.8,9)

Taylor and Weir (2008) also believe that modelscommunicative competence
which focus on developing linguistic, discursive dasociolinguistic competence are
insufficient because of the link between languagelure and thought which require a new
approach of study. For them these elements arentedsand “they have to be revisited to
include ICC”. (p.240)

1.3.3 Intercultural Communicative Competence

The term intercultural communicative competenceeapp as an extension to the
term communicative competence. Byram (1997) usedstk components presented in van
Ek’'s model as an initiating point to the developmehhis model ICC. He argues that the
model of van Ek carries some important compondrasdre associated with communicative
and interactional ability. Van Ek’s model startethvhighlighting the way and the context or

place in which the foreign language is used, itecevthe idea of using language according to

7
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its context. Yet, Byram(1997) argues that the asedyof van Ek need other social factors to
be included. He criticizes van Ek's model for viagithe natives as a model in implicit
manner, he says ‘there is a tendency to view tlené as an incomplete native
speaker.’(p.11)

According to Byram, it is impossible and unreackapurpose to have the same
competences as native speakers. Moreover, theergieaker model requires that the learner
abdicates his own culture, and acquires that ofestInstead, the learner needs to evolve an

intercultural style.(Byram1997)

As Byram, Kribkova& Starkey (2002) mention “langeatgaching in an intercultural
dimension continues to help learners to acquire lthguistic competence needed to
communicate in speaking or writing, to formulateaivthey want to say/ write in correct and
appropriate ways” (as mentioned in Thomé-Williai2816).From that, it is evident that the
ICC offer the learner with the opportunity of lamge learning and the appropriate way to
using it in different context. ICC is said to eportant in a sense that it offers students with
linguistic, communicative and intercultural abési that enable them to communicate

appropriately in cross-cultural situations.

It is widespread that the second and foreign lagguwquisition aims to promote the
learners with abilities that enable them to comroat@ with people that are deferent from
them linguistically and culturally, in a world fulkith cultural diversity. For such reason
learners need to acquire ICC. Thus, the intercalltdimensions were introduced by The
Council of Europ’s ‘Common European Framework assaof language teaching, it enables
learners to communicate effectively and establedhtions with the other interlocutors that
are deferent from them culturally and socially.yr@n,Gribkova and starkey). But, according
to Lazar with Martina, Huber, Lussier, Matei, P&007) language learning and teacher
education is still neglect the cultural dimensiow @mphasize on stressing the linguistic code

of the language.
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1.3.3.1 Learnersasintercultural speakers

As mentioned above, the communicative competenaelawiew the native speaker
as a model that learners need to follow and imifatéile the intercultural dimensions in
language teaching aim to make learners interculgp@akers , in which the identity and the
cultural differences of both learners and natives ken into considerations. (Byram,
Gribkova and starkey).The idea of seeing nativalspes norms as aims of foreign language
education has run its course and the intercultspabker model preside. Byram and Zarate
(1994) has suggested that learning a foreign lagguwoes not entail being near native
speakers competence, instead the focus should b#ewsloping learners as intercultural
speakers.(as mentioned in Byram and Fleming ,1988.p

Byram (1997) introduces the concept ‘intercultigppaker’, as he says “to describe
interlocutors involved in intercultural communicati and interaction.” (p.32). In this quote,
Byram clarifies that the intercultural communicaticequires from the interlocutors to be

intercultural speakers.

According to Byram, Nichols and Stevens (2001), itltercultural mediators is the
“intercultural speaker” who, as they state, “hasahility to interact with ‘others’, to accept
others perspectives and perceptions of the waslanediate between different perspectives,
and to be conscious of their evaluations of difieeg. (as mentioned in Thomé-Williams,
2016).So that, the intercultural speaker is thewhe is aware about the differences, and has
the ability to tolerate them. Byram (1997) in hok, Teaching and Assessing Intercultural
Communicative Competencexplains that the intercultural speaker recognthesdaily life

activities and even the hidden elements of diffesecial groups.
1.3.3.2 Factorsof the Intercultural Competence

Taylor and Weir (2008) demonstrated that the modetommunicative competence
neglect specific knowledge, skills and attitudest tare needed for the learners in order to
communicate and interact successfully in crossicalltcommunication with people from

different social groups and identities.(p.240)

Knowledge, skills and attitudes are identified byrd&n(1997) as important
components in his model ICC, in addition to socianpetence, strategic and socio-cultural
competence presented by van Ek(p.48). Knowledgthefsocial and cultural practices of

both: the learner's own society and culture and ti@peakers of other languages. Learners
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need also to have an idea about different cultarescountries. Besides that, knowledge of

process of interaction is essential for ensurimgstinccess of communication.(Byram,1997)

Byram, Gribkova and Starkey claimed that the teaduesn’'t need to give the
learner everything about others cultures in terrkramfwledge, rather “the teacher’s task is to
develop attitudes and skills as much as knowledge, teachers can acquire information
about other countries together with their learnéigy do not need to be the sole or major

source of information”(p.8)

Attitude refers to the willingness, curiosity angdeoness to accept the criticism. It
requires from the interlocutors to expect problemd accept being as the mirror of a certain
social group. Skills are divided into two categsrithe skill of interpreting and relating and
the skill of discovery. The former relies, to agarextent, on the background knowledge of
the interlocutor. This skill, by necessity, takesnfis of translating documents or events from
the other’s culture to one’s own without any facefdce interaction. The later take place
when the person needs to construct knowledge apenels his understanding of the cultural

elements that are related to specific situatiomssatial groups.(Byram,1997)

The intercultural mediators need also to be awamathe influence of values in
performing standpoints toward others. Hence, @liticultural awareness is an important
factor that allows the intercultural speaker to leate critically the different values and

practices that exist in one’s own and other cu#tifByram, Gribkova and Starkey)
1.3.3.3 Cultural Awareness

Cultural awareness is about accepting the diffexensince that what could be
characterized in a culture as correct actions migghtvrong, inadequate or even taboo for
another. People are not alike, they share disgimidiefs. Developing cultural awareness
prevents the occurrence of cultural conflicts. dves the learners from the danger of

ethnocentrisms and stereotype.

“In order to communicate effectively in English, students need more than just
competence in English grammar and vocabulary. They must also have an awareness of the
culturally-determined patterns of verbal and non-verbal communication which speaker of

English follow” (Tomalin&Stempleski 1993, p105)
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Tomalin&Stempleski (1993) in their book “Culturalvareness” point out that the
cultural awareness requires knowing both cultumsn(and the target) with the ability to
explain the differences in case of having a breakdim communication.(p.5)

“Cultural awareness is the term we have used to describe sensitivity to the impact of
culturally-induced behaviour on language use and communication” (Tomalin&Stempleski

1993, p5)

Damen (1987) refers to Hall when she describesu@lltawareness as the
understanding of both cultures, not only in terndidferences and similarities in the way of
thinking and behaving, but also recognizing theyearculture. Moreover, Damen defines
cultural learning as a natural process that allburmans to acquire the necessary knowledge

for reactiveness in a societal group. (Lazar e08al7)

Tomlinson (2001) argues that cultural awarenessléed to the understanding that
there is no perfect or unique culture; it invohaemitting the existence of otherness with the
ability of differentiate and understand the own #melinterlocutors’ culture. Learners need to
develop their cultural awareness since, accordinfplinson and Masuhara (2004), it enables
the students to tolerate the cultural differenced eaise their empathy. (Zahra Ghorbani
2012)

