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Abstract

In 2004, Education policymakers adopted the LMD system, as the Algerian universities
needed a global and thorough reform to cope with political, social, intellectual and economic
changes. The LMD system aimed at bringing mobility, profession and better learning and
teaching in a world of globalization and internationalization. However, the whole system was
implemented implicitly without taking into account the fact that Algeria is based on
communism ideology where public ownership is established, but the LMD system was created
in neoliberalism ones where the emphasis is on the individual and free market. Our main
purpose is to question the efficiency of the LMD system and the absence of training and
professional master in the department of English of Abdelhamid Ibn Badis university.
Accordingly, the researcher opted for a mixed-method approach to collect quantitative and qualitative
data. It encompasses an online questionnaire for L3 students. Teachers’/students’ interview and
document analysis for masters Canvas (M2 language and communication and M2 didactics and
applied linguistics). The findings revealed that teachers and students are aware of the drawbacks
of the LMD system in the English department. Teachers and students are conscious of how a
must training and professional master have thought it is absent and to have access to it is a

policymaker’s decision.

Keywords: The LMD system, communism, neoliberalism, globalization and

internationalization
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General Introduction

The LMD system (henceforth Licence, Master, Doctorate), was first introduced in 1999
through the Bologna process to make all the European countries facilitate the student’s mobility
around European universities. In Algerian higher education in 2004, education policymakers
introduced the LMD system to Algerian universities around the year 2004-2008 to cope with
the political, social and economic changes that occurred at that time. The system was introduced
in a society where its economy is based on communism which is in turn based on public share.
Unfortunately, this resulted in several reasons why it did not work better in Algerian
universities. The LMD system was introduced to work better in neoliberalism societies where
the market is free and individual and which has opened up many possibilities for students and

for universities to collaborate with private sectors.

The LMD reform launched in the English department of Abdelhamid Ibn Badis University
in the 2007-08 academic year; it was functional at the same time with the classical system. After
ten years of the implementation of the LMD system, certain aspects of the strengths and
weaknesses appeared in the English department regarding the professional training of learners.
For this reason, this study aimed to reveal the shortcomings of the LMD system by questioning
its efficiency and the lack of training and professional teachers in the English department. To

investigate the LMD shortcomings, we have raised three main issues they are as follows:

Why did education policymakers implement the LMD systemin Algeria?

- How the LMD system was adopted?

- What are the challenges and obstacles both teachers and learners face?
- What are the reasons behind the absence of both training and professional masters in the

English department, University of Abdelhamid Ibn Badis?



The purpose of our study is to highlight and shed light on the important points related to the
LMD system that affected the teaching and learning process. We tried to give to teachers and
students of master and bachelor levels the chance to voice out their challenges and issues and
aiming at creating small change that will make their process of teaching and learning a lot
easier. Therefore, part of the study was to ask both teachers and students to suggest their
alternative approaches and methods that should be taken by policymakers to better and advance
the higher education in Algeria generally and the English department of Abdelhamid Ibn Badis

university specifically.

To question the efficiency of the LMD system and the absence of training and professional
master, three data collecting tools will be utilized; Online questionnaire presented to L3
students, interviews with teachers and with students of both M2 language and communication
and M2 didactics and applied linguistics, at last, an analysis of the objectives and modules of

both masters.

The present dissertation is divided into three chapters. The first chapter displays the
overview that is relevant to the understanding of the implementation of the LMD system. As
for the second chapter, it describes in details the research design and the different methods used
in the fulfilment of our study. The last chapter discloses the analysis and the discussion of the

data we collected through.



Chapter One : Overview

1. Introduction

The present chapter displays the overview that is relevant to the understanding of the
implementation of the LMD system. We will discuss how globalization and internationalization
influenced both the European higher education in a neoliberalism setting and, on the other hand,
the Algerian higher education in a communism setting. In addition, it highlights the reasons behind

the integration of the LMD system in Algerian universities and also discusses its main components.

1.1 Internationalisation/ Globalisation in European Higher Education

The European Higher education is at the centre of the global transformation from an
industrialized to a post-industrial knowledge society, the emerging of knowledge-based economy
highlights the importance of higher education on both individual and national levels. Earnings are
linked with formal education, with a premium on a baccalaureate degree (Bowen 1977; Bowen &
Bok, 1998; Boyer & Hechinger, 1981; Nufiez & Cuccaro-Alamin, 1998; Pascarella & Terenzini,
2005; Trow, 2001). Based on these perspectives, it is understood that higher education plays a
big role in the transformation of society. For Corbett 2005; Zgaga 2006, “the goal to modernize
and improve quality of European higher education has not been only a goal in itself, but indeed
also considered a way to raise the external attractiveness and competitiveness of European higher
education”. There is to say the European higher education aimed at ensuring a world-wide degree
of attraction, as well as boosting and improving the quality of education within Europe itself. To
gain these external competitiveness Europe’s principles were based on the concept of Sustainable
development and international work to improve the quality of cross-border higher education.,
while globalization is taking many forms and changes including political, economic, and cultural

trends. These changes are dominated, which are based on the neoliberalism ideology.


https://www.tandfonline.com/doi/full/10.1080/21568235.2019.1570670
https://www.tandfonline.com/doi/full/10.1080/21568235.2019.1570670
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1.1.1 Neoliberalism

Neoliberalism is an ideological and theoretical agenda for a restructured capitalist
economy and social system, the project depends on material forces and institutions to shape
expectations and norms so that they are more responsive to market incentives. The neoliberal
ideology of globalization has infiltrated the minds of politicians and managers to the point
where it has become internalized and, alarmingly, normalized. It has become part of the new
scheme of things; the new paradigm has linked local practices to globalized social relations.
(Currie & Newson, 1998). In other words, neoliberalism ideology shaped the society over the
past years, politicians and policy-makers are on the ongoing process of encouraging the
privatization of educational services and other ones as well while weakening the public control
and share for these services. “In the neoliberal model higher education is ideally integrated into
the system of production and accumulation in which knowledge is reduced to its economic
functions and contributes to the realization of individual economic utilities” (Morrow, R. 2003).
Therefore, Economy is prioritized; educational systems were mandated to develop efficient,
creative and problem-solving learners and future workers for a globally competitive. As a
result, the creation of the LMD was a perfect reform to fit right in capitalist societies to
guarantee a better link between the human capital and the political, cultural and economic
aspects since investing in education, training and research it increases human’s productivity

and achieve a long-run economic growth.

1.2 Internationalisation/Globalization in Algerian Higher Education
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The integration of the LMD system into European higher education (EHE) relied on
neoliberal ideas, privatization and capitalism due to the emergence of globalization and the
contribution of stakeholders and organizations to set goals and targets in European education
such as France, the United Kingdom and other countries. The adaptation of the LMD system
in Algerian universities, following the French educational system, was to provide the
university with the appropriate education, culture and economy to meet the expectations of
society, and therefore the Algerian universities are manifested in the traditional roles to provide
qualified graduates who respond to political, cultural, intellectual and economic changes at the
local and global levels. As a result, ignoring the fact that the Algerian economy relied on
communism ideology and public share, the choice of the system has led to an increase in

unemployment and the centralization of the education system.

1.2.1 Communism (socialism) Ideology

As defined in the website Britannica: “ Communism isa political and economic doctrine that
aims to replace private property and a profit-based economy with public ownership and communal
control of at least the major means of production such as factories and the natural resources of a
society”. After the independence, Algeria struggled to find a personal system that will fit right to
the political, socioeconomic and educational demands at that time. This unstable defined economy
affected the Algerian higher education. Thus, different reforms and harmonization were adopted to
cope with these political and socioeconomic changes. The LMD system was already established in
other countries mainly in Europe, like France. However, Algeria was not ready for such reform in
a communism society where it does not fit with the structure of the system as in neoliberalism
countries. As a result, it created a huge gap between the knowledge acquired in the universities and

the job market as well as it increased the number of unemployment of graduates.


https://www.britannica.com/topic/property-legal-concept
https://www.britannica.com/topic/public-enterprise
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1.3 The Bologna Process

In 1999, a series of changes reflected in the Bologna process through European higher
education. Klemenci¢ and Galan Palomares defined the bologna process: “It is a decentralized
but coordinated intergovernmental process between 48 European countries and the European
Commission. It has a governance model similar to a political network, which is deliberately
different from the ideal of bureaucratic governance in which state actors have the only actors
of authority ». It allows these 48 European countries to set specific rules and objectives with
the contribution of stakeholders and international organizations, rather than ministers and
European commission members. The Bologna Declaration was signed by ministers of higher
education from 29 countries, in June 1999, it was open for signature by other European
countries and, in 2012, the number of countries increased to 47. As mentioned in the Bologna
Declaration, the ministers meet every two years to assess progress, send new targets and prepare
for the next phase. Six agendas were discussed; Declaration of the Sorbonne (1998) -
Declaration of Bologna (1999) - The creation of the European University Association and the
ministerial conference in Prague (2001) - Ministerial conference in Berlin (2003) - Ministerial
conference in Bergen (2005) - Conference Ministerial Meeting in London (2007) - Ministerial
Conference in Leuven Summit (2009) - Ministerial Summit in Bucharest (2012). Different
objectives were highlighted as mentioned in the Bologna declaration in 1999 and presented as

follows:

Adopting a system of easily readable and comparable degrees,

- Implementing a system based on three cycles: Bachelor’s, master’s and doctoral studies,

Establishing a system of credits such as the European Credit Transfer System (ECTYS),

Supporting the mobility of students, teachers, researchers, and administrative staff,
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Promoting European cooperation in quality assurance,
- Promoting the European dimensions in higher education (in terms of curricular

development and inter-institutional cooperation).

- The ‘social dimension’ of higher education was added to the action lines of the Bologna
Process.

(Prague ministerial conference, 2001)

- Highlighting the role of higher education institutions as having primary responsibility for
quality assurance,

(Berlin ministerial conference, 2003)

- The adoption of the Standards and Guidelines for Quality Assurance in the European
Higher Education Area (ESG) and the Framework of qualifications for the European Higher
Education Area (FQ-EHEA).

(Bergen ministerial conference, 2005)
- Highlighting in particular the increased compatibility and comparability of European
education systems through the implementation of structural changes and the use of the European
Credit Transfer and Accumulation System (ECTS) and the Diploma Supplement.

- Establishing the priorities for the decade to 2020.

(Leuven ministerial conference, 2009)

- To educate students with the knowledge and skills needed to ensure their employability.

- Improving Mobility.

(Bucharest ministerial conference, 2012)
Since the beginning of the Bologna Process, European higher education systems have grown

significantly due to the different objectives and priorities that were set by the EU and non-EU

I
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countries. Which set the path for the structural reform entitled the LMD system (Licence, Master,
and Doctorate) which is a consequence of this process as an attempt to reposition Higher Education
in terms of globalization and competitiveness. To ensure this continuity set of principles were

introduced:

- Guaranteeing university autonomy, to ensure continuous consonance with the changing
needs of society and knowledge along with cultural advancement

- Promoting European higher education on the global level.

- Linking higher education to the work requirements of the community.

- Promoting European labour and making it more competitive globally.

- Strengthening student mobility dynamics and taking advantage of the opportunities for
learning, training and professional services.

- Promoting European cooperation in the field of learning quality.

- Promoting the European learning dimension through program contents, skills and

competencies.
1.4 Higher Education Reforms in Algeria

Algeria is considered one of the countries that have adopted an education policy that is open
to all segments of society through its choice of education democracy principle, which started with
its independence, Algeria adopted free education at all levels as a national mandate. During and
after 1962. Algerian higher education (AHE) has been influenced by the European higher education
(EHE) more precisely France up to now. The reforms that the higher education sector underwent
came into effect directly after Algeria’s independence. These reforms can be summarized in two
main reforms:

1.4.1 The Pre-Reform Period
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This period (from 1962-1971) witnessed the establishment of the ministry of higher education
and scientific research, which was entrusted with the task of supervising the promotion of higher
education, meanwhile, the French organization remained in effect during this period. Educational
studies were carried out according to three cycles: The first is a three-year licence, post-
baccalaureate (high school diploma) cycle. The second cycle is one year long or more and awards
the successful student a “Dipléme etudes approfondies” known now as master of advanced studies
(MAS). The third stage, through which one can obtain a Doctorate of three years of postgraduate
studies and then a PhD degree is accessible. This phase was characterized by Algerian higher
education to achieve the following objectives:

- Ridding curricula from colonial ideas, especially programs of social sciences, human
sciences and law, which were full of colonial ideas offensive to Algerian society.
- Abolishing French educational administration and replacing it with Algerian educational
Administration.
- Making education a right for every citizen.
1.4.2 The 1971 Reform
The reform that changed the structure of the universities from institutes to faculties. The
following characterized this period of reform:
- The progressive process of adapting curricula, especially in the social sciences, to Arab and
Algerian cultures through Arabization and “Algerianization”.
- Training individuals capable of being integrated directly into the labour market.
- Diversifying training paths to provide for the needs of economic, social and service sectors.
- Training the maximum number of individuals at the lower cost.
- Combining theoretical and practical teaching i.e. training, by the opening of the university

to its economic and social environments.
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The elimination of the Certificate system and the implementation of a four-year Bachelor
system, as well as “Magister and Doctorate “doctorat sciences or doctorat d’Etat known as
the classical system.

- Introducing the system of semesters and modules.

- Changing faculties into institutes.
1.4.3. From Institutions to Faculty System

This period, which began in 1999, was known as a structural reform of the University because
the ministry returned to the faculty system instead of the institutes. In other words, they make all
the departments belong to a single faculty; for example, the English, Spanish and French
departments belong to the faculty of foreign languages. Each department differs from one to the
other in terms of administrative staff, instructors and students.

1.5 The LMD Reform
The LMD system (Licence, Master, Doctorate or Bachelor, Master, Doctorate) as a new

reform appeared in 2004 for ensuring a better quality of teaching and learning in higher

education, through several evaluations to the higher education in Algeria done by the

commissions (National Commission on the reform of the educational system) and Council of

Higher Education (CES), many imbalances and deficiencies in its functional performance were

characterized by Djekoun Abdelhamid (2006):

- Alarge number of students with poor attendance

- Agreat failure and dropout rate along with cost-effectiveness.