1.3.3.4 Culturein language teaching

Liddicoat (2001) argues that language learnersaarare about the importance of
culture in constructing a successful communicatkramch (1993) states that Culture is an
important element in language teaching, becauseeviee a person speaks, he/she brings
some cultural aspects to the situation which iategl to his/her own culture. This last leads to
misunderstanding in cross cultural situations siheeinterpretation of the speeches and acts

can differ from one culture to another. (Liddic@a01.p47)

Although the presence of culture in language teaghaccording to Liddicoat,
culture is presented inappropriately, since thehiea of culture is largely based on the
understanding of culture, whether it is static wnamic. For him, the static view of culture is
based on giving some information about the foreglture, these information are generally
taken from the visible side of culture, history diterature; Moreover, this view has a sense
of separating language from culture or, as he s#tys,core problem here for the teaching of

language and culture is that there is no cleatiigwdated link between cultural knowledge

11
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and language use, nor of the way information ighawvill affect the learner as a user of

language”.(p48)

In contrast to the static view of culture, the dym@ one is concerned with its
practical side of culture. It is also concernechwihderstanding culture through practices and
actions. In this respect, Liddicoat (2001) pointed that learning a culture requires more than
just knowing about it; rather, it involves a totahdiness, willingness and engagement with

the target culture.(p50)

Moreover, to highlight the importance of dynamicltere, Liddicoat (2001)
examines the intercultural language teaching (I1a3)a process of language teaching which
relies on the dynamic view of culture. For him, ILJ standing for acquiring different
cultures, for such purpose, learners need to krimwtatheir own cultures as a primitive step,
he also clarified that the learner are supposethtegrate, not assimilate, other cultures.
Simultaneously, the learners are required to ptheenselves in the ‘third place’; in other

words, the learner is supposed to be a mediatardeet the two cultures.(p.53)
1.3.3.5 Materialsto promote I nter cultural communicative competence

In order to promote the learners’ ICC skills, tears need to use a variety of
materials in their classrooms. Byram, Gribkova atatkey argued that the teachers need to
use authentic texts and authoritative materialsaasce of information in a way that fit the
needs and the learning styles of learners. Thegesigd the use of visuals, audio recordings
and multiple aids materials. Similarly, Byram an@riing (1998) emphasize on the use of
techniques, activities and materials in the fordegrguage classrooms in a way that develop
the learner’'s understanding of the foreign cul{.206)

Lazar with Martina, Huber, Lussier, Matei, Peck 2P in “Developing and
assessing intercultural communicative competépceposed the use of literature, flms and
songs as useful materials that develop learneté&dunltural competence. For them, literary
texts are rich with cultural and social aspectdamiguage. It gives a clear image about a
certain social group , their practices, way of kimig and living. For such reasons literature
can be considered as an authentic source of cultdcamation that describes a community
of people, so learners can gain and grasp the lcafigral elements that enable them to

develop their intercultural competence.

12
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Lazar et al (2007) argued that teachers disrederdise of literature pretending that
learners find it difficult and the lacks in the duistic side prevents learners from enjoying
literary texts. But, literature has been simplifeetd many studies have dealt with culture and
literature. The writers of this book also expresseéir desire in including intercultural
communication into language teaching .Films andgson for them, seem to be more
comfortable to the teachers grace to the spreastuofent-centered approaches; Moreover,
music creates a positive relax atmosphere, a sgnstulce et utile”in the classrooms and

enhance the learner’'s knowledge about other culture

The use of films as a teaching material is requisette it contains mainly the visual
and auditory side of cultures such as customsitimad and intonation. Through the use of
films learners are going to benefit ,to a largeeaktby observing speakers of other language
in action, this way allow them to collect as madgas as possible related to other cultures
without being in their context; Thus, they develdpeir intercultural competence . Those
materials can be even used as scholars say “valsdringboards” in term of role play,

discussions, and activities that make learners riaondiar with different cultures.(p.19)

Byram and Fleming (1998) also illustrated the vatfiditerature in understanding
culture by picking the example of Collie and SIgtE992) who clarified that novel, play and
short story help readers to come across personsdifferent social backgrounds , since both
visible and non-visible elements of the writer's ¢ase of short stories and novel) or actors (
as it the case in play) culture appear clearlysthtrough literature readers imagine the
situations in which other lives.(p.204)

Tomalin&Stempleski (1993) asserted that realiawse#i-known term for teachers; it
gathers multiple objects related to different adtusuch as images, photographs, symbols,
cartoons and newspapers. Those objects make Isafeer as if the target culture exists
within them in classroom. Moreover, realia creadesoncrete situation where learners can
differentiate between the English speaking culamd their own, because learners feel more
comfortable and learn more when using physicalabjép39)
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1.4 Learning styles

“It is supposed that learning is the process ohiggi more knowledge or of learning
how to do something”. (Pritchard, 2009.pl).Learniagseen as a way of constructing a
certain knowledge that results a change in behaummerstanding and the way of thinking.
Similarly, Kimble and Garmezy (1963), state tharfeng involves an everlasting change in

behavior, supported by a frequent practice. (Astiapad in Brown 2000, p7)

A new side of learning process called learning gnexices comes to the existence
after research which, as Pritchard says, “ldemtifeimans as more or less receptive to
different stimuli”. This means that learners vamychoosing the proper instrument during the
process of learning (p4).Learning styles or leagrpneferences refers to the different ways,
manners and methods of learning that the individisgs in order to learn new ideas and
information. It is also defined as a favorite manoieeducating and grasping new knowledge.

It is widespread that each learner has his/hereped style of learning; this latter
can be a challenge for teachers and course desjghey need to discover the learners’ style
in order to vary their methods of teaching accagbyinunder the assumption that learner’s
motivation to learn relies, to a large extent, tve awareness of their weaknesses and
strengths. (Coffield;Moseley;Hall;Ecclestone,2004.similarly, Pritchard (2009) emphasize
on the importance of knowing and being conscioumiathe effectiveness of learning styles,
since the level of learners may backtrack whentélagher stresses only a specific style of
learning, for such reason, teachers are supposearyahe materials in classroom according

to the learner’s styles in order to fit their neggel2)

The idea of varying the materials in classroom setiog to the learner's styles
facilitates the teaching of ICC, in a sense thattipla materials can be used in promoting
ICC in a way that suits the manner of learnersamgl and presenting things. Ellis (2004)
highlighted the ways that allow language pedagagyenefit from the different learning
styles as follow:

“There are some fairly obvious ways in which language pedagogy can benefit from
an understanding of learning style. One is through attempts to match the kind of
instructional activities to learners’ preferred learning styles. Another is through encouraging
learners to identify their own natural way of learning to ensure that they can learn

efficiently. A third application is to help learners to see the advantages of learning styles
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other than the one they incline to and thereby to become more flexible in the way they

learn.” Ellis (2004)

The idea of matching the instructional activitieddgarners preferred learning styles
reflect the ability of thrusting the ICC skills thugh the different learning styles, by selecting
both the appropriate activities and materials shidtlearners interests. It is also beneficial to
help learners in using multiple ways of learningprder to enhance and develop their

learning process.
1.4.1 The Per spective of L earning Style

Not surprisingly teachers recognize the importamickearning styles in maximizing
the potential of success in language learning @aghing. Learning styles have attracted
increasing attention from researchers, which ldadthe appearance of number models of
learning styles. Neil Fleming's VAK / VARK are thaost frequently mentioned model of
learning styles that characterizes three differstytes of learning: visual, auditory and

kinesthetic.
14.1.1. TheVisual Learners

Those students have the tendency to learn by whgethings, the use of visual
aids such as images, photographs, maps, postees sihd screenshots are all beneficial for
that type of learners, and they try to ensure tihiaigs are legibly enough in the blackboard,
and these learners also use their minds for thpoger of refreshing their memories and
remember ideas. The teacher of ICC can use a yariehaterials that describe the different

cultures and suit the visual learners such asastgraphs and realia.
1.4.1.2. The Auditory Learners