- Weak dynamics when it comes to program renewal.

- Weak relations between the university and its social and economic environments.

- Strong centralization as a means of managing university life.

(2" conference of rectors and presidents of Maghreb universities)
10
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To deal with these difficulties and problems, Algeria adopted the LMD system as

a ready-made as had all the other Maghreb countries. It can be pointed out that these
countries have adopted major objectives inspired as a whole from the European system, and
features of its implementation were apparent in the following:

- Improving the quality of higher education.

- Compatibility of the training with the global system and European standards in particular.

- Diversifying training paths and linking them to the economic and social needs.

- Seeking to ensure employment.

- Modernizing management and pedagogy.

1.5.1 The Structure of the Study plan in the LMD System

The new architecture of the LMD system was structured around three cycles:

1- The licence cycle, after the baccalaureate, the student can enrol in a training course, which
leads to the licence. The Licence (L1, L2, and L3) takes place over six semesters validated by 180
credits. There are two types of licence: An Academic Licence leading to the preparation of a Master
and the professional licence, with more identified specialities and targeted at reaching the
workplace.

2- The Master cycle, it (Masterl and Master 2) takes place over four semesters after the
licence, at the rate of 30 credits per semester. To obtain it, you must therefore add 120 additional
credits to the licence. The Master cycle has two orientations: the academic (Research) Master,
which aims to pursue studies towards research, culminating in the doctorate. The professional
Master, which gives a qualification allowing entry into working life. This distinction of the

academic and professional master is made according to the university establishment’s training

11
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offer; it can be done from the first year (M1) or during the second year (M2). If the university

cannot manage the training, the academic master is the only option.

3- The Doctorate cycle: The doctorate is the last steps in the post-graduation studies and the
plan structure of the LMD system. The doctorate thesis is prepared for at least six semesters

and accessible after a research Master, and it is about a minimum duration of three years.
1.5.2 Teaching Units (EU):

The LMD system is divided into several semesters, which are divided into different

Teaching Units and organized as follows:

1.5.2.1 Basic (Fundamental) Teaching Unit (FTU)
It groups the core courses essential to the field of study and it represents 60 of the semester credits.
1.5.2.2Methodological Teaching Unit (MTU)

They are courses that enable the student to be self-reliant in his/her studies. It represents 30 of the

semester’s credits.

1.5.2.3 Discovery Teaching Unit (DTU)
DTU includes courses that broaden the student’'s knowledge horizon and open new perspectives in

the event of a reorientation. It represents 10 of the semester’s credits.
1.5.2.4 Transversal (Common) Teaching Unit (TTU)

TTU courses allow the student to gain practical knowledge in different areas such as languages,
computer science, information and communication technologies...). It represents 10 of the

semester’s credits.

12
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Teaching units are based on semesters whose duration differs from one cycle to another. They are

shown in the diagram below.

Six Semesters Doctorat
Four Semesters | Academic Professional

Master - (180+120) Credits
Six Semesters

Licence 180 Credits

F Baccalaureate —‘

Figure (1.4.1): General Schema of the LMD Reform

1.6 Rationale for the LMD Reform in Algeria

Algeria aims at achieving a better HE quality by adopting the LMD system in 2004, as a way
to cope with the pace of globalization in the European higher education, mainly France as a
former colonial country. The Legislations and regulations that the LMD is based on
employability, assessment, curriculum structure and the student’s mobility overseas have led
to deficiencies and given rise to questions by the academic community regarding the

application and future of these reforms and how effected it will be.

1.6.1 Employability

Employability is “A set of achievements, understandings and personal attributes that make
an individual more likely to gain employment and be successful in their chosen occupations”
(Yorke and Knight, 2003). Within the 21%- century world of technology and advancement, it

becomes a necessity to be equipped with the appropriate skills to respond to the needs of the labour

13
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market. Besides, “The 21st century workplace is unique and only people with adequate skills can
serve” (Oviawe et al, 2017); therefore, learners should enhance and develop skills of solving real-
life problems, communication and collaboration to be effective in the workplace According to
Sursock and Smidt, 2010: “Increasing the potential for innovative studies that can better address
each students ‘interests and potentially enhance employment opportunities”.
1.6.2 Assessment

The assessment of knowledge, skills and competencies is the key cornerstone of the new
educational system, educational assessment seeks to determine how well students are learning and
is an integral part of the quest for improved education. It provides feedback to students, educators,
parents, policymakers, and the public about the effectiveness of educational services (Pelligrino,
Chudowsky, and Glaser 2007). It is considered as a "form of communication” between the
different actors of education, including learners (their feedback), teachers (feedback from their
studies), the curriculum designer (comments on the curriculum) and administrators (feedback on
the use of resources), and employees (quality of candidates) (McAlpine 2002). Therefore, the
assessment must be valid about competence or ability to assess and reliable in terms of the results
obtained. LMD engineering, student acquisition and learning assessment are semi-circular, not
annual. Each teaching unit has two modes of evaluation. Summative assessment: the final exam or
test selected by the teacher is a means of determining what the pupils know and do not know during
the whole semester and the year. Whereas, the formative assessment is based on the assignments,
personal work and exercises (portfolios, projects, journals, etc.) which are completed by the
student. Furthermore, assessment within the LMD system is based on the European Credit Transfer
(ECT).According to the European Commission, ETC is a tool of the European Higher Education
area for making studies and courses more transparent. It helps students to move between countries

and to have their academic qualifications and study periods abroad recognized.
14
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The assessment in this reform includes an assessment of the subject/unit of the teaching units.
Therefore, the unit grade includes both the final exam grade and the TD / TP grade, which is
determined by student participation, attendance, homework, projects, tests and performance in the
classroom. However, some units only have a final exam and are only taught in courses such as
linguistics, French, Didactics, psycholinguistics, etc. Students fail their exams if their results are
below average (10), in case students can substitute between units and teaching units to succeed.
Compensation is possible at the level of teaching units at the three levels (L1, L2 and L3) and
progression from the first to the third year is conditional on obtaining the average or higher
compensation (10/20). Also, if students fail in the first session, they can take reassignment tests.
1.6.3 Curriculum

The process of building curricula is considered the cornerstone of any educational work,
and the training success in this system depends on this process because the right knowledge, skills
and competencies that match the requirements of modern education and the needs of the
community are transmitted through it. The process of linking the labour market and the educational
content presented by the universities can be achieved by the professionalization of curricula and
giving more room to subjects that are directly linked to a given profession or job to help students
ensure a professional career in their domains their graduation. This has allowed all universities and
institutions to offer students’ academic and professional teaching and learning at the
bachelor and master levels. Furthermore, it has also allowed the inclusion of students in designing
curricula and syllabus as it is a vital part in the classroom since it focuses on the learner’s outcomes
as advocated by the LMD system. In contrast, the “classical” system was all about making students
passive and over-reliant on their teachers because most of the syllabus and courses designed are
either obsolete or lack of the integration of different skills and competences, such as critical

thinking, creativity and collaboration.
15
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1.6.4 Students Mobility Overseas
The LMD system aims at enhancing and promoting student’s mobility nationally and
internationally, different programs and cooperation were established in Algerian universities to
achieve cross-borders mobility among students, teachers and staff. Hence, programs like Erasmus
Mundus and Ibn Battuta aim at building training programs, making provisions available, and gain
recognition and equivalence of diplomas in European countries since it is based on the European
credit transfer system (ECTS), it is a way to ensure a better quality of higher education as it includes

all HE sectors and members.

1.7 Conclusion

This chapter presented different key concepts related to the implementation of the LMD
system. It discussed the influence of the political and socioeconomic changes on the European
and the Algerian higher education. It also dealt with the criteria and rationales behind the
integration of the LMD reform. It also discussed the key concepts related to the components of

the LMD system. The next chapter presents the research methodology followed in this study.
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2.Introduction

This chapter discusses the research methodology employed for this study, it tackles the
research method used, procedure and the context where the investigation took place. Also, it
provides the description of the participants and the data collection tools which involve

interviews, questionnaire and document analysis.

2.1 Research Method

Our research work aims at questioning the efficiency of the LMD system and the absence
of professional master in the English department of UMAB. The issues referred to in this
study are as follow:

- Why did education policymakers implement the LMD system in Algeria?

- What are the challenges and obstacles faced by both teachers and students of
the English department of the University of Abdelhamid Ibn Badis?

- What are the reasons behind the absence of both training and professional
masters in the English department, University of Abdelhamid Ibn Badis?

To answer these questions, both qualitative and quantitative approaches were used. Many
researchers agree on the fact that a mixed-method design is the most convenient model as it
caters variation in data which leads to the reliability and the validity of the research. Creswell
and Clark (2007) believed that “the use of quantitative and qualitative approaches in
combination provides a better understanding of research problems than either approach alone”.
Therefore, a mixed-methods design provides more comprehensive data that will aid us to

provide accurate and rigorous validation to our investigation.

In the empirical part, two types of data collection tools were used. Interviews for both

teachers and students were conducted to get a deeper understanding of the research problem,
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which is unveiling the reasons behind the implementation of the LMD system and
understanding the absence of professional master in the university of Abdelhamid Ibn Badis
(UMAB). As mentioned by Louis Cohen, Lawrence Manion and Keith Morrison (2007):
“Interviews enable participants—be interviewers or interviewees—to discuss their
interpretations of the world in which they live, and to express how they regard situations from
their point of view.” Simultaneously, an online questionnaire was published for students of
third-year licence (L3) which includes both open-ended question and closed questions. Open-
ended questions enable respondents to write a free response in their terms, to explain and qualify
their responses while closed questions include a list of predetermined answers from which
participants can choose. As cited by Erickson & Kaplan, 2000: “Combining closed-ended and
open-ended items is a form of mixed methods research that has gained increasing popularity,
largely due to its potential to capture the benefits of both quantitative and qualitative data
collection and analysis at a relatively low cost to the researcher”. Since collecting data is a
crucial part, researchers tend to combine and mix methods to save time, money and have

accurate and valid answers.

2.2 Procedure

This study took place at the level of department English at Abdelhamid Ibn Badis university.
During the first semester, we conducted interviews with students M2 language and
communication and M2 didactics and applied linguistics. Next, we addressed an online
questionnaire on Google forms for L3 students. Finally, we analysed documents related to the

canvas of both masters.
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2.3 Context
Our investigation took place at the level of Abdelhamid Ibn Badis University- department
of English, Mostaganem. This setting was chosen because it fitted the requirements of our
investigation.

The English department at UMAB, provide three-degree cycles as described in the LMD
framework. The bachelor’s degree cycle provides one study programme entitled language,
literature and Anglo-Saxon civilization which can be accomplished in six semesters.

At the level of the master degree cycle, successful bachelor students at the department of
English have the choice to choose from one of the eight master’s programmes offered:
Language and communication, didactics and foreign languages, didactics and applied
linguistics, literature and civilization, literature and interdisciplinary approaches, linguistics and
science of languages. The choice of these specialities was since 2016. For the third-degree cycle
known as PHD, master graduate students can enrol for PHD after passing a national exam.

2.4 Participants

For this study,44 participants from our department of English contributed to the achievement
of our investigation. 10 master students of both specialities (Language and communication and
didactics and applied linguistics), 9 teachers from the English department and 18 students from
third-year licence. These participants were selected to question the efficiency of the LMD
system and the absence of the professional master in our faculty.

Both students of didactics and applied linguistics, as well as language and communication
were selected because they faced many obstacles and are still facing obstacles in terms of
material resources, training and the absence of professional masters in the faculty, since the
aims and objectives of both masters are different and the difference relies in terms of content
but still the main focus is teaching. Besides, both canvas were the only ones titled master

academic and professionalizing.
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Third-year students were selected to contribute to this research work mainly to assess their
knowledge and evaluate their awareness concerning the LMD system, the absence of the
professional masters and their challenges. Considering they can apply for the teaching contest
with their bachelor’s degree, unlike master degree holders. Teachers’ contribution to this
investigation centred primarily on the matter of their assessment and evaluation process as well
as their challenges and difficulties in providing training and professional masters to students.

2.5 Data collection Instruments

Throughout this study, two data collection instruments were used as primary resources, a
week-long interview with students and teachers and a questionnaire used for L3 students. Also,
we used document analysis as a secondary tool to provide valid and complementary information

to our research.

2.5.1 Interview

After we studied our survey on the LMD system and the absence of a professional Master,
semi-structured interviews were conducted for both teachers and students. Some authors have
described the interviews as "a conversation for a purpose” (Webb and Webb, 1932). The
interviews provide an open space for participants and researchers to discuss and express

opinions with a focus on the purpose of the whole research and research questions.

One person, several people can be interviewed separately or a large number of people
organized in a discussion group. Depending on several factors, participants may be interviewed

one or more times during the fieldwork period (Saldafa, 2011).

2.5.1.1 Description of the Teachers’ Interview
Six interviews were conducted at Abdelhamid Ibn Badis University, Mostaganem. The

questions were divided into two main themes and presented as follows:
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Theme (01), which consists of four questions, seeks to know the teacher's perception towards
LMD reform and the method of assessment and evaluation in the teaching process that lies
under the LMD system. While theme (02), consists of five questions, aimed at understanding
the reasons behind the absence of training and professional masters at the level of the English

Language Department.

2.5.1.2 Description of the Students’ Interview

were conducted to 10 students, five students from master two language and communication
whom we used with a set of focus group discussions respecting their choice on how to be
interviewed. The other five students of master two didactics and applied linguistics preferred
to have a one to one interview. The interview is divided into two themes as presented below:

Theme (01), consists of three questions, seeks to evaluate M2 student’s awareness
concerning the LMD system. Theme (02), consists of five questions, aims to understand
student’s challenges regarding the absence of both training and professional masters and
suggesting solutions.

2.5.2 Questionnaire

This questionnaire was presented online to students of third-year licence (L3) through the
Google Doc site, to evaluate their awareness regarding the LMD system and the absence of
training and professional masters at UMAB and their challenges as L3 students.

A questionnaire is usually designed to collect some different types of data including facts
about people or events, people’s descriptions about something that has happened to them; for
example, knowledge- what people know about something, opinions- what this opinion is about
they have experienced or know about, attitudes/values-their attitudes toward other people,
institutions, ideas and so on, and background information about the respondent which may be

linked to the research topic (Matthews & Ross, 2010).