Auditory learners become more comfortable in leayrby listening. Hearing and
reading loudly, for them, are the best ways to ssdenowledge; besides that, students who
are auditory feel grateful and learn more if reaogdmaterials such as audio tapes are
available; Moreover, they study operatively througjscussion, repetition and summary.
Those learners can learn best about other cultbhresgh the use of songs and videos. The
teacher can also put them in a direct contact peibple from different cultures through social
media websites, this allow them enjoy talking amernviewing natives in a real cross-cultural

context.
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1.4.1.3. TheKinesthetic learners

Kinesthetic students enjoy learning by doing. Theseticular learners have the
desire of involving themselves in the activitiesoirder to learn more effectively, they learn
through practice, moving in the classroom, andpitngsical activities motivate them to study.
They like also to manipulate and touch things. Tdecher can design lectures from real life
examples that develop their cultural understandimg) fit the needs of this type of learners. It
is beneficial for them to present courses that Ivev@ultural elements and work on all their

parts of sense (touch, taste and hearing).
1.5 Conclusion

This chapter has been devoted to review what ach@nd researchers claimed
about our topic of interest. First, some definisaf the key concepts in the present research
were presented throughout the different paragratptes definition of the term intercultural
communicative competence also is provided withitjgortant notions related to that field.
Next, the materials needed in teaching the intarcall communicative competence were
explored. After that, the researcher looked inte tifferent styles of learning and their

importance during the process of teaching ICC.
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Chapter Two Methodology and data analysis

2.1 Introduction:

In the literature chapter, key concepts amaedisions linked to intercultural
communicative competence and learning styles wefiaetl. Also, it dealt with the materials
used in order to thrust the intercultural commutmneacompetence skills among learners.
This chapter is tended to present the practical sidhe present research work; as a starting
point, it will clarify the purpose behind this irstegation. Then, the research design,

population and the research tools are going toelsertbed.
2.2 Purpose of the study

This study aims to thrust the ICC skills in EFLrgars without neglecting their styles of
learning. The objective is to examine whether daehers apply the ICC skills in their
classrooms, and to see the learner’s ability tatfon in other cultures. The findings of the
analyses and interpretations will determine whygietof recommendations to be suggested to

the teacher, in order to develop the learner'santéural communicative competence
2.3 Research design

This study relies on the use of two structuredstjaenaires, one is provided to third year
license students at Abdelhamid Ibn Badis Universitiylostaganem while the second is
given to nine teachers at the same university. fidsearch is a mixed of qualitative and
guantitative method since it mainly contains stassgathered from the questionnaires and

responses taken from the interviewed teachers.
2.4 Population

For the purpose of checking the hypothesis thainexes the way of thrusting the
intercultural communicative competence skills aml@agners with deferent styles of
learning, teachers and students are selected atapiop. Both teachers and students are from
the Department of English at the University of Maggtnem.

2.4.1 Teachers

As it is mentioned previously in the research degiine teachers at the university of
Abdelhamid Ibn Badis were asked to respond to tlestpnnaire, all of them were selected
randomly, and most of them have experience of rtiae 5 years.
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2.4.2 Learners

The total number of third year license studenth@tUniversity of Abdelhamid Ibn
Badis is one hundred and fifteen (150) divided mitght groups. Sixty among them were
chosen from the total population. The third yeegtise students are supposed to be familiar
with the cultural elements and ICC in general,dioch reason they were chosen as population

to respond to the questionnaire.
2.5 Research tools

In the current work, and for the purpos&a¥ing reliable data, two different kinds of
research tools were selected. Two questionnaires wged as a tool that enables the
researcher to investigate and gather quantitaat@, énd an interview addressed to teachers

in order to obtain qualitative data and examinehyy@otheses and the validity of the research.
2.5.1 The learners’ questionnaire

The large number of the L3 students and for thpgse of obtaining different ideas,
the researcher chose the use of questionnaireqUéstionnaire contains fifteen vary
guestions, multiple choices, close-ended and opdeequestions. The aim behind this
guestionnaire is to collect information about stutteawareness of the sensitivity of the

cultural elements in studying the English language.
2.5.2 The teachers’ questionnaire

The teacher’s questionnaire tended to gather datat ahe existence of ICC in
teaching different module, for such reason thehteecwere selected randomly. The

guestionnaire consists of sixteen questions aisdiivided into two parts as follow

The first part: this part contains background information (Q1 - @®)ch provides
the researcher with some personal informationedl&t the participants such as the degree

and the experience of the teacher in the domaadotation.

The second part:intercultural communicative competence and thenieg styles
(Q3- Q16). This part is concerned with collectinfprmation about teaching the ICC, the
presence of the cultural elements in teaching diffemodules, the different materials that are
used in teaching ICC and the effectiveness oféaming styles in changing the method of

teaching that field.
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2.5.3 The teacher’s interview

In the teacher’s questionnaire, teachers who resfmthe questions are not
specialized in the ICC, because this study higldigihe existence of cultural elements in
different modules. But, in the interview the resbar chose specialized teachers in ICC for
the purpose of viewing the present situation of IBGur department. The aim of this
interview were to explore the extent of advantayes success from teaching ICC, the
materials used by specialized teachers and theudtfés that face them in teaching culture,
and also to investigate if the ICC teachers’ pagmaion to the learner’'s needs and learning

styles.
2.6 Analysis of data tools

In this section, the analysis of the data will lbesented in form of statistics shown in

tables and figures.
2.6.1 Questionnaires

2.6.1.1 Teachers’ questionnaire
Part one: Background information
Question 1:degree and specialty

This question aims to know the degree of the taadie result shows that 5 teachers
(55.55%) have the Master/ Magister degree whiléthem (44.44%) have the Doctorate
degree.

Option Number Percentages%
BA (License) 00 00.00%

MA (Master/Magister) 05 55.55%

PHD (Doctorate) 04 44.44%

Total 09 100%

Table 2.1: The teachers’ degrees
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Question 2: how many years have you been teaching?

Option Number Percentages
1-10 years 4 44.44%
11-20 years 3 33.33%
21-30 years 2 22.22%

Total 9 100%

Table 2.2: Teachers Experience

Knowing the teacher’s teaching experiessert the validity of the research and give
the opportunity of realizing the aim of this studyis question shows that 4 teachers
(44.44%) teachers have the experience of 1-10 yefils 3 teachers (33.33%) have
experience of 20 years, the rest 2 teachers (22.ha% been teaching for more than 21

years.
Part two: Intercultural communicative competence aml learning styles.
Question 3:What is the nature of language?

This question aims to explore which thedrianguage the teachers possess and to see
how teachers understand and consider the langliagequestion carries five options, the
results present that 3 teachers (33.33%) view dare of language as communication and
social phenomenon.2 teachers (22.22%) view it agmanication, another 2 teachers
(22.22%) consider it as social phenomenon, whiteréist 2 teachers (22.22%) gather all the

options.

® Communication

M Structure

Social phenomenon

m Communication
and social

Figure 2.1: Nature of language
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Question 4:What do you teach?

The aim behind this question is to know wkethe participants teach language or culture

Methodology and data analysis

in isolation or they approach them integrally. Asault, all teachers 100% said that they

teach both language and culture.

Option Number Percentages %
Language 00 00%

Culture 00 00%

Both 09 100%

Total 09 100%

Table 2.3: teaching language and culture

Question 5:Do you help your learners to see the relationshgte/een their own and other

cultures?