21



Chapter Two : Research Methodology

Online questionnaire offers a wide range of answers to the researcher, according to De Vaus
(1991); Fink (1995):” to A questionnaire enables responses to be gathered from large numbers
relatively quickly, and cost-efficiently”.

2.5.2.1 Description of the Students’ (L3) Questionnaire

The student questionnaire is the second research tool used in this research work, the
questionnaire is composed of open questions and closed questions. It is divided into two
sections, the first concerns the personal information of the students and the second is devoted
to the evaluation of their knowledge of the LMD system, the absence of professional masters
and training at UMAB. Also, the challenges as L3 students in terms of their needs, content,
assessment and evaluation in classrooms with teachers.

Question (03) and (04), in the second section, aims to assess their knowledge of the LMD
system.

Question (05) aims to denigrate the challenges of L3 students.

Question (06) attempts to determine whether the needs of the pupils are taken into account
or not.

Question (07) asks how students perceive the effectiveness of teacher assessment and
assessment in the classroom.

Questions (08) and (09) aim to investigate and raise awareness about training and to opt for
professional masters in the English department of UMAB.

2.5.3 Document Analysis

Document analysis is a systematic procedure for reviewing or evaluating documents—both
printed and electronic (computer-based and Internet-transmitted) material. Like other analytical
methods in qualitative research, document analysis requires that data be examined and
interpreted to elicit meaning, gain understanding, and develop empirical knowledge (Corbin &

Strauss, 2008; see also Rapley, 2007). Documents provide supplementary research data.
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Information and insights derived from documents can be valuable additions to a knowledge
base. Researchers should therefore browse library catalogues and archives for documents to be
analysed as part of the research process.

2.5.3.1 Assessing documentary resources

Scott (1990) suggested four key criteria for assessing the ‘quality’ of documents:

- Authenticity: Is the evidence genuine and of unquestionable origin?

- Credibility: Is the evidence free from error and distortion?

- Representativeness: Is the evidence typical of its kind and, if not, is the extent of its
untypicality known?

- Meaning: Is the evidence clear and comprehensible?

Document analysis involves skimming (superficial examination), reading (thorough
examination), and interpretation. This iterative process combines elements of content analysis
and thematic analysis. Content analysis is the process of organising information into categories
related to the central questions of the research, and the latter, is a form of pattern recognition
within the data, with emerging themes becoming the categories for analysis (Fereday & Muir-
Cochrane, 2006).

2.5.3.2 Description of the Document Analysis

Since the main objective of this research is to explore how the LMD system is implemented
and to reveal the reasons behind the absence of both training and professional master, the
information was gathered from official documents to explore and discuss the canvas of both
masters (M2 language and communication and M2 didactics and applied linguistics). These
documents were analysed to give supplementary information and validity to the findings of the
teachers and students interviews. This research consists of two types of analysis, M2 Canvas
for Language and Communication and M2 Panel for Applied Foreign and Linguistic

Languages. The table was found on the official website of Abdul Hamid Bin Badis University
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and translated from French to English. Main focus on the objectives and content of the program.
Analysis of these documents highlights the idea of whether the current board should change
and how it plays a major role in the teaching/learning process. The M2 Communication, M2
Foreign Languages and Applied Linguistics panel was analysed because the two disciplines
focus on teaching as a theoretical objective but different in practice because each discipline has
different units with a different credential.

2.5.4 Conclusion

The chapter gave a complete description of the research method, the context, the participants,
and the data tools used. Also, we described the teachers’ and students’ interview, the
questionnaire, and the document analysis. In the next chapter, we will present the analysis,

interpretation, and discussion of the data collected.
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3.Introduction

This chapter presents the interpretation of the data collected by using well-established tools
of researching, Interviewing, questioning and analyzing documents. It displays and discuss the

main points related to the LMD system and the absence of training and professional master.
3.1 Data analysis
3.1.1Teachers and students’ interview

Section I: teachers and students’ attitude towards the LMD system and the

teaching/learning process

In this section, we have asked both M2 (language and communication and didactics and
applied linguistics) and L3 students and teachers about their perspective concerning the LMD
system and the teaching-learning process under this system. The participants had different
response some brought other issues and topics related to the research such as the idea of

curriculum, assessment and teachers training.
3.1.1.1 Teachers’ response

Among seven teachers, three mentioned that the LMD reform as a system is good, but their
attitude towards its implementation in the English department, at the University of Abdelhamid
Ibn Badis, is not positive. One said: "There is nothing against its structure and its objectives,
but the problem appeared in the way they implemented it in Algeria. There is a bad conception
of its integration. Another said, "Well, you know, we weren't asked if we liked it or not, we
didn't have training on LMD ... it has been implemented in France before, and our perception
on this was excellent, we could have different professions, they could generate different jobs.
But, in Algeria, it is not possible, we only followed the form, | mean the title, but we could not

reach the content, and achieve professionalism, while another teacher said it was not a question
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of right or wrong, or is a failure or a success, but rather a different system quoted: "is it good
or not, | can say it is different”. However, these teachers have agreed on some of the major
points which they think that were the reasons why the LMD system was different or did not
help and improved the English department in UMAB, these points were highlighted as sub-

themes of this section as follow:

Teachers’ training: All teachers mentioned that one of the reasons why the LMD reform
failed to reach its objective in the English department is that teachers did not have any training
regarding how the system works and how it should demonstrate in their teaching process. One
teacher said “In terms of training, we did not receive that necessary training that can hone our
knowledge and skills about this system. We attended just a series of workshops which were
theoretical and had no implications”. In other words, teachers did not know the logistics of the
system as well as they were teaching under a system that it is completely different and a lot of

teachers were not ready to apply it in their teaching since it was introduced only on papers.

Assessment: Three of them have received no training or training on how teachers can assess
students in the LMD system. Someone said, “We have a problem in the evaluation, and we don't
know how to evaluate students using the LMD system.” Another teacher replied, "Teachers
need training on how to use formative assessment to help students learn better.” Another
disadvantage is that the independence of the learners has made a valuable contribution to the
LMD assessment, where students take full responsibility for their learning and take into account
their needs and participation. One commented: "It is very difficult to talk about the needs and
assessments of learners, especially in large classes, and the question in this case, how can we
meet their needs? For example, in my case, how to score the test, before the exam, the written
test, including the student's attendance and participation. Consequently, participants and non-
participants will not obtain the same scores, and those who are present and do not participate

will not have the same grade as those who are present and participants. Sometimes, | integrate-
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mini tests, if | want, for example, to check the concepts if they were perceived by the learners.
So whenever we deal with something challenging, | do like to do mini- tests by the last 20
minutes of the session. So here assessment is challenging”. Another issue related to assessment
is how the Structure of the Study plan in the LMD System is based on compensation and
teaching units, in which teachers look at it as destroying way in which students became
irresponsible for their learning which led them to be over-reliant on their teachers and only
focusing on how to get grades rather than how to learn. Something that is from different what
they faced with students of the classical system.