This question is intended to see the extenthich teachers devote time for explaining
differences and similarities between cultures. tagority of teachers (67%) explain the

differences and similarities to their learners, l&lt83%) of them present it sometimes.

H Always M Sometimes Never

0%

Figure 2.2: Clarifying the relationship between culures
Question 6:Do you think that learners are aware of the cultdirgersities?

This question aimed to know to what exteatners are interested and motivated at
knowing the variations in culture. The result sh@a\slance (44.44%) between teacher’s

answers with yes and to some extent concerningdearawareness about the cultural

21



Chapter Two

diversities but 11,11% of teachers inform thatrthesrners are not aware about cultural

Methodology and data analysis

diversities.

Option Number Percentages %
Yes 4 44.44%

No 1 11.11%

To some extent 4 44.44%

To a great extent 0 00.00%

Total 9 100%

Table 2.4: Learner's awareness about other cultures

Question 07:Learners tolerate the cultural differences. To vehxdént do you agree with this

statement?

This question starts with a statement, and thetoureaims to see whether teachers support

the idea presented in the statement or not. Issamed at investigating the attitude of

learners toward other cultures. Multiple answersevavailable for the participants, the result

shows that 6 teachers (66.66%) agree while 22.228&gkee with the statement.

m Strongly agree M Agree

Strongly Disagree M Disagree

0%

Figure 2.3: Tolerating the cultural differences

Question 08: What is intercultural communicative competence?

This question is open-ended for the purpdsmitecting the teachers’ own definition of

the term intercultural communicative competenceesiey belong to different specialties.

Some teachers answer as follow:
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» The ability to deal with cultural differences

* Probably, the ability to interact and communicatthwthers from different
cultural/social background

» Itis teaching cultural aspects of a foreign orryown country in your lectures

* Isto be able to understand different cultures auittbeing lost and to have the ability
to share characteristics with people since weifiie era of globalization.

» Capacity to adapt to another culture, especiatigdistically and socio-linguistically.

Question 09\What do you use to introduce cultural elements?

The aim behind this question is to discover theemals used by the teacher in
presenting the cultural elements. The result shtbass5 teachers (55.55%) use the entire
materials.1 teacher (11.11%) use videos and sangsher teacher (11.11%) use only
songs while 2 teachers (22.22%) use the literastg t&ince the question is open, teachers

state other materials such as:

» Stories, books, handouts, jokes, proverbs, andnslio

Videos

Literary

texts
22%

Figure 2.4: Materials used in introducing cultural elements

Question 10:Do you think about your learners’ learning styleemlthoosing such

material?

This question is intended to see whether teackeritdo consideration the different
learning styles during the process of selectingen. The teachers responses revealed
that (56%) of teachers always consider the learsiyig while (44%) of teachers answers

with sometimes.
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Sometimes
44%

Figure 2.5: Choosing materials through the learnig styles

Never
/—

0%

Question 11:Do you think that literature is a source of cult@spects?

The aim behind this question is to know whethechess view that literature as a
means of exploring others cultures. The result shihnat all the teachers 100% view

literature as a source of cultural elements.

HmYes HMNo

0%

Figure 2.6: Literature as a source of cultural elerants

Question 12:Intercultural communicative competence is crucidboireign language teaching.
To what extent do you agree with this statement?

This question aims at discovering the degree tehvteachers value the ICC in
teaching a foreign language. The majority of tee(i®8.88%) strongly agree with the
statement and 11.11% agree.
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88,88
11,11
m :
Strongly agree Agree Strongly Disagree
disagree

Figure 2.7: Valuing the intercultural communicative competence

Question 13:To which extent is intercultural communicative catence integrated in

your classroom?

The question aims at figuring out the existenckC& within different modules, the
result shows that (44.44%) of teachers considatagrated to some extent, (33.33%) of

them to a moderate extent and (22.22%) integrateatgreat extent

44,44%

0

To a great extent To a moderate To some extent It is not integrated
extent

Figure 2.8: Integrating intercultural communicative competence

Question 14:Do you take into consideration the learning stykdde dealing with cultural

elements?

The aim of this question is to see whetherrepresenting of the cultural
element based on the learning style of the leariasult clarify that all teachers 100%

consider learning styles while teaching culture.
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HmYes HNo

0%

Figure 2.9: Learning styles within culture
Question 15:Which style represents quick learners?

The aim behind this question is to see the domisiyte of learning. The table
indicates that 3 teachers (33.33%) view the vistidé as the dominant one, 11.11% for
the auditory, and another 11.11% for the kinesthatile.22.22% view the visual and
auditory as the dominant one and the other 22.2#%hé visual and kinesthetic.

33,33%
22,22% 22,22%
11,11% 11,11% I I
Visual Auditory kinesthetic visual and visual and
auditory kinesthetic

Figure 2.10: The style that represents quick learns

Question 16:Do you think that the material chosen according#éoning styles facilitates

teaching intercultural communicative competence?

Here,the aim is to investigate whether the choice ofemals depending on the
learning style is helpful and thrust the ICC skittge results show that 56% of teachers
consider it useful, 22% from them view it usefubtgreat extent and the other 22% agree
with the idea to some extent.

This question is open for questions in order tthgasome opinions that would make

teaching ICC more effective. Some teachers state th
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Students need to witness first hand, using authemtiterials to see, feel and taste
cultural elements in any given language

| did an experience with my students and | notitted they were motivated

| believe that extra tools , such as, visual aitts @idios as well as literary text can
boost our learners’ intercultural communicative patence. | encourage
dedicating extra hours for free discussions orrveskhours for clubs’
participations, such as, reading novels or shortest and then group discussions
and feedback.

This will help you decide which pits your learneirserest and needs; so | would
get their attention and make them more interestéashowing about the target

culture.

HYes MNo mTosome extent HWTo a great extent

0%

Figure 2.11: The materials based on learning styl@ facilitating teaching ICC

2.6.1.2 The learners’ Questionnaire

Part one: General information

Question 01:Has your level progressed as L3 learner?

Option Number Percentages %
Yes 43 71.66

No 4 6.66

a little 13 21.66

Total 60 100

Table 2.5: Progression of the learner’s level
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The aim behind this question is to examine/clibekmprovement of the learner’s
level in comparison to the previous years. Thelt@sdicate that 43 learner (71.66%)
progressed, 13 students (21.66%) has a little pesgpn while 4 (6.66%) of them has no

progression.

Question 02:Do you still find difficulties while communicatinigp English?

Option Number Percentages %
Always 1 1.66%
Sometimes 42 70%
Never 17 28.33%

Table 2.6: Difficulties while communicating in Engish

This question aims at investigating whetlearhers interact in English. It aims also at
knowing if learners face difficulties in using tHahguage. The result makes it clear that the
majority of learners (70%) sometimes find difficett in communicating, 28% do not have

any difficulty while the other 2% always find itfficult to communicate in English.

Question 03:Do you have native speakers of English as friends?

Figure 2.12: Natives as friends

The question aims at discovering whether the Erarget in touch with the English
culture. In other words, this question helps tteeaecher to see if learners face real situations
where the other culture is represented in a disagt The findings show that 58% of learners

do not have native speakers as friend while 42%nai@ich with natives
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Question 04:Do you think that mastering grammar and vocabutagbles you to

communicate effectively in English?

maybe

18%

not
really
15%

Figure 2.13: Grammar and vocabulary for communicatng effectively

The aim behind this question is to disco¥éne learners are aware about the
important of other elements such as culture in camoating effectively or the mastery of
grammar and vocabulary is enough for thérhe result shows that 67% of learners think that
grammar and vocabulary is enough for them, 18% aresdwvith maybe while 15% view it as

being not enough for communicating effectively.

Question 05:Are there any similarities in religion, life styéad traditions with other

countries?

yes

to some
extent
49%

Figure 2.14: Similarities with different countries

The aim of this question is to know if the learnans aware about the cultural
differences between countries. The result show48&a of learners think that there are
similarities to some extent, 23% are sure aboueligtence of similarities while 28% deny

the presence of similarities with other countries.
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Question 06: Do you find difficulties to understand English whestening to natives?

Figure 2.15: Difficulties while listening to natives

The aim of this question is to figure out thelgems that lead to misunderstanding
between cultures. The result shows that most st88#6) do not face problem while
listening to natives, however 15% of them admitehaty of difficulties and since the

guestion is open, learners state some reasonsdobluise difficulties as follow:

* They speak too quickly

* Due to their different accent

* Because | am not native and | am not good in listen

* Because they are natives and their vocabularyaif/réeveloped.

* Question 07:Do you think that ignoring the other’s culture ineoof these reasons?

Figure 2.16: Ignoring culture as a reason of diffialties in communicating with natives

The aim behind this question is to see if the ignoe of the others’ culture may create
difficulties to the learner. The results show tha%o of learners doubt that ignoring culture
may create a difficulty in communication with na&s/ 30% do not consider ignoring culture

as an obstacle while 15% perform a difficulty foemn.
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Question 08:Do you think that studying culture is as necessargtudying language?

Figure 2.17: Necessity of studying culture

The aim of this question is to figure out whetsieidents are aware about the importance of
studying culture. The result obtained clarify ttkeg majority (96%) of students admit the

importance of studying culture while few (4%) oéth view it as being not necessary.

Question 09:To better understand the cultural elements you.need

M pictures M videos songs M live with natives

13%

Figure 2.18: Means to understand cultural elements

Multiple answers are offered in this questionthe aim of exploring the preferable
materials for learners, the choice of material aslicate the way students prefer to learn
with. The results show that 39% of students prefdive with natives. 30% prefer the videos
and 18% choose songs, the rest 13% select pidturése purpose of understanding cultural

elements.
And since the question is open-ended, learnersiareather materials such as:

 Books, movies, and stories.
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Question 10: Does studying literature as a modulerpvide you with information about other

Methodology and data analysis

cultures?

Option Number Percentages %
Yes 36 60%

No 08 13.33%

To some extent 16 26.66%

Total 60 100%

Table 2.7: literature as a source of cultural infomation

L3 learners are supposed to be familiar Withliterature, since they study it as a
module; this question aims at investigating if teas benefit from literature in collecting
information about other cultures. The results intkathat 60% of learners find literature as a
source of cultural aspects, 27% view it usefuldms extent, while 13% do not find literature

rich with cultural information about others.

Question 11:Do you know what intercultural communicative congrete means?

a little
45%

Figure 2.19: Meaning of intercultural communicativecompetence

The results show that 45% of learners have a ktilvledge about the term
intercultural communicative competence, while 33%tadents have no idea about it, but the

rest 22% are familiar with the term.
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Question 12:You improve your English language through:

all of
them
34%

role play
8% 13%

Figure 2.20: Materials to improve the English langage

The aim behind this question is to know the Veayners enhance their level in the
English language. The result shows that 45% ohkxaruse videos to improve their level,
34% of them use all the mentioned materials, 138teptthe listening records and the other
8% enhance their level through role play. Otherswagre suggested by learners such as:

speak to natives, books, discussions, movies ances.
Question 13:Which one do you prefer?

This question is related to the previous oneaihebehind it is to know the learners’ styles

of learning. Students answer as follow:

» | prefer to watch videos, because they provide bahal and auditory material for
better grasping

* Watching documentaries, historical movies and serie

» Listening to songs

* Role play and reading books

« | prefer role play because you can talk freely
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Question 14:Which one do you rely on in class?

all of
them
11%

auditory
25%

Figure 2.21: The learners’ learning styles

The results show that 38% of learners rely on theal style of learning, 25% are
auditory learners and 26% prefer to learn withttutical style while 11% of students rely on

all the styles during the learning process.

Question 15:Is it beneficial for:

Languag
e use
18%

ultural
awarene
ss
7%

Figure 2.22: The benefit of learning styles

The last question is related to the previous treaims behind this question is to
know if students take advantage of their learnigtesn learning both language and culture.
The result shows that 75% of students find theiriang style beneficial for learning both
language and culture, 18% find it useful for larggiase and the rest 7% benefit from it in

developing their cultural awareness.
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2.6.2 The interview

This interview was done at the University of Abdethid Ibn Badis Mostaganem, all the
teachers interviewed belong to the department gfifim and it is important to mention again

that they experience the teaching of ICC.
Question 1: How long have you been teaching ICC?

The aim behind this question is to know tkpegience of teachers in teaching ICC as a
module. Teachers who have been interviewed have than 5 years of experience. This

indicate that they are skillful
Question 2: Is ICC recent freshening as a module?

The aim of this question is to investigate whell appeared recently. Teacher’s

answers clarified that intercultural communicatbeenpetence is new as a module
Question 3: Do you find difficulties in teaching 1GC?

This question aims at figuring out the difficultiexed by teachers in teaching the ICC.as
an answer to this question, teachers said thatfdoeysome difficulties at the beginning since
learners were not really familiar with the term 1@ad they come unaware about theirs’ and

the other cultures; but throughout courses theniaggrocess become much more easier.
Question 4: As a teacher of ICC, do you focus on ¢éhearners’ culture or the target one?

The aim behind this question is to find out whetieachers highlight both cultures
equally or they focus on one side, all the intesad teachers explained that it is necessary to
deal with both cultures because learners neednpare between the cultures for better

understanding of the similarities and differendes shape each culture.
Question 5: Do you teach ICC as a mere theory or aspractical study?

This question aimed at discovering the way of adigpaind teaching ICC. The
teachers who have been interviewed claimed thahte@ ICC involve both theory and
practice, one teacher among three declare thattahtewith the practical phase then the

theory take place for the purpose of gain the le@rattention and interest.
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Question 6: To which extent your learners understaa the concept of otherness?

This question aims at exploring the extent to whéarners are aware and tolerate other
cultures. Teachers said that it is difficult foadeers to accept others as individual and it takes

time to develop their degree of acceptance andaiote toward others.

Question 7: Do you believe that ICC is helping théearners in communicating effectively

in cross-cultural situations?

The aim behind this question is to find out therol ICC in enhancing cross-cultural
communication. As a result of this question, teeslagimit that teaching ICC is useful for

learners.
Question 8: Do you think that your learners tolerae and accept the different cultures?

The aim behind this question is to find out whetlearners tolerate the differences
between cultures. As a result, teachers assumedhatl the learners have this acceptance

toward other cultures.
Question 9: ICC is neglected in the Algerian contéxDo you agree with this statement?

This question is intended to find out the currettagion of ICC in our universities.
Teachers agreed with the idea presented in thenséat, in the sense that the real value of icc

is not given its real value.

Question 10: By teaching ICC, do you think that youare helping your learner

sufficiently to face real life situation with natives?

As an answer to this question, teachers belieudad¢hahing ICC in a form of courses
cannot be enough for learners, and their own effand willingness to acquire the necessary

skills are required.

Question 11: How can you teach ICC through the diffrent learning styles?