CANVAS/ Curriculums: Teachers draw attention to CANVAS points and programs that
need to be changed each year. These objectives and programs determine the goals, objectives
and content of each unit and chapter, and because the needs of students change every year, these
approaches have completely changed. For example, for the teacher, "There are different things
that need to be changed, the world is changing, so the needs of the students are varied, and as a
result we need to make the necessary change in the curriculum.” "Many aspects of the canvas
must be reviewed; for example, the master of language and communication, we asked to change
the titles of some units and also the title master to include the use of technology, and this was
not possible because there is a special committee to take in charge these form of structure. The
reason we asked to change the titles is because we are not convinced, like “Tanmia” Human
Resources, and e-learning is more than blended learning, but what we can do as teachers is to
change and discuss lessons with our students. "These changes in the Canvas are not up to the

teachers themselves.

3.1.1.2 Students’ response
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The students were chosen from two different majors, namely M2, Communication, Learning
and Applied Linguistics. Students of the two masters mentioned that on the one hand, it is a
good system that suits the right in the English language section in terms of available
opportunities such as travel abroad and diplomatic recognition. Example for the student "This
is one of the best for me, it encourages mobility, and it gives us various opportunities as students
to travel abroad and explore learning in other countries. For example, exchanging programs like
Erasmus. " On the other hand, the system neglected the needs and wants because of the way

one of the students said.

Students also shared their challenges as master's students in terms of content presented in
the program and assessment provided by the teacher based on the LMD. An example of a
student in M2 language. "The idea of assessment is linked to teachers because they are the ones
who assess us. The problem is that teachers do not know based on what should be given to
students. Some teachers still do not know on what focus on the student's language, knowledge

or performance in the classroom and on their development in the university world.

However, I can say that my experience as a delegate student has changed little when teachers’ pay
attention to our needs and our autonomy in learning, and try to prove it when designing their courses;
unfortunately, this is not available in the other masters, the student of M2 didactics and applied
linguistics replied. “The student commented that this system is incompatible with the Algerian
social and economic system”, "The first failure appeared because the decision-makers did not
pave the way for the LMD reform, there is a big gap between the economic and educational
systems. They could not introduce the LMD system to Algerian universities properly. They
neglected the large number of students in the classroom, they did not think carefully about their

recruitment, they forgot that the system aims to connect students to the world of professionalism

(employment) "'; in other words, Algerian society is based on communism where the public
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party is encouraged while the goal and objectives of the LMD are based on privatization in

many sectors.

Students also brought the matter of both assessment and curriculum, where both students of
M2 language and communication and M2 didactics and applied linguistics acknowledged the
fact that these components matter on directing their future careers. One student stated, “it is
very important to shed light on how assessment is done and how the canvas is designed, teachers

should always prioritize our needs to give us a chance to reinforce needed skills in future jobs”.

Section 11: Questioning the absence of Professional master and training in the English

department

In this section, we asked both teachers and students about the reasons behind the absence of

the professional master and training in the English department
3.1.1.3 Teacher’s response

Our teachers answered some questions about the lack of training and professional masters,
such as (1) Is training compulsory for master students? (2) How will a professional master's
degree be a good option for learners to secure their career? The eight teachers responded that
professionalism and training are good for students, but unfortunately absent in the English
department due to a lack of expert teachers in certain professional subjects such as ESP and
translation. Another teacher said: "The training of students in the English language is
completely underestimated in our university. As for the majority, the English student does not
need a lot of practice in the English language, so only learn the language and you can enter
professionalism. For example, for students who need “mixed pedagogical” training, they can
do it themselves with their teacher outside the university because the teacher cannot decide on

behalf of the authority. One of the eight teachers said that professional training and masters
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could be provided by teachers, and even said that it was possible for her because she was
studying “ESP” English for a specific purpose an even “EGP” English for a General Purpose,
it requires a lot of practice as well as theory. The teacher said: "Personally, as an ESP teacher,
| suppose | can create or offer a professional master. Regarding training, | can send my students
to practice teaching English in different departments at the level of Abdelhamid Ibn Badis

University. "
3.1.1.4 Students ‘Response

We asked students about their challenges as master students and their ideas about
professional training and masters. Most of the students shared the same opinions regarding the
importance of training and professional mastery in the English department. The student said:
"It is important to get a professional master's degree, because each person's goals are different,
and not all students want to teach although this is inevitable, but they will teach. Therefore, |
see that having to choose between an academic master and a professional master is to be
Specialized in the field; it also helps students to find a job and to focus on learning the skills

required in this job rather than on "learning languages".

Someone replied: "Training is not a need, but is a must. We have to train ourselves to know
about how we are going to teach. The LMD master program is supposed to have two types:
academic and professional”. “There is only academic which is for students who want to pursue
their higher education, as for a professional master, it is absent due to a lack of training and
experts. Once we graduate and teach, we will be shocked when we discover that all what we
learned could not be applied because we could not have enough skills to do it.” "The only
difference between the two specialities is their challenges because each student learns
differently, and even if they have the same teaching experience, the result will be different.”

Their responses are as follows:
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"For me, what | found most difficult was not putting what | learned into practice, we focused

only on theory." Students of M2 didactics and applied linguistics

"Throughout my experience here at university, I have always felt that | was studying
something that | didn't even need to think about, | just had to move forward in my educational
journey and the system helped me. It was easy to get grades, to master all the changes, and the
teachers played a big part in teaching us the things we might need, and here | started to think

about my future.

“The things we learn are demotivated, overloaded with outdated information and the
evaluation of this knowledge is not based on a correct framework. Regarding the practical side
of our studies that are missing, we need it in most modules, especially in methodology and ESP
(English for specific purposes). Also, with licence degree, you are supposed to teach in a
college, but how you are going to teach with no training. As if they need training, they should

be ready for the educational environment.” Student of M2 language and communication.

“as a master student, I am completely oblivion about what it is the LMD system
because no one introduced it to us properly. | think the classical system because it gave
a value to knowledge and learning. | can describe my studies in one word, overloaded,
we learn a lot in a very short of time without practice.” Student of M2 didactics and
applied linguistics.

3.1.2 L3 students Questionnaire

In this section, we have selected to analyse the main questions, and their answers are
significant to our research. These questions are as follow

Q1: Are you aware of the LMD system? / Q2: What is your perception about the LMD

system?
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® Yes
® No

Graph 3.1.2.1: students’ awareness regarding the LMD system

The above graph shows that 72.2 % of the respondents are aware of the LMD system, while
only 27.8 % do not know the LMD system. Following the first question, we asked students

about their perception of the LMD system. Their response was as follow:

“A system which is not taken into consideration by the government to improve”.

“It was supposed to be a reform for higher education in Algeria, where we have
three grades level (bachelor/master/doctorate) I think it is a good system, but it is
mostly theoretical studies. Students need practicality to improve their skills and
education”.

“The LMD system is successful but not in Algeria”. “Despite the promises of
enhancing teaching process and learning this system consider as a failed one”.

“I like the fact we can have a PhD”.

Q3: Do your teachers take into account your needs when designing syllabus?
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@® Yes
® No

Graph 3.1.2.2: Students needs taken into account when designing courses

The graph above shows that 83.3% declared that the students' needs were not taken into
account when the teachers designed the courses, and 16.7% shows that their teachers took

their needs into account.