This question aims at knowing the strategies usédaching ICC through the different
learning styles. Teachers consider the use of atitheaterials as a way of accomplishing a
successful teaching of ICC through the differenysvaf learning.
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2.7 Conclusion:

This chapter has been devoted to the methodologylata analysis gathered from
both questionnaires and teachers interview. lfgnasented also the purpose of this study, the
research design, participants which are learnetdesachers, and the research tools. The next
chapter, the researcher is going to discuss tldenfys, answer the research questions, and

finally, some suggestions and recommendationsiges do both teachers and learners.
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Chapter Three Discussion of the findings

3.1 Introduction:

This chapter is devoted to the discussion of thedifigs obtained from both
guestionnaires and teacher’s interviews for theppse of examining the trustiness of the
hypothesis then; the researcher tries to answeregearch questions. Some suggestions and
recommendations are going to be presented in aodthrust the ICC skills in EFL setting

with a considerable regard to the learning styles.

3.2  Discussion of the findings
The findings of teachers’ questionnaire, studemwpséstionnaire and the teachers’

interview are going to be discussed in this section
3.2.1 Discussions of teachers’ questionnaire

It is important here to mention again that the heas who responded to the
guestionnaire teach different subjects such as m@mnphonetics, translation and writing

techniques.

The findings show that the majority of teachergehniagister and Doctorate degrees,
and they are experienced teachers since most wof tilzd@e more than 5 years of teaching, so

that they are thought to be familiar with multipdarners in their classrooms.

The results related to the nature of language stiat the majority of teachers
consider language as a social practice and comuauionc it is possible to say that teachers
encourage their learners to communicate more tihv@sssng the language structure. This
result helps the current research in a sense #mguage as a social practice and

communication involves the existence of culturahaetnts.

According to the results and surprisingly, atdkers reported that they teach both
language and culture; Moreover, the results ofaiaestion that hold helping learners to see
the relation between their own and other cultudesws that teachers also do help their
learners to differentiate between cultures; howewdren it comes to learners’ awareness
about cultural diversities teachers’ answers shesg certainty since no one answer with the
choice of ‘to a great extent’. This latter explalndat learners still need a more awareness

about cultural diversities.

38



Chapter Three Discussion of the findings

The findings show that teachers think that thesarhers tolerate the cultural
differences. These results signify that learneesadnle to understand the other cultures since
tolerating the cultural differences is considersdagrimitive step for accepting the different
ways of living and thinking. In other words, learmeaccomplished an important part that

enables them to understand others’ culture.

The results obtained from teachers’ definitions tfe term intercultural
communicative competence indicate that some teaghst guess the meaning of ICC, but

the responses were clear and based on the abiltyrhmunicate with others cultures.

The findings show that teachers use various magderduring the process of
introducing a cultural element, and most importattiey choose those materials according to
the learners’ learning styles. This indicates teathing culture relies on the learning styles.
When it comes to literature, the results show #ihtthe teachers agree on the idea that
literature is a source of cultural aspects; thisnsethat both teachers and learners can rely on

it as a material that enables them to grasp knayel@dbout their own and other cultures.

Despite the different area that each teachemigslto, they do consider ICC crucial
in foreign language teaching, this can be explalmetheir awareness about the importance of
culture in language teaching and learning. So,heacneed to include as many cultural
aspects as possible in teaching English as a fodeigguage, in order to fit the needs of
learners and sustain their motivation in the leggmprocess.

According to the results obtained from the questmf integrating intercultural
communicative competence in teachers’ classrooeechers integrate it implicitly and
slightly, whereas the ICC should be integrated iei|yl and extremely since teachers view
the language as a social practice in which languagkeculture are interrelated, culture is a

part of language, and language is a part of culture

The results show that all teachers think about tlearners’ preferences while dealing
with cultural elements, this indicates that althodlge ICC and learning styles have different
specifics, one may say that they can be used yowith the use of materials. Besides that, the
teachers’ answers for the style which represertkgleiarners show that the visual style is the
most dominant; others respond with a combinatiorthef visual, auditory and kinesthetic
styles, this means that teachers need to strefiseadityles with some emphasis on the visual

one in the case of the third year license learners.
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The majority of teachers agree on the idea thatmaterial chosen according to
learning styles facilitates teaching intercultucimmunicative competence, these results
signify that teaching ICC according to the learngtgles is a useful idea that could enable
learners to better understand the cultural aspantsthe possibility of teaching ICC through
learning style relies on the choice of appropratd authentic materials that suit the learners’

learning styles.
3.2.2The discussions of learners’ questionnaire

The findings show that the overall level of leambas progressed in comparison to
the recent years, however, they still have diftiesl while communicating in English, and

this means that they need more training on devetptiieir communicative skills.

The results show that most learners do not hatreenspeakers of English as friends,
this indicates that learners have not experiencdde&t contact with the foreign culture, it

also means that the difficulties they have in comirating exist within their own context.

The learners’ answers for mastering grammar auwdlwlary as a sufficient way for
communicating effectively show that the majoritytbém think that knowing the language
enable them to communicate effectively in Englifhis denotes that students are not really
aware about the role of learning the cultural aigpet different social groups in enhancing
their communicative abilities. However, learnersméd'to some extent’ the existence of
cultural similarities with other countries whilewdearners deny the idea of sharing cultural

rapprochements; this means that they view their culture as being unique.

The findings show that learners do not find difftees while listening to natives; but
those who have difficulties explained them by neiny natives, the different accents and
pronunciation. Simultaneously, some learners adhat ignoring the others’ culture can
prevent them from understanding native speakeEngfish, this means that the ignorance of
other cultures does create difficulties in commatiigy and may lead to misunderstanding

between the interlocutors. So thrusting the le&'n@C skills is a must.

The results show that the majority of learnerbelie in the necessity of studying
culture, this indicates that culture is needed tfeem and teachers should include more
cultural elements in their lectures. Learners preiging with natives for a better

understanding of cultural elements; this means lgshers want the opportunity to have a
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direct contact with the target culture. Others fiheé use of videos, songs and pictures as
sufficient materials for getting more informatioglated to culture, in this case, educators are
free to choose one of the varieties of materiads tits the different learning styles. Learners
also inform that studying literature as a modulevfte them with information about other
cultures; here, the teachers could use, for exarifeary texts in explaining grammar rules
and present some cultural diversities at the same. {The different subjects can be treated
from a cultural perspective, to reach such purpgbsdeachers need to be selective in term of
texts and activities and flexible during the choidenaterials. From the results, it is possible
to say that those materials do thrust the ICC skill English as foreign language learners.

(hypothesis)

The analysis shows that learners have a minimalvliedge about the meaning of
intercultural communicative competence, few stusleme familiar with the concept and the
rest do not have any idea about it. This led tocthreclusion that ICC is not really highlighted

in our context.

The results reveal that learners differ signifibaron the way of improving their
English language, some prefer the use of videas,ofimers find it more useful to learn with
listening recordings while the rest have the teogldn learn by doing, as it is the case for
those who prefer role play. However, there arenke& who enjoy using all of these
strategies. From the results obtained, it is shthahthe three learning styles (visual, auditory
and kinesthetic) are involved during the learnimgcpss; Moreover, each learner relies on a
specific style in class and this can be challenginthe teachers, since they need to vary the
materials, activities, learning experiences andchahe teaching methodology in order to fit
the learners’ needs and interests. Learners cangidelearning styles beneficial for both:
language use and cultural awareness so that tsacherraise the latter through the different

learning styles.
3.2.3 Discussion of the teachers’ interview

The teachers, who have been interviewed, have xperience of 3 to 4 years in
teaching intercultural communicative competence.tRem, ICC is fresh as an area of study

and new as an academic discipline.