Q5: Do you think that opting for a professional master will give you a chance to excel
in the domain of your specialty? YES, or No, Why?

We asked students whether they think that opting for a professional master will give
them the chance to excel in their domain of specialty. Most of the students said yes, their
answers are as follow:

"Yes, without a master, you still have to progress in this field, and my opinion even after

the master, you need more to succeed in your field".

"Ultimately, in master and professional master is a must in which you like to study this

specific module that you have always liked".

"I don't have a specific answer to that, but I think that students should be followed

throughout this process to choose the appropriate specialty.”
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“Yes, definitely more progress means bigger chance, but here in our region (not sure about

other cities or places) even if you reach a doctorate, you may wait longer to find a proper job

some teachers with higher degrees who should be teaching in colleges and universities are

working in high, middle or primary schools with mild salary and some others aren't even in

positions they deserve”.

“Yes, we do, we are numerous and this will allow students to decide on their future career

as well as it will the teachers job a lot easier since this will limit the number of students”.

“Yes, it will. I didn't get it well (Professional master ...) but let me say yes through training

and preparing yourself, you will get the chance and it will be easier for you to present more in

the domain of your specialty “.

“Yes, I will be focusing on my specialty and be more motivated”

3.1.3 Document Analysis

In this section we have analyzed the main elements relevant to our research work, we

analysed the content of the Caneva (See Appendix C&D) before we give validation to

students and teacher’s testimony regarding these elements which were heighted as sub-

elements in the results of the interviews.

Master academic/professionalizing

language and communication 2016-2017

Master academic/professionalizing

didactics and applied linguistics 2016-2017

Obijectives/
Professional
profile and

skills targeted

The skills expected in this training based
on the acquisition of the trilogy:

"savoir, savoir-faire and savoir-etre" and
improve cognitive, pedagogical and

cultural for:

This Master offers students a versatile
and interdisciplinary training, so that they
can continue their higher studies in the same

field and prepare them for different
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- Teaching of English language in
colleges and secondary schools or
universities, and also in public institutes and
private professionals and associations.

- Knowledge of approaches and methods
of teaching a second and foreign language.

- An understanding of the principles and
methods of scientific research in the field of

Applied linguistics.

-Communication and advertising manager
at advertising agencies or tourist companies,

- Writer for websites (in English),

- continuing doctoral studies,

professional opportunities at national or
international level.

- Master of the English language and...?
have enough knowledge in psycholinguistics
and science of education, this will allow the
student to have the skills needed to enter the
world of work.

- Provide quality education in British
language, culture and society and American
according to public needs: public schools,
private schools, specialized training
establishments.

- Set up specialized training systems in
territorial and maritime security and air
(defence, police, customs, trade, etc.)

- Start the doctorate under the optimal
conditions required by the regulations in
force in doctoral research.

- “know-how” allowing students to
ambition the creation of their own micro-
enterprise focused on providing English
language services as most fruitful cultural

and intercultural dimension.

Modules

Semesterl: Applied linguistics-ESP-e-

Learning-human resources development-

Semesterl: psycholinguistics-cognitive

sciences-applied linguistics-didactics of
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oral communication-intercultural
communicative competence-discourse
analysis-French-Spanish-methodology.
Semester2: same modules, ethics and
deontology instead of methodology.
Semester3/4: Applied linguistics-ESP-
blended learning-human resources
management- oral communication-
intercultural communicative competence-
discourse analysis-French-Spanish-

communicational practice.

foreign languages-research methodology-
writing techniques-1.C. T- child and teenage
psychology-French.

Semester2: same modules, Teaching
English as a foreign language instead of
didactics of foreign languages and ethics and
deontology instead of research methodology.

Semester 3: psycholinguistics-cognitive
sciences-intercultural studies- didactics of
foreign languages- writing techniques-1.C.
T- child and teenage psychology-educational
psychology-French- communicational

practice.

Table 3.3.1: summary of the major points of the canvas

3.2 Discussion of Results

The results discuss many points which the researcher collected from interviews with teachers
and students, the student questionnaire in L3 and document analysis. The findings showed that
there is no harmony in LMD reform as a system, it was necessary due to globalization, and the
world was and continues to change. However, the problem lies in its implementation in Algeria
in general and in the English department in particular. They emphasize that this integration was
not studied and that political decision-makers did not take into account the Algerian socio-
economic situation or the voices and opinions of teachers. Ultimately, this led to other problems

that they are considered disadvantages of the LMD system in the English department. Teachers
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mentioned that the lack of training affected the way they assess students, as no practice was
involved in the functioning of the system. The assessment is more summative than formative.
In terms of content, not all teachers can meet the needs of their students with appropriate
educational content; others have an idea of how to teach their students to achieve the objectives
of each master and prioritizing the needs of their learners, another point over which the teachers
have no power is the training and the opening of a professional master for the students of public
or private establishments since the department did not collaborate with these establishments;

training can be done in some modules such as ESP

From students ’response, they believe the LMD system is damaged; Although student
mobility achieved as the primary goal of LMD reform, employability is lost and ignored in the
English language department. For students, training is an essential announcement to make this
happen; it is necessary to review the content because Bing was not updated. Although students
have different experiences in terms of how they learn and how their teachers meet their needs
in terms of training, courses, qualifications and skills in the job market, students are always

afraid to find a job after graduation.

Also, L3 students have the privilege of teaching in middle and secondary schools after a
national exam, they are not familiar with the LMD system and always recognize the fact that
training is necessary because the knowledge taught in their classes are not in the labour market;
therefore, there is a huge gap, and students often encounter difficulties and obstacles when
teaching. Also, these students are about to obtain their licence, and some of them wish to
continue their studies until other doctoral students to complete their master's studies which
allow them to have a career. Therefore, they should have the choice between university and

professional masters, because not everyone sees teaching as the first option for their future jobs.
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Content is an element in the LMD structure, it is a large part of the panel designed by the
committee, these panels play a role in the explanation and presentation of each master, and this
will allow students to think carefully about their future options. Most M2 students in applied
education and linguistics have declared that the content of the modules is either recurrent or
outdated, and their needs are not taken into account and assessed as "unfair". In contrast, M2
language and communication students reveal how teachers update content and try to relate it to

the job market and the world of education.

In the end, we tried to highlight the difficulties teachers and students found in the context
of the LMD system to pay attention to most of the points that both know well but are rarely

covered.
3.3 Suggestions

We asked teachers and students to suggest what could be done differently to make better the
system in the English department, and they have shared almost the same suggestions, their

response as follows:

“I think making education private will make learners and teachers to talk on serious issues

and voice out the things that bother them”
“Training for teachers on skills and competences needed in learner’s future jobs”
“T suggest specific knowledge for a specific profession”

“English department should have all the materials and resources that will make the

teaching/learning process a lot easier”
3.4 Conclusion

Throughout this chapter, we have analyzed and discussed the major points that were stated
by the teachers and students in their interviews and student’s questionnaire and analyzing
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documents that gave validation to their testimonies. We have discovered that all parties of the
English department are aware of the failure of the LMD system and that it takes more than
teachers and students to change things. Furthermore, sub-themes were highlighted and at last,

the analysis of the document gave an insight of the participants’ point views.
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General conclusion

Education is globalized and internationalized, and societies witnessed political, social and
economic changes that affect European higher education to establish a system that works better
for learners and teachers, and work compatible with higher education and neoliberal ideology.
In Algeria, education decision-makers implicitly implement the LMD system in all Algerian
universities. One of them was the Department of English at Abdelhamid Ibn Badis University.
Teachers and students had a positive attitude towards its structure and objectives but a negative
attitude towards the way it was introduced into the English Department and how it did not fit
into our communism society. The LMD led to many obstacles such as assessment, employment
and the curriculum; for that reason, our study attempted to achieve that the LMD system should
be reviewed and tailored to improve the Algerian higher education. For the department of
English, offering training and professional master is a chance for students to reinforce skills

that fit and work better with the demands of the job market.

This study aimed to question the effectiveness of the LMD system and the lack of training
and professional masters in the Department of English Language at Abdelhamid Ibn Badis

University. And also find out their suggestions on fixing LMD.

The results of the teachers and students’ interviews revealed that they are aware of the
strengths of the LMD system, i.e. its structure and student’s mobility overseas, and its
weaknesses such as teacher’s training, curriculum, assessment and employability. Also, as

students and teachers, it revealed their challenges trying to adapt and adjust to this system.

The results of the questionnaire and students’ interviews showed that the absence of
training and professional master created obscurity for students’ future careers, and how aware
they are of the gap between the knowledge gained in university and the demands of the job

market.
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Also, the results of the document analysis added validation to what teachers and students in
M2 language and communication and M2 didactics and applied linguistics had to discuss in

their interviews, they showed that some objectives and goals were not achieved.

Finally, we aimed to disclose the issues and challenges that teachers and students face in the
English department under the LMD system. Honestly, we hope to simulate intellectually
debates about how we can change and take steps to improve and suggest some solutions for the

implementation of LMD in the English department to facilitate the teaching/learning process.
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Appendices

Appendix A: Teachers and student interview
Semi-Structured interviews
For teachers

Section I: The LMD system/the teaching

1- What it is your attitude towards the LMD system?

2- As an experienced teacher, how did you find the transition from the classical system to
the LMD one? What are the challenges?

3- Taking into account learners needs, do you think that the current content “canvas”
should be reviewed?

4- The role of assessments in the learning process is necessary; do you think that EFL

teachers’ evaluation/assessment is effective for students?

Section II: Training and Professional master

1- Training is a mandatory in students’ educational career, why it is absent?

2- How can the training links between university life and the real world of teaching?

3- Can Professional master be an option for learners? What can be done differently?

4- Why is there no option for professional master in our foreign language faculty?

5- According to you, what makes professional master’s realization successful in Algerian
foreign languages faculty? And what you suggest?

For students

Section I: The LMD system

1- What is your perception on the LMD system?
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2- After the declaration of the failure of the LMD system by MESERS makers,
to what extent do you agree/disagree with them?

3- The ministry imposed the LMD system on both learners and teachers, do you think, it

could be different in case was not imposed?

Section I1I: Training/The absence of the professional master
1- What kind of challenges have you faced as a didactics/language and communication
student?
2- As a student of didactics, is training a must/need for you? Why?
3- How can training help you and what it can add to your educational career?
4- What it is a professional master according to you? Is it necessary?
5- Suggestions/solutions?
Appendix B: L3 students ‘questionnaire
This questionnaire aims to understand the LMD system and the perceptions of students
towards the absence of both training and professional master in UMAB. All provided
information is under a strict criterion of confidentiality and anonymity.
1.Age?
2.Grade Level?

3.Are you aware of the LMD system?

Yes

No

4. What is your perception about the LMD system?
5. What kind of challenges you are facing as an L3 student?

6. Do your teachers take into account your needs when designing syllabus?

Yes.
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No

7.Do you think that assessments done in classrooms are enough and effective?

Yes

No

Why?

8. As an L3 student, do you think that training is a need for you?

Yes

No

9. Do you think that opting for a professional master will give you a chance to
excel in the domain of your speciality?
NB: Professional master is a degree that helps students prepare for careers in specific fields

such as teaching.

Yes

No

Why?

Appendix C: Canvas of M2 language and communication
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B - Objectifs de la formation
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dans la communication (image, son, informatique )

L'¢todiant recevra une formation qui lui permettra de renforcer la maitrise de la langue
(production ct comprébension écnites ef orales) dans la perspective d'une utilisation dans le
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1- Semestre 1 :
R VHS V.H hebdomadaire
Unité d'Ensoignemont 5 s €1 T0 | 7P [Aviwes] ©°
UE fondamentales
Psycholinguistics 67h30 1H30 3H 3
Cognitives Sciences 45h 3H 2
| Applied Linguistics 45h 1H30 | 1H30 2
Didactics of Foreign Languages 45h 1H30 | 1H30 2
UE
Resoach M 37h30 2H30 2
Wiiting Technics 45H 3H 2
ICT 22h30 1H30 1
UE découverte
Child and teenage Psychology 22h30 1H30 | l l 1
Education! Psychology 22h30 1H30 1
UE transversales
French 22H30 | 1H30 | | 1
Total Semestre 1 375H | on 16h_ | | 17
Etab 4 [bn Badks Mostaga
Intuld du master . Psycholingustic issues in English Leaming Page 14
Annde universitars @ 2016-2017
2- Semestre 2 :
y VHS V.H hebdomadaire
Unité d'Enseignement 75 sem € | 7D | TP | Autres Coett
______UE fondamentales
Psycholinguistics 67h30 1H30 3H 3
Cognitives Sciences 45h 3H 2
ed uistics 45h 1430 1430 2
TEFL 45h 1430 1H30 2
UE méthodologie
Research Methodology 37h30 2H30 2
Wiiting Technics 45H aH 2
LC.T. 22h30 1H30 1
UE découverte
Child and teenage Psychology 22h30 | 1H30 | | | 1
Educational Psychology 22h30 | 1H30 | | | 1
UE transversales
Ethics and deontology 22H30 | 1H30 | | 1
Total Semestre 2 375H | 9h 16h | | 17

Etatilissement .  universté Ibn Badks Mostaganem
Intitulé cy master - soences du_ langage Page 15

Annde universitarn - 2016-2017
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3- Semestre 3 :

Unité d’Enseignement |  VHS V.H hebdomadaire | Coeff
15 sem C | TD | TP |Autres
UE fondamentales
Psycholinguistics 67h30 1H30 3H 3
| Cognitive Sciences 45h 3H 2
Intercultural Studies 45h 1H30 1H30 2
Didactics of Foreign Languages 45h 1H30 1H30 2
UE méthodologie
Research Methodology 37h30 2H30 2
Writing Technics 45H 3H 2
L.C.T 22h30 1H30 1
UE découverte
Child &Teenage psychology 22h30 1H30 1
Educational Psychology 22h30 1H30 1
UE transversales
Communicational Practice 22H30 1H30 1
Total Semestre 3 375H 9h 16h 17

L _ |
Etablissement : université Ibn Badis Mostaganem

Intitulé du master : sciences du_ langage Page 16

Année universitaire : 2016-2017
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