In teaching ICC, it was found out that teacher§ on the learners’ own culture and

the foreign culture because this allows the learn@rcompare both and explore differences
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and similarities between the two cultures. Morepteschers admit that learners do not really
know their own culture and they miss many aspetis, even if learners are familiar with

certain aspects, they take them for granted whealdd them to ethnocentrism while the
presence of interculturality allows learners tchigt and analyze those cultural practices.
Besides that, interculturality enriches the leasneith the necessary skills that enable them to

communicate effectively across cultures.

The interviewed teachers clarified that teachi@f Ishould base on theory and
practice, they explained that there is no praatithout theoretical foundation. Accordingly,
the practical side helps learners to experiencereta situations that prepare them for a direct

contact with different cultures.

The results show that all the interviewed teachdmitted that learners find it difficult
to accept and understand the concept of otherfasthem, students consider their own way
of thinking and living as being real way, as ifth@re no other possible ways of being. This
means that students are in the phase of ‘my wéheibest way’ and they need to develop an

intercultural oriented view.

Teachers do believe that ICC helps the learnec®namunicate across cultures, but it
doesn’t mean that learners will have a full mast#rgompetencies and skills without being
in the context. Similarly to the students, teachmteve that learners need to be involved in
concrete situations ‘face to face’ with nativesh@s consider the use of technology and
especially social media means as the virtual cargkbews the student to communicate with
others since cross-cultural situations are realhg 1in our context, in the sense that not all

learners have the opportunity to go abroad.

When it comes to tolerance and acceptance ofgtteachers stated that learners can
have some tolerance toward others by the end ofdbeses; this indicates that teaching ICC
is affecting the learners positively since it allothem to be more open-minded by raising

their level of tolerance while learning about otbeltures.

Teachers believe that ICC is a must, and it shdid present, as a teacher says,
‘everywhere’ in the different subjects, they togaligree that intercultural communicative
competence is not given its right states in theeAln context and especially in EFL context.
Educators highlighted that the implementation oftwal content should have started in

earlier stages which are not, for teachers, the ca®ur educational systems, and learners
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reach the university level with little awarenesswabdifferent cultures. In addition to that,
teachers believe that teaching ICC help the learttebetter communicate across cultures, but

the readiness and willingness of learners are redui

According to educators, the materials and actwitshould be related to real life
situations in order to make a real learning lifoexxence for the purpose of realizing a
successful communication and understanding of ther@ultures. For them, teaching culture
is challenging and it is helpful to implement IC@jwsted to the learning styles, the way to

reach that is by selecting materials that corredorthe learning preferences.
3.3Major findings

The discussion of both questionnaires and interwvi@rovided the researcher with
useful insights about thrusting the interculturainenunicative competence skills considering
the learning styles, and the way of raising thenees’ cultural awareness in addition to the
materials that facilitate teaching ICC having difiet learning styles in class. This section is
devoted to the discussion of the major findingbath teachers’ and learners’ questionnaires

that can be explained as follows:

Although the teachers view the nature of languagec@nmunication and social
practice and teach it accordingly, students stilll fdifficulties in communicating in English,
which means that teachers need to emphasize moredemeloping the learners’
communicative abilities. Moreover, this study rdedathat both learners and teachers
confirm that intercultural communicative competehes an importance in teaching English
as a foreign language. However, ICC is integray@ab®lically in their courses while students

are in need for the different skills that enablenthto communicate across cultures.

Since both teachers and learners admitted th&trcultural communicative
competence is important in language teaching xpdi@t integration in the different subjects
is essential and useful for learners in order toghtheir communicative abilities in cross-

cultural situations.

The findings show that learners rely mainly on thiee different styles of learning:
the visual, auditory and the kinesthetic style, seathers use different materials and activities
such as videos, songs, pictures and role playit 8an be concluded that the teaching of ICC

through the different learning styles is possib&tiie use of authentic materials.
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The major findings of the teachers’ interview cangxplained as follow:

Teaching intercultural communicative competenceessential and it should be
included in different subjects because, till nowsinot given its real value while learners are
in need to the different skills that ensure thecegs of communication with people from
different cultural backgrounds. The teachers’ witax led also to the conclusion that learners
are not really aware about their own culture, anel toncept of otherness formalizes a
difficulty for them, which means that integratinGQ in a different module should be in a

more explicit way.

All in all, the findings assert the possibility dfrusting ICC through the different
learning styles; this can be achieved by usingraywef materials such as songs, pictures,

videos and realia which means that the suggesteotigses are confirmed.
3.4  Limitations of the study

Limitations of this work took place during the pess of collecting data especially the
guestionnaire that was served to the teachergerits lot of time to collect it back because of
teachers’ preoccupation, time also was not realljictent to work with additional tools.
Moreover, lack of experience as being researcleated some difficulties to accomplish this

work.
3.5 Suggestions and recommendations

Since both learners and teachers recognize theriamme of studying culture and the
fact that intercultural communicative competence ngt given its right value, some
suggestions and recommendations are given to teaahd learners based on the analysis in
order to thrust the ICC skills through the differéarning styles.

3.5.1 Suggestions and recommendations for learners
3.5.1.1 Raising awareness

Students need to have the willingness and readtoeascept the fact that there are
different ways of thinking and living, and therene perfect way of doing things. For such
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reason, they need to prepare themselves for crdssa situations by suspending disbelief

and respect the different cultures
3.5.1.2 Collaborative work

Learners should be collaborative with teachers eonog their preferred way of
learning cultural elements; so that, the teachersmect the suitable strategies of teaching

that fit their needs and allow them to better uatiéerd people from different backgrounds
3.5.1.3 Further research

It is also suggested for the learners to read al@®tin order to develop the skills that
enable them to communicate appropriately in crofsH@l situations. Besides that, learners
need to observe and compare the different cultinissallows them to know and learn more
about theirs’ and other cultures.

3.5.1.4 Interaction with natives

It is important for the learners to interact witttime speakers of English in order to
develop their listening skills and abilities to kmabout the foreign culture. The contact with
natives is really helpful in enhancing the commatie abilities; this can be reached by

acquiring an intercultural perspective.
3.5.2 Suggestions and recommendations for teachers

It is suggested that teachers should vary theahieg methodologies while presenting
cultural elements to make sure that all learnetsbeiinvolved in the activities and facilitate
the learning process. Besides that, the teacheldligore equal importance to the knowledge,

skills and attitudes of the learners while teachimgrcultural communicative competence.

The teachers should also use language in its alilbentext in order to develop the
learners’ understanding of language and culturenuaneously, the educators should
simplify and clarify that language and culture améerrelated that making a connection
between them facilitate the communication in crogi$dral situations. Instructors should take
into consideration the learners’ needs and interesd that, they can vary the activities
accordingly. Therefore, they can choose the ap@mtgpmaterials that make learning more

effective.
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Language teachers should bear in mind that leadears language and culture in
different manners, there are those learners whiemplearning with visual aids or learning by
listening while others find it more useful to ledry doing and touching; so educators should
think about those differences in learning in orttereach the educational objectives giving

importance to learning experiences.

Teachers should create a positive atmospheredaniteg. Using realia is suggested as
an effective way that attracts the learners’ aibentind makes them engaged during the
course. They also need to assess the learnerdogevent in terms of knowledge, skills and

attitudes.

Teachers should devote time for teaching cultureeach lesson. In other words,
language educators need to introduce and integudtare in an explicit, systematic and
organized manner. Eventually, the teachers shatldhg intercultural learning as a goal of

foreign language teaching.
3.6 Conclusion

This chapter was devoted to the discussions offitidings, the researcher first
presented the result obtained from the analysidatd collection tools, then the findings of
both teachers and learners’ questionnaires with résallts of teachers’ interview were
discussed. Besides that, the findings of the rebaastruments were summarized in form of
a paragraph. According to the results, we concthdé our hypotheses are confirmed. After
that, the researcher presented some limitationthefpresent study. Finally, the researcher

presented some suggestions and recommendatiobstfolearners and teachers.
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General Conclusion

The aim of this research is to thrust the intetcaltcommunicative skills in EFL
classrooms considering the learning styles. Thearef objective is to investigate to what
extent ICC skills are integrated into our contaxdl & investigate whether learners are
culturally aware and to provide learners with tleeessary skills to communicate effectively

across cultures.

Throughout this work, the researcher treedriswer the research questions and
examine the validity/ trustiness of the hypothasbih defence the idea that choosing the
materials according to the learners’ learning stglse the learners’ cultural awareness

meanwhile the ICC is neglected in our context.

For the purpose of examining these hypothebesgsearch work was divided into
three chapters; the literature review in whichdkénitions of the different concepts related
to both ICC and learning styles were presented.diifierent components of ICC also were

explained in addition to the materials used in &g ICC in relation to the learning styles.

The second chapter was devoted to the methodalogylata analysis starting from
explaining the purpose of the study and researslydeThen, the population involved in this
study with describing the research tools. Findl, analysis of data collected from both

guestionnaires and the interview are presented.

The last chapter planned to the discussionefitidings gathered from the research
tools. This chapter was concluded with some suggesand recommendations addressed to
both teachers and learners, for the purpose ofmrentgathe learners’ abilities in cross-cultural
situations. Based on the results done, the hypeshiesve been strongly confirmed.

The findings of this study revealed the possipitit thrusting the intercultural
communicative competence skills in English as findanguage classrooms considering the
different learning styles. The findings have alsown that the cross-cultural communication

is not given its right value in teaching the diéfet subjects.

All'in all, the appropriate use of authentic metksrsuch as videos, songs and pictures
enable the educators to thrust the interculturadroonicative competence skills through the

different learning preferences.



Besides that, teachers need to integrate culiusnguage teaching in order to
enhance the communicative abilities of learnerass-cultural situations. Finally,
encouraging the learners’ tolerance toward othkuas is considered as an important step

for developing their understanding of other culture
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Appendix (A)
TEACHERS’ QUESTIONNAIRE

Dear teachers:

The teachers’ questionnaire is intended to invatithe implementation of
intercultural communicative competence in classreoviour help is much appreciated.
Thank you in advance.

Part one: background information:
1-Degree(s) held:

a. BA (License)
b. MA (Master/Magister)

c. PHD (Doctorate) |:|

2-How many years have you been teaching?

Part two: Intercultural communicative competence

1. According to you, what is the nature of language?

a) Communication
b) Structure

c) Social phenomen
d) Communication and social phenome|:|

e) All of them |:|

3-Do you teach:

a) Language |:| b)CuIt|:| c)bo1:|

4- Do you help your learners to see the relationghs between their own and other
cultures?

Always |:| Sometime|:| Neve1:|

5- Do you think that learners are aware of the culiral diversities?

Yes |:| I1:| To some extent|:| Tgreat extent |:|
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6- Learners tolerate the cultural differences.To wht extent do you agree with this
statement?

« Strongly agree |:|
. Agree [ ]
» Strongly disagree |:|
» Disagree |:|

7- What is intercultural communicative competence?

8- What do you use to introduce cultural elements?

Videos [ ] Sof | |Literarytexts [ | Afthem[ ]

(@)1 1] £

9- Do you think about your learners’ learning stylewhen choosing such material?

Always [ ] Sometimes [ ] Never [ ]

10- Do you think that literature is a source of cuural aspects?

Yes |:| No |:|

11-Intercultural communicative competence is crucibin foreign language teaching. To
what extent do you agree with this statement?

« Strongly agree |:|
* Agree |:|

» Strongly disagree |:|
« Disagree |:|

12- To which extent is intercultural communicativecompetence integrated in your
classroom?

Toa great extent |:|

To a moderate extent|:|

52



To some extent |:|
It is not integrated |:|

13- Do you take into consideration the learningtyles while dealing with cultural
elements?

Yes |:| No |:|

14- Which style represents quick learners?

Visual |:|
Auditory |:|
Kinesthetic |:|

Visual and kinesthet|:|

Visual and auditory |:|

15-Do you think that the material chosen accordingo learning styles facilitates teaching
intercultural communicative competence?

Yes |:| D To some exte1:| To great extent|:|

If yes, how
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Appendix (B)

STUDENTS' QUESTIONNAIRE

Dear students,

This questionnaire aims at investigating interaqatucommunicative competence
skills in EFL classroom considering learning styles order to help learners in
communicating effectively across cultures. You kiedly asked to give honest answers.
Thank you for your time and help.

1-Has your level progressed as L3 learner?

a) Yes |:| b) N1:| c)a Iittle|:|

2-Do you still find difficulties while communicating in English?

Always |:| SometimD Never |:|

3-Do you have native speakers of English as friends

Yes |:| No|:|

4-Do you think that mastering only grammar and vochulary enables you to
communicate effectively in English?

Sure |:| Not really|:| Mgy |:|

5-Are there any similarities inreligion,life styleand traditions with other countries?

Yes |:| No |:| To some extent|:|

6-Do you find difficulties to understand English wtenlistening to natives?

Yes |:| No |:|

If yes, what could be the reasons:

7-Do you think that ignoring the other’s culture in one of these reasons?

Yes |:| No |:| Mayli:|

8-Do you think that studying culture is as necessgras studying language?

[ ] [ ]
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Yes No

9 To better understand the cultural elements you res:

Pictures |:| videos |:| Songs |:| Liverwltlativesl:|

O NS e

10- Does studying literature as a module provide yowith information about other
cultures?

Yes |:| No |:| To some extent |:|

11- Do you know what intercultural communicative conpetence means?

Yes |:| No|:| a little |:|

If yes: do you think that it is important in leangithe English language?

Yes |:| I\|:| Maybe[ ]

12-You improve your English language through:

Videos| ] Listening reco|:| role pIaD All ofetml:l

Others

13- Which one do you prefer?

14- Which one do you rely on in class?

Visual |:| Auditory |:| Tactical] | All of them] ]
15-Is it beneficial for: Language us1:| Cultural awaref | Both |:|
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Appendix (C):

The teachers’ interview

The aim of this interview is to explore the curreiitiation of intercultural communicative
competence in our context, and to investigate thagsvof teaching ICC through the different

learning styles.

1. How long have you been teaching intercultural comicative competence?

2. lIs intercultural communicative competence recezglimg as a module?

3. Do you find difficulties in teaching interculturabmmunicative competence?

4. As ateacher of intercultural communicative compege what is your main focus the
learners’ or the target culture?

5. Do you teach intercultural communicative competessa mere theory or as a
practical study? And why?

6. To which extent do your learners understand theepinof otherness?

7. Do you believe that intercultural communicative g@atence is helping the learners to
communicate effectively in cross cultural situat@n

8. Do you think that your learners tolerate and actiepdifferent cultures?

9. Intercultural communicative competence is negleatdatie Algerian context. Do you
agree with this statement? Explain why?

10. By teaching intercultural communicative competemeyou think that you are
helping your learners sufficiently to face reatIdituations with natives?

11. According to you, what is the relation betweenrctétural communicative
competence and the learning styles?

12.How can you teach intercultural communicative cotepee through the different

learning styles?
